
Prior	to	Module	A,	consider	sending	them	the	link	to	an	introductory	module-
https://sites.google.com/a/mail.uc.edu/mintroduction/home
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We	accomplish	these	goals	through	the	MI	spirit,	the	MI	processes,	and	the	MI	OARS	
or	technical	skills.
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Contrast	the	guiding	principals	to	the	passivity	of	Rogerian	approaches,	and	the	
directive	approaches	of	past	substance	abuse	treatment.	Note	that	we	will	explore	
why	maintaining	that	guiding	posture	is	significant	in	later	slides.
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Discuss	the	reasons	that	MI	is	valuable,	try	to	get	people	thinking	about	change	in	
general.	And	the	pitfalls	that	arise	when	a	helper	ventures	into	someone	else’s	
motivation	for	change.

I’m	sure	we	can	all	imagine	instances	where	a	helper	has	played	a	constructive	role	in	
helping	through	making	a	change	in	our	lives,	and	I	know	we	can	all	think	of	times	
when	someone	has	played	an	unconstructive	role.

MI	is	designed	to	help	us	through	those	challenges	that	arise	when	we	try	to	help.	It	
provides	a	set	of	tools	to	help	navigate	that	change	process	in	a	way	that	is	inline	with	
the	values,	desires,	and	readiness	for	change	of	the	person	we	are	assisting.	
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When	we	talk	about	ambivalence,	it	is	typical	for	us	to	“talk	out	of	both	sides	of	our	
mouth”.		On	the	one	hand,	we	make	statements	that	favor	change	– In	MI,	we	refer	to	
this	as	change	talk.		Mixed	in	with	change	talk	is	sustain	talk – our	arguments	for	NOT	
changing…for	sustaining	the	status	quo.

There	are	2	(and	often	more)	sides	to	an	argument	that	exist	in	everyone’s	head.		The	
work	of	MI	is	to	shine	the	light	on	one	side	of	that	argument.



Interestingly! The	way	we	talk	about	our	ambivalence	affects	our	resulting	behavior.

On	the	one	hand,	we	make	statements	that	favor	change	– In	MI,	we	refer	to	this	as	
change	talk.

On	the	other	hand is	sustain	talk – our	arguments	for	NOT	changing…for	sustaining	
the	status	quo.

Change	talk
• Advantages	of	improving	fitness	routine
• Disadvantages	of	status	quo

Sustain	talk
• Advantages	of	status	quo
• Disadvantages	of	improving	fitness	routine
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Ambivalent =	undecided;	hesitant;	“of	two	minds”	

For	example,	If	we	eat	too	much,	we	understand	that	cutting	back	on	eating	would	
result	in	overall	health	improvements	and	our	looking	better	in	our	jeans.		Yet,	the	
food	tastes	so	good,	makes	us	feel	good	while	we’re	eating	it,	and	eating	is	such	an	
integral	part	of	social	gatherings.		Ambivalence	is	the	often	uncomfortable	feeling	of	
being	undecided.	.	.	wanting	something	and	not	wanting	something	at	the	same	time.		
Ambivalence	is	an	integral	part	of	human	nature.



The	challenge for	Individuals	in	the	helping	professions	is	that	sustain	talk	brings	
about	the	nature	tendency	to	want	to	right	what	is	wrong	– to	fix	what	is	broken	–
to	share	our	experience	and	what	we	know	will	work	without	building	the	
importance	of	the	change	or	addressing	the	confidence	with	which	they	can	
approach	the	change.

Video –

It’s	not	about	the	nail…

http://vimeo.com/jheadley
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Second…

The	challenge for	Individuals	in	the	helping	professions	is	that	sustain	talk	brings	
about	the	nature	tendency	to	want	to	right	what	is	wrong	– to	fix	what	is	broken	–
to	share	our	experience	and	what	we	know	will	work	without	building	the	
importance	of	the	change	or	addressing	the	confidence	with	which	they	can	
approach	the	change.

Video –

It’s	not	about	the	nail…

http://vimeo.com/jheadley
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Media.A.1	- https://vimeo.com/66753575
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Instead	of	the	righting	the	situation…	we	want	to	pay	attention	to	the	teacher’s	
language	and	help	them	weigh	the	pros	and	cons.
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Refer	to	MISC.A.1	– Ambivalence	exercise

Rather	than	giving	into	our	Righting	Reflex	– we	can	work	diligently	to	address	the	
pros	of	change,	and	the	cons	of	the	status	quo.	In	other	words…we	can	elicit	change	
talk!

Discuss	decisional	balance	and	the	value	of	asking	about	pros	of	change	and	cons	of	
status	quo	related	to	a	particular	change	behavior.		
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In	Motivational	Interviewing,	the	therapist	seeks	to	guide	the	client	to	expressions	of	
change	talk	as	the	pathway	to	change.

Research	indicates	a	clear	correlation	between	client	statements	about	change	and	
outcomes	---	client-reported	levels	of	success	in	changing	a	behavior.	The	more	
someone	talks	about	change,	the	more	likely	they	are	to	change.
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In	Motivational	Interviewing,	the	therapist	seeks	to	guide	the	client	to	expressions	of	
change	talk	as	the	pathway	to	change.

Research	indicates	a	clear	correlation	between	client	statements	about	change	and	
outcomes	---	client-reported	levels	of	success	in	changing	a	behavior.	The	more	
someone	talks	about	change,	the	more	likely	they	are	to	change.
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Ask	participants	to	identify	which	statements	(or	parts	of	statements)	are	change	and	
which	are	sustain	talk.

MISC.A.1	Ambivalence	Exercise	
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Green- change
Red- sustain

What are	the	three	areas,	that	you	might	seek	to	investigate	given	this	statement?

How	might	you	investigate	each?

What	questions	would	you	ask	and	why?

Is	there	a	priority?
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Think	of	it	this	way….

The	way	you	interact	with	a	teacher	impacts	their	behavior.
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But	this	is	done	in	a	way	that	both	directs	the	student	towards	change	(gentle	
nudges)	and	allows	the	student	to	direct	the	course	of	the	change	discussion.

On	one	end	of	the	spectrum,
Directing – providing	info,	instruction,	and	advice;		telling	someone	what	to	do;	
implies,	“I	know	what	is	best	for	you	and	how	you	should	do	it.”

On	the	other	end,
Following	– listening,	seeking	to	understand,	respectfully	refraining	from	giving	their	
own	advice/opinions;	“I	trust	your	wisdom,	will	stay	with	you,	and	will	let	you	work	
this	out	in	your	own	way.”

In	the	middle	is,
Guiding	– neither	orders	you	where	to	go	and	what	to	do	nor	follows	you	around	
wherever	you	happen	to	wander;	skillful	guide	is	a	good	listener	who	offers	expertise	
when	needed.

This	middle	ground	of	guiding	is	where	MI	abides.
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Activity:

Encourage	participants	to	pick	something	about	themselves	which	they	want	to	or	
think	they	need	to	change,	but	haven’t	yet	decided	to	change.		Ask	them	to	pick	
something	they	are	comfortable	sharing	with	others and	then	to	write down:

1. What	they	want/need	to	change
2. How	they	would	bring this	up	with	their	best	friend
3. What	(if	anything)	they	have	tried	already	with	respect	to	making	this	change
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Debrief

1. What	was	it	like	to	be	the	listener?		How	did	it	feel?	How	was	your	speaker	
different	in	response	to	your	different	approaches?

2. What	was	it	like	to	be	the	speaker?		How	did	it	feel?		Which	listener	did	you	
prefer?

3. As	speaker,	based	on	this	discussion,	are	you	more	or	less	likely	to	make	the	
change	you	were	considering?		Why?
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The	objective	of	that	last	activity	was	to	illustrate	the	underlying	spirit	or	posture	we	
take	when	we	use	MI,	and	the	help	us	feel	on	a	personal	level	why	the	Spirit	is	so	
important.	Here	we	see	how	the	MI	framework	describe	the	core	tenants	of	the	
posture.	After	this	section	we’ll	begin	talking	about	“what	we	do”	with	MI,	the	Spirit	
of	MI	is	the	posture	or	attitude	with	which	we	do	it.

Before	I	tell	you	about	the	MI	Spirit	I’d	like	to	hear	from	you	what	the	words	mean	for	
you.	Elicit	participant	ideas	of	what	each	means,	then	add	what	they	haven’t	
mentioned,	including:
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Now	that	we’ve	spent	some	time	working	to	get	our	mindset	in	the	MI	Spirit,	let’s	
take	some	time	to	look	at	the	basic	“technical	skills”.	This	is	“what”	we	do	when	we	
use	MI.

Some or	all	of	these	skills	may	be	familiar	to	you.		We	will	spend	the	next	two	hours	
reviewing	and	practicing	each	skill	as	a	tool	for	connecting	with	students	and	s	and	
allowing	them	to	feel	understood,	respected,	and	open	to	continuing	dialogue.

Point out	that	these	client-centered	skills	are	absolutely	necessary	for	doing	MI	and	
are	used	throughout	the	MI	process.		However,	MI	is	more	than	just	these	skills.
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MI	spirit	is	the	posture	we	take

Processes	are	the	map	we	follow.	

And	there	are	technical	skills,	called	OARS,	that	we	use	to	enact	the	spirit	and	move	
through	the	map.

We’ll	talk	in	more	detail	about	these	concepts	after	we’ve	introduced	the	technical	
skills.
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Now	that	we’ve	spent	some	time	working	to	get	our	mindset	in	the	MI	Spirit,	let’s	
take	some	time	to	look	at	the	basic	“technical	skills”.	This	is	“what”	we	do	when	we	
use	MI.

Some or	all	of	these	skills	may	be	familiar	to	you.		We	will	spend	the	next	two	hours	
reviewing	and	practicing	each	skill	as	a	tool	for	connecting	with	students	and	s	and	
allowing	them	to	feel	understood,	respected,	and	open	to	continuing	dialogue.

Point out	that	these	client-centered	skills	are	absolutely	necessary	for	doing	MI	and	
are	used	throughout	the	MI	process.		However,	MI	is	more	than	just	these	skills.
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Animate
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Explain	that	good	reflective	listening	statements	are	similar	to	asking,	“Do	you	mean.	.	
.	?“		They	offer	a	hypothesis	about	what	the	speaker	means.		However,	in	reflective	
listening,	this	is	done	using	a	STATEMENT	rather	than	a	question.		

The	difference	is	in	the	inflection!	

Make	this	statement	twice,	once	inflecting	up	and	once	inflecting	down.	“You	aren’t	
sure	if	you	want	to	continue	with	our	consultations.”

It	may	feel	strange	to	make	a	statement	instead	of	asking	a	question.		It	may	feel	
presumptuous,	as	if	you’re	telling	the	person	what	they	feel.		Yet,	statements	usually	
work	better.	Instead	of	essentially	asking	them	a	closed-ended	question	(e.g.,	“Am	I	
right?”),	you’re	keeping	the	conversation	flowing
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Point	out	that	reflecting	is	connecting	A	and	D	(speaker’s	intended	meaning	with	
listener’s	understanding).

What you	think	the	person	means	may	not	be	what	they	really	mean!

Just	because	they	tell	us	and	we	listen	doesn’t	mean	we	understand!

Brainstorm	what	filters	may	be	in	action	at	each	step	in	this	process	(e.g.,	What	might	
get	in	the	way	of	a	speaker	putting	their thoughts	into	words?		A	listener	hearing	the	
words	the	speaker	says?		A	listener	understanding	what	the	speaker	means?)
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Why	do	we	look	at	our	reflection	in	a	mirror?		Point	out	that	we	don’t	really	know	
what	we	look	like	without	seeing	our	reflection.		In	using	this	skill	effectively,	we	
provide	the	same	benefit	to	teachers.	.	.	Helping	them	see	themselves	in	a	way	they	
typically	cannot.
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MISC.A.2	Reflections	Exercise	
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Reference	MISC.A.2	Reflections	practice
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Reference	MISC.A.2	Reflections	practice
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Summarizing	is	pulling	together	significant	ideas	and	information, focusing	on	their	
talk	about	change,	and	combining	them.		Summaries	are,	in	essence,	collections	of	
reflections.		They	typically	involve	both	paraphrasing,	and	integrating	important	
(change-related) bits	and	pieces	of	information	the	client	has	presented.

What potential	benefits	do	you	see	from	using	summaries?			
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Reference	MISC.A.3	Intro	to	OARS
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Media.A.2	– Into	to	OARS	(audio)

MISC.A.3	Audio	Exercise	– Introduction	to	OARS
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MI	spirit	is	the	posture	we	take

Processes	are	the	map	we	follow.	

And	there	are	technical	skills,	called	OARS,	that	we	use	to	enact	the	spirit	and	move	
through	the	map.

We’ll	talk	in	more	detail	about	these	concepts	after	we’ve	introduced	the	technical	
skills.
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Miller	and	Rollnick	describe	the	focusing	process	as,	“proceeding strategically toward 
the resolution of the client’s ambivalence in a particular direction.” 

Refer	back	to	the Directing,	Guiding,	Following	continuum.		Remind	them	that	the	
consultant	does	a	little	bit	of	each,	but	primarily	resides	in	the	middle	ground	of	
guiding.		Make	the	comparison	to	a	tour	guide	– Ideally,	the	guide	and	the	tourist	
both	agree	on	where	they	are	going.		

MI work requires a focus or “change goal.” A focus behavior.

Helping	client	identify	a	target	area	about	which	s/he	is	ambivalent	or	struggling	to	
make	a	change.	Using	agenda	setting,	asking	the	client	what’s	important	to	him/her	
or	what	area	of	present	behavior	might	get	in	the	way	of	his/her	goals.	Being	
transparent	about	what	the	target	is,	once	identified.
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SEARCH	FOR	THE TARGET	BEHAVIOR

The	relative	size	of	these	big	red	balls,	has	nothing	to	do	with	frequency,	rather	it
represents	the	more	broad	and	exploratory	nature	of	the	use	of	OARS	during	
engagement	and	Focusing	to	the	more	targeted	and	strategic	use	of	MI	skills	as	we	
move	through	the	Evocation	and	Planning	processes	of	MI.

Think	of	these	like	targets,	initially	we	are	searching,	exploring	– later	we	find	a	target	
and	‘zero	in.’	The	nature	of	these	processes	in	interrelated	and	fluid	– meaning	I	can	
move	back	to	a	more	broad	and	exploratory	stance	if	my	target	is	not	supported	by	
‘the	other.’
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Evocation helps resolve ambivalence in the direction of change by tipping the balance 
toward change. This is not manipulative if you really have their goals and values in 
mind. 

Evocation is	what	prevents	us	from	going	around	in	circles	and	getting	lost	in	
directionless	talk.		Share	M	&	R	analogy of	scouting	technique	for	finding	one’s	way	
out	of	a	deep	forest	by	using	3	trees	(one	close	by,	one	some	length	away,	and	a	third	
at	a	distance,	adding	a	new	“third”	tree	each	time	one	reaches	the	“first”	tree)	to	
allow	one	to	keep	moving	in	a	straight	line.

Drawing	out	client’s	own	ideas	and	reasons	for	change;	listening	for	and	recognizing	
change	talk;	selectively	reinforcing	change	talk;	summarizing	change	talk	(change	talk	
bouquet).	Avoiding	expert	trap.	Using	Elicit-Provide-Elicit	and	advice	with	permission	
only	after	asking	the	client	his	or	her	own	ideas	and	reasons…	(“What	makes	this	
change	important	to	you?”	“What	makes	you	confident	you	can	do	it?”,	etc.)
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Perhaps	the	simplest	way	to	evoke	change	talk is	to	ask	for	it.

DARN	(Reference	MI	Primer.1)
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QG.0	CBP	Meeting	Timeline	(Module	A)

We’ve	built	a	intervention,	or	a	model,	for	you	to	follow	with	the	teachers	you	serve	
that	mirrors	the	MI	processes.	

When	you	begin	the	process	with	engagement	you	build	trust	and	connection	that	
ensures	the	help	you	offer	is	in	step	with	the	teachers	internal	motivations,	values,	
and	needs.

When	you	help	the	teacher	focus	on	a	specific	goal,	and	evoke	from	them	their	
ambivalence,	past	experiences,	and	hopes	from	the	future	you	strengthen	the	
importance	of	enacting	change	and	their	confidence	that	they	can	be	successful.

And	when	you	finally	reach	the	planning	and	education	portion	of	the	processes,	you	
have	a	teacher	who	has	arrived	their	WITH	YOU,	they	have	identified	for	themselves	a	
desire	to	change	and	a	goal	to	work	towards…	

And	you	have	moved	through	that	process	with	them	in	a	supportive,	collaborative,	
guiding	manner	– the	protects	the	trust	you’ve	built,	ensure	the	goals	meet	the	
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teachers	need,	and	strengthen	their	resolve	and	motivation	to	follow	through	on	the	
plan	you’ve	built	together.
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Needs	to	be	converted	to	reflect	MISC	details
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