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CHILD WELFARE  

 
Caregiver-Relevant Perspectives from a Multi-Stakeholder Collaborative Advisory Board on 

Adapting a Child Mental Health Intervention to be Delivered in Child-Welfare Settings 
C. Hooley, A.M. Winters, C. Pisciotta, & G. Gopalan 

Journal of Public Child Welfare 15(3)   |   DOI: 10.1080/15548732.2020.1724238 

Adapting evidence-based mental health interventions (EBI) to be provided in child welfare 
(CW) settings by CW workers could reduce barriers to families receiving mental health care. 
In order to promote implementation success, the adaptation of EBIs should include the 
perspectives of those who deliver and those who receive the EBI. The following study uses 
qualitative methods to elicit and analyze caregiver-relevant perspectives and adaption 
recommendations from CW stakeholders about the 4Rs and 2Ss Strengthening Families 
Program, an EBI for youth disruptive behavior disorders, to be implemented in CW settings. 
Recommendations included adjusting curriculum to better fit the culture of recipients and 
conveying the importance of openness and respect to providers. 

 
Motivational Interviewing in Child Welfare Services: A Systematic Review 

M.T. Hall, J. Sears, & M.T. Walton 
Child Maltreatment 25(3)   |    DOI: 10.1177/1077559519893471 

Families in the child welfare (CW) system who cannot be engaged in services are at high risk 
of negative outcomes. As motivational interviewing (MI) has been shown to improve 
engagement in similar contexts. This study aimed to systematically review MI with CW families 
as well as MI training with CW workers and social work students training to become CW 
workers. The review used Preferred Reporting Items for Systematic Reviews and Meta-
Analyses guidelines and searched multiple databases with additional searches to identify gray 
literature. Eight studies described the acquisition of MI among CW workers or student 
trainees, and 11 studies evaluated the impact of MI on families in CW. MI’s impact on some 
family outcomes, such as engagement in services, was mixed, though MI paired with other 
evidence-based treatments showed positive effects. With regard to training CW workers and 
students in MI, differences in training duration, intensity, and modality make conclusions 
difficult, though trainees generally described MI favorably and some studies showed training 
increased worker empathy and self-efficacy.  

From assessing curricula to implementing and enhancing 

interventions, Kent School faculty have been busy working to improve 

practice with children and adolescents. Some efforts focus on the 

perspectives of caregivers and providers and some research assesses 

intervention efficacy. Read more about the exciting work that is 

shaping practice in this issue of Research Bytes. 
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“Real-world experience and 
relatability on the part of the 
provider are helpful in creating 
meaningful connections.” 

Caregiver, on the importance of shared experience 

 

Motivational Interviewing training is 

described favorably by participants 

and can increase empathy in trainees. 

Recurring training and training that 

uses booster sessions are more 

effective than 1-time trainings. 
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Standardized Assessment Domains as Predictors of Prescription of  
Trauma-Focused Treatment for Youth in Out-Of-Home Care 

A.N. Verbist, A.M. Winters, C. Collins-Camargo, & B.F. Antle 
Children & Youth Services Review 118   |   DOI: 10.1016/j.childyouth.2020.105401 

 

It has long been recognized that youth entering out-of-home care have traumatic 
experiences and their associated effects on emotional and behavioral wellbeing 
may be unrecognized, overlooked, or untreated. An assessment to identify youth 
needs is vital as an initial step to youth in out-of-home care receiving needed 
treatment. Standardized assessments in particular can serve as an effective 
starting point in addressing the needs of these youth. This study explored if 
domains of the Child and Adolescent Needs and Strengths (CANS) assessment 
were associated with a prescribed trauma-focused treatment. Bivariate and 
multivariate analyses were conducted utilizing a cross-section of child welfare 
involved youth who were part of the out-of-home care system and received a 
CANS assessment. Results from this study suggest the most predictive CANS 
domains were ‘emotional behavioral needs’ followed by ‘caregiver/ needs and 
strengths’. There was a sizeable portion of youth in the study with identified 
trauma-related symptoms who were not prescribed a trauma-focused 
treatment; which is consistent with prior research and suggests traumatized 
youth in out-of-home care are undertreated. More investigation of youth who 
have been assessed to have trauma-related needs, but who have not been 
assigned a trauma-focused treatment is needed. Findings have training and 
supervision implications for child welfare and behavioral health providers, and 
can aid in understanding the characteristics and needs of the youth served. Using 
similar language from standardized assessments allow child welfare and 
behavioral health workers to better communicate and collaborate to serve 
youth.  
 

 
Matrix of the Key Components in Each of the  

Original Independent Living Grantee Curricula 
A.P. Barbee, J.A. Taylor, B.F. Antle, D.J. Sullivan, M. Landsman, & 

P.C. Gilbaugh 
Journal of Child and Youth Care Work 23(2010) 

DOI: 10.5195/jcycw.2010.23 
 

This paper reviewed curricula related to positive youth 
development, collaboration with and on behalf of 
youth, building relationships with youth, and working in 
a culturally competent way with youth in independent 
living grantee programs. The team developed a set of 
curriculum matrices that summarized curriculum 
contents into four domains: cultural competence, 
collaboration, permanent connection, and youth 
development. The team conducted modified SWOT 
(Strengths, Weaknesses, Opportunities for ideas, and 
Training techniques) analyses on each curriculum. 
Findings suggest the need for enhanced incorporation 
of cultural sensitivity curricula. Other areas for 
improvement include collaboration and certain aspects 
of youth development. Importantly, findings suggest a 
deficit of programming related to developing 
permanent connection and provide little in terms of 
long-term relationships and permanent connection. 
Results from these SWOT analyses are useful in guiding 
the critique, modification, and creation of training 
curricula. This team utilized their findings to aid in the 
development of a supervisory training curriculum.  

The most predictive domains of the  

Child and Adolescent Needs and Strengths 

assessment (CANS) were: 

• Emotional/behavioral needs 

• Caregiver needs and strengths 

https://www.sciencedirect.com/science/article/abs/pii/S0190740920308112?via%3Dihub
https://www.sciencedirect.com/science/article/abs/pii/S0190740920308112?via%3Dihub
https://acycpjournal.pitt.edu/ojs/jcycw/article/view/23
https://acycpjournal.pitt.edu/ojs/jcycw/article/view/23
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YOUTH SERVICES 

Evaluating the Zones of Regulation® Intervention to  
Improve the Self-Control of Elementary Students 

S. Ochocki, A.J. Frey, D.A. Patterson, F. Herron, N. Beck, & D.R. Dupper 
International Journal of School Social Work 5(2)   |   DOI: 10.4148/2161-4148.1046 

School social workers provide social, emotional, and behavioral interventions for 
elementary-age students within multi-tiered systems of support (MTSS) when 
disruptive behavior and deficits in self-control are observed. Secondary/Tier 2 
cognitive- and behaviorally-oriented interventions that target self-control have been 
shown to impact positive outcomes in academic, social, emotional, and behavioral 
realms for elementary-age students. This study sought to evaluate the Zones of 
Regulation® intervention for elementary-age students identified with disruptive 
behavior via a small randomized controlled trial (N = 63). Students were identified for 
disruptive behavior concerns through a universal behavior screening process and 
were randomly assigned to the intervention group or the control group. School social 
workers utilized twelve selected lessons from the cognitive-behaviorally oriented 
Zones of Regulation® curriculum sequence for a six-week Secondary/Tier 2 group 
intervention. Implementation of the Zones of Regulation® curriculum did not result 
in statistically significant decreases in students’ disruptive behavior or improve their 
self-control. More tailored efforts to explore the social validity and effectiveness of 
the Zones® within MTSS school structures is warranted given the widespread use of 
the curriculum by school social workers and other specialized instructional support 
personnel. 

 

 
Enhancement of Reducing the Risk for the 21st Century:  

Improvement to a Curriculum Developed to  
Prevent Teen Pregnancy and STI Transmission 

C. Langley, A.P. Barbee, B.F. Antle, D. Christensen, A. Archuleta, & B.K. Sar 
American Journal of Sexuality Education 10(1)   |   DOI: 10.1080/15546128.2015.1010029 

To ensure that Reducing the Risk, a successful teen pregnancy prevention 
education curriculum, remains relevant for today's youth, covers all 
information youth need to know in order to make better choices, and is 
delivered in a standardized way, adaptations were made and 
enhancements were added. This article describes results of a pilot 
execution of initial adaptations to Reducing the Risk with 13 youth from 
impoverished neighborhoods between the ages of 14 and 18. After each 
pilot day, a focus group was held with these 13 youth and further 
adaptations and enhancements were added to the curriculum. The full 
adapted and enhanced version of Reducing the Risk was then tested as part 
of a larger efficacy study utilizing a three-arm cluster randomized 
controlled trial comparing the enhanced Reducing the Risk curriculum 
version with another curriculum that embeds sex education in the context 
of healthy relationship skill building, Love Notes, and a control condition 
curriculum. In order for other sites to replicate the work, this article details 
the findings from focus groups with youth participants in the pilot training 
that led to changes and additions in the curriculum. All changes and 
additions are described at length in this article. 

 

The study indicated no significant impact 

on the students’ levels of disruptive 

behavior or self-control. The effect size 

suggests negligible results on disruptive 

behavior and potentially positive results 

in increasing self-control.  

Modifications to the RTR curriculum 

included making activities more 

interactive and including more visual 

learning (i.e., using photos/graphics 

versus text alone), and providing 

information on basic anatomy.  

Videos on contraception, STIs, 

HIV/AIDS, and abstinence were added 

to the curriculum.  

Finally, the condom demonstration 

was enhanced with more information 

and practice opportunities. 

Youth input and observations allowed the team to gain insight as to how 

the curriculum could be clarified and enhanced. Members of the team who 

are familiar with learning enhancement and transfer of learning were able 

to apply their knowledge to ensure activities were interactive and 

engaging to enhance learning of key content.  

https://newprairiepress.org/ijssw/vol5/iss2/2/
https://newprairiepress.org/ijssw/vol5/iss2/2/
https://www.tandfonline.com/doi/abs/10.1080/15546128.2015.1010029
https://www.tandfonline.com/doi/abs/10.1080/15546128.2015.1010029
https://www.tandfonline.com/doi/abs/10.1080/15546128.2015.1010029
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