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Abstract 

Social studies teachers in the United States are at ground zero of the culture wars, particularly 
concerning teaching issues of racial discrimination in U.S. history. Mostly motivated by political 
gain for elected office, conversations about slavery and Jim Crow segregation laws are being 
shut down in K-12 schools throughout the nation. Despite these political efforts, it is imperative 
that teachers address the role race and racism has played in U.S. history. This article highlights a 
literacy-based project addressing the Tulsa Race Massacre. The project includes a read-aloud 
and an analysis of Unspeakable: The Tulsa Race Massacre, analyzing primary sources, and a 
structured writing task. The project was implemented in a sixth grade U.S. history class at a 
free public charter school in a mid-size Southern city. 
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The past two years have seen a great deal of Anti-Diversity, Equity, and Inclusion (DEI) 
rhetoric, which incorrectly identifies DEI as Critical Race Theory (CRT). Republicans have 
introduced Anti-CRT legislation in over 30 states targeting K-12 social studies, setting 
restrictions on conversations about social justice issues, systemic racism, White privilege, sexual 
discrimination, and LGBTQ+ issues that do not align with their values, biases, and beliefs. 
According to those arguing for Anti-CRT messages, teachers are indoctrinating students by 
introducing social justice issues (Alfonseca, 2022; Kreiss et al., 2021). We argue social studies 
teachers can utilize inquiry-based activities for students to analyze and synthesize information 
from multiple sources as outlined in the C3 Framework by the National Council for the Social 
Studies (NCSS) to reach their own conclusions about issues of systemic racism in America’s past 
(NCSS, 2013). It is important to realize that exploring issues connected to racial discrimination 
in America’s past is not indoctrination but instead fulfilling the requirements social studies 
teachers have to examine topics in U.S. history that appear within their state standards. 

A key step of the Inquiry Arc in the C3 Framework is communicating ideas to others. 
Although social studies teachers have a variety of writing formats from which they can utilize in 
their lessons, they all rest on the students’ ability to synthesize information, make a claim, and 
support that claim with evidence. In this article, we share the “Sandwich Writing” approach and 
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a student position paper assignment to explore how students can articulate systemic racism that 
can be seen with the Tulsa Race Massacre.   

Historical Overview 
The end of the U.S. Civil War and the passage of the 13th, 14th, and 15th Amendments to 

the U.S. Constitution created opportunities for African Americans to actualize the principles of 
American democracy (Foner, 2019; Gates, 2019). Black citizens voted in record numbers, 
electing a number of African American men to state legislatures and the U.S. Congress. Notable 
Reconstruction-era Black Congressmen included Robert Smalls and John Roy Lynch. These 
Congressmen advocated for free public education, an end to debtor’s prison, and public 
assistance to the elderly (Billingsley, 2007; Dray, 2008; Miller, 1995). Additionally, the 
Freedmen’s Bureau helped African Americans throughout the South establish lives for 
themselves during Reconstruction (Guelzo, 2012; Logan, 1997). It is evident that some progress 
toward creating a biracial democracy for all U.S. citizens was happening during the 
Reconstruction era. Unfortunately, it was not to last. 

In the aftermath of Reconstruction, Southern whites employed public policies such as 
poll taxes, literacy tests, and Jim Crow segregation laws to disenfranchise Black Americans 
(Woodward, 1951). This resulted in millions of African Americans migrating to areas outside the 
South. Tulsa, Oklahoma, whose oil industry promised economic opportunity, became a popular 
destination for Black migration. Settling in Tulsa’s segregated Greenwood District, the African 
American community created a prosperous enclave. There were nearly 200 Black-owned 
businesses in the Greenwood District. These businesses included a movie theatre, restaurants, a 
pool hall, several department stores, and even a furrier. The economic successes of the 
Greenwood District earned it the nickname of Black Wall Street (Brophy, 2002; Hirsch, 2002). 

On May 30, 1921, the Greenwood District’s prosperity came to a sudden and violent end. 
Historical evidence suggests that Dick Rowland, a 19-year-old African American male, 
accidently stepped on the foot of Sarah Page, a 17-year-old White female, during an elevator 
ride. The Tulsa Tribune published a story implying that this minor accident was actually an 
assault of a White woman by a Black man. Accusations of African American men attacking 
White women were often the pretense used to justify acts of vigilantism that often resulted in the 
lynching of Black men. This newspaper story coupled with Tulsa’s White population’s 
simmering resentments of African Americans’ economic successes led to a White mob invading 
the Greenwood District. White Tulsans obliterated symbols of African Americans’ economic 
successes. They burned black-owned businesses, the hospital, churches, the junior high school, 
and homes throughout the Greenwood District. The White mob destroyed over 1,000 buildings 
in the Greenwood District and killed more than 300 African Americans in the May 30th attack 
(Ellsworth, 1982; Eulinberg, 2021).  

The Tulsa Race Massacre fits within the themes and events of a time known as the Nadir, 
or lowest point, of race relations in the United States. From 1890 to 1940, the United States 
experienced an overwhelming degradation of race relations. Many Whites saw attempts by 
African Americans to better their lives as a threat and took calculated steps through unlawful acts 
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of violence to destroy African Americans’ wealth, as evidenced by the 1873 Colfax Massacre, 
1898 Wilmington Massacre, the Elaine Massacre, and the Tulsa Race Massacre to name a few 
(Anderson, 2017; Keith, 2008; Lancaster, 2018; Madigan, 2001; Zucchino, 2020). White rage 
over the changes to the social, cultural, political, and economic fabric of the United States by 
African Americans resulted in barbaric acts of violence and the wanton destruction of African 
American communities (Loewen, 2018). 

Unspeakable: The Tulsa Race Massacre 

We used the 2022 NCSS Notable Trade Book Unspeakable: The Tulsa Race Massacre 
by Carole Boston Weatherford (author) and Floyd Cooper (illustrator) as the anchor text set for 
the lesson sequence described in the next sections (Weatherford & Cooper, 2021). In 
Unspeakable, Floyd Cooper uses realistic artwork to capture life in the Greenwood District prior 
to, during, and after the Tulsa Race Massacre. The picture book depicts the vibrant economy and 
culture within the Greenwood District before the massacre and the destruction caused by this 
tragedy. The author closes with the importance of remembering the Tulsa Race Massacre as an 
historical event showing the triumphs of African Americans in the Greenwood District and the 
role racial discrimination played in tearing down symbols of economic successes in Black Wall 
Street. 

 
Tulsa Race Massacre Lesson Sequence 

This lesson sequence exploring the Tulsa Race Massacre will take about five lessons to 
implement. The lesson sequence centers on the following compelling question: “How can 
American citizens in the present take civic action to raise awareness of the systemic racism that 
caused the Tulsa Race Massacre?” It is also based on the following supporting questions.  

1. What successes did the African American community in the Greenwood District 
accomplish prior to the Tulsa Race Massacre? 

2. What events led to the destruction of the Greenwood District in the Tulsa Race 
Massacre?  

3. What were the effects of the Tulsa Race Massacre on the city’s African American 
population? 

4. How has the Greenwood community in contemporary U.S. society worked to remember 
the tragedy of the Tulsa Race Massacre? 

This lesson sequence addressed two pathway targets in the C3 Framework: D2.His.14.6-8, 
“Explain multiple causes and effects of events and developments in the past.”; and D4.2.6-8, 
“Construct explanations using reasoning, correct sequences, examples and details with relevant 
information and data, while acknowledging the strengths and weaknesses of the explanation.” 
We implemented this project focusing on the Tulsa Race Massacre during February 2022 with 
sixth grade students in an urban middle school within a mid-sized Southern city.  
Reading about the Tulsa Race Massacre 

Prior to reading Unspeakable, we projected the cover of National Geographic’s June 
2021 issue focusing on the 1921 Tulsa Race Massacre. Created by artist Kadir Nelson, the vivid 
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cover provides a visual summary of the massacre, https://nationalgeographicpartners.com/2021 
/05/national-geographic-releases-june-magazine-issue-reckoning-with-the-past-examining-race-
relations-in-the-united-states/. We initially covered the bottom half of the image and asked 
students to make observations about what they saw in the top half of the cover. Then, we asked 
students to make inferences about the people depicted in the image. The same process was used 
to analyze the bottom half of the cover. The image analysis served as an anticipatory task prior to 
reading Unspeakable. 

We used the provided graphic organizer (Appendix A) as a way for students to record 
information from the trade book during the initial read aloud of Unspeakable. We paused at 
different points during the read aloud to ask students questions found in the second column of the 
graphic organizer. Students provided the evidence to support their answers in the third column. 
They took turns reading in the initial class read aloud of Unspeakable. We paused at three points 
during the read aloud. The first stopping point was for students to answer the questions in “On 
the Way to Tulsa, OK” and “A Segregated City.” The second stop addressed the questions in 
“Black Wall Street,” “A Prosperous Time,” and “White Displeasure.” At the third stopping 
point, students answered the questions from “The Spark that Ignited a Massacre” and “Invading 
the Greenwood District.” At the end of the trade book, we provided time for students to answer 
the questions for “The Aftermath of a Massacre” and “Remember the Tulsa Race Massacre.” 
This activity allowed the students to become aware of the ways African Americans’ actions in 
the Greenwood District led to economic prosperity for the community. They also observed the 
racist actions taken by White Tulsans to destroy all symbols of African Americans’ wealth. 
 After finishing the class read aloud, we distributed two primary sources for students to 
analyze in pairs. The first primary source, a photograph showing the destruction of the 
Greenwood District due to the Tulsa Race Massacre (Appendix B). The second primary source, 
a short newspaper story that appeared in the Tulsa Tribune, is provided in Appendix C. This is 
the newspaper story that enflamed the passions of Whites in Tulsa after Dick Rowland’s 
encounter with Sarah Page. Students also watch a short video clip from a survivor of the Tulsa 
Race Massacre, Viola Fletcher, in which she shared her experiences of this tragedy. This video 
clip can be found at the following link https://www.youtube.com/watch?v=4tKSDYcvw9A. 
After the student pairs examined the photograph, read the short newspaper story, and watched 
the short video clip, the students completed the analysis prompts (Appendix D). These prompts 
offered students experience with deconstructing the content of primary sources while also 
allowing them to corroborate similar arguments found in multiple sources (Nokes, 2019). 
Students grappled with how simmering resentments of whites boiled over in response to the 
newspaper reporting by the Tulsa Tribune and the negative impact that this tragedy had on the 
African American community in the Greenwood District. Students shared their responses to the 
prompts in a class discussion that allowed them to add to their own arguments based on peers’ 
comments.  
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 Following the primary source analysis, we conducted a second close reading of 
Unspeakable focusing on impactful quotes and imagery from the picture book with the following 
analysis prompts. 

1. How does the artist use images to show the economic successes of the Greenwood 
District? Use evidence to support your arguments. For this question, use the two-page 
spread about Black Wall Street. 

2. Why were whites in Tulsa threatened by African Americans’ economic successes in the 
Greenwood District? For this question, use the two-page spread about why members 
of Tulsa’s white population were not pleased with the economic successes of the 
Greenwood District. 

3. How were African Americans negatively impacted by the Tulsa Race Massacre? Use 
evidence to support your arguments. For this question, use the two-page spread about 
how African Americans were negatively impacted by the Tulsa Race Massacre.  

By completing an initial reading of Unspeakable, these sixth graders gained background 
knowledge about the Tulsa Race Massacre and could thus discuss aspects of the trade book 
connected to these prompts during the second reading in more depth. These prompts encouraged 
students to examine why the author used certain words in the narrative, and why the artist 
utilized particular imagery to convey the events of the Tulsa Race Massacre. Students also 
observed how African Americans gained a level of economic parity with Whites in Tulsa and 
how White Tulsans’ actions were designed to destroy this economic equity (Kendi, 2019). 
Writing About the Tulsa Race Massacre 
 The next step tasked students with summarizing the events of the Tulsa Race Massacre. 
To accomplish this, we utilized the Sandwich Writing template (Appendix E) as an incremental 
approach to writing their summaries. 

Students initially defined the term “evidence” and provided an example of a time they 
used evidence to support a claim. Using the space in the middle of the first page, students 
identified their writing topic and the main ideas within the three sections of their sandwich 
template. For this assessment, these three parts could be labeled “Before the Violence in 
Greenwood,” “Sparking the Violence in Greenwood,” and the “Effect of the Violence in 
Greenwood.” Students used the template (Appendix F) to craft a rough draft of their summary. 
They included details gathered from the Unspeakable graphic organizer, the primary source 
analysis, and the second reading of the picture book within their summary drafts. The process 
was critical since over 90% of these students could not write a complete sentence at the 
beginning of the 2021-2022 academic year. 

Upon completing their drafts, students critically examined their drafts looking for how 
their summary statements were supported with details gathered from the lessons. This review 
process can be self-reflective, or students can exchange papers. Students used highlighters to 
make the connections among their statements in each layer of the sandwich with the information 
they included as supporting details within their summaries.  
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To revise the three sections of the summary, students utilized the “Adding Details and 
Evidence” form (Appendix G). Using the information gathered from the critical review of their 
rough draft, students determined where revisions were needed. They recorded additional details 
and evidence to enhance their drafts, making their summaries more robust and thorough. These 
editing steps were especially important for these students since most were struggling writers. The 
final stage of the Sandwich Writing process is creating a final draft (Appendix H). Students 
included information they provided on the “Additional Details and Evidence” page to flesh out 
their summaries, writing their final draft on the provided form. The steps in this sandwich 
writing activity reflect the disciplinary thinking, literacy, and argumentation skills argued for in 
the C3 Framework as students replicated the heuristics employed by historians to research an 
event and communicate their findings through evidence-based arguments (Monte-Sano, 2012; 
VanSledright, 2013). We intentionally designed this project with primary and secondary sources 
about the Tulsa Race Massacre to avoid any complaints from students’ guardians, administrators, 
and the children about attempts on our parts to indoctrinate the students. Students used authentic 
evidence about the Tulsa Race Massacre and communicated their interpretations about the 
causes, outcomes, and significance of this event. 

The steps discussed to this point were implemented with these sixth graders. We have 
provided two students’ writing examples (Appendix I and J). Both convey a largely accurate 
summary with the events of the Tulsa Race Massacre. These essays are especially encouraging 
since the overwhelming majority of these students could not write a complete sentence at the 
beginning of the 2021-2022 academic year. The sandwich writing activity provided students with 
scaffolding and learning supports for them to become more proficient writers. 

All of the steps in the lesson sequence prepare students to take civic action in 
contemporary U.S. society. Due to time constraints, we were not able to implement the last step 
of having these sixth grade students take civic action in the present. However, we would advise 
middle school social studies teachers wanting to implement our project to also have their 
students use their gathered evidence to write a position statement to their school system on why 
the Tulsa Race Massacre should be taught in the U.S. history curriculum. Students’ position 
statements could discuss why it is important to discuss events like the Tulsa Race Massacre and 
how it is an historical example of systemic racism that led to violence. Such writing activities 
offer students a way to articulate why in contemporary U.S. society issues of systemic racism 
need to be discussed to begin healing as a nation by acknowledging mistakes in the past and 
addressing corollary issues in the present (King, 2022; King et al., 2018; Levine & Levinson, 
2013). 

Final Thoughts 
The featured primary sources and Unspeakable provided the students a vehicle to 

research an historical event that shows the triumphs of African Americans in Black Wall Street 
and the tragic impact of racial discrimination that led to the Tulsa Race Massacre. The Sandwich 
Writing approach discussed has much potential. By using the well-known architecture of a 
sandwich, the students were able to systematically engage in the writing process from identifying 
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main ideas, to crafting a rough draft, revising the draft with additional information, and 
producing a final draft for submission as seen in the two student examples. Social studies 
teachers need to develop similar learning experiences that allow their students to research and 
honestly discuss issues of racial discrimination throughout U.S. history. It is these honest 
discussions that help to heal the wounds from the past that racial discrimination caused and 
address modern corollaries where racial discrimination still exists in U.S. society.   
 

Dr. Jeremiah Clabough is an Associate Professor of Social Studies Education at the 
University of Alabama at Birmingham in Birmingham, AL. He is a former middle and high school 
social studies teacher in Tennessee. His research interests focus on strengthening students’ 
civic thinking skills. He can be reached at jclabou2@uab.edu. 

Dr. Caroline C. Sheffield is an Associate Professor of Social Studies Education at the 
University of Louisville. She is a former middle school social studies teacher in Florida. Her 
research centers on the use of trade books in the social studies classroom. She is particularly 
interested in the use of picture books and graphic novels as instructional tools. She can be 
contacted at caroline.sheffield@louisville.edu. 

Mrs. Katie Rowland-Ellis is a former middle school social studies teacher at the I3 Academy 
in Birmingham, Alabama. She taught for more than a decade in middle and high schools in the 
Birmingham area.  



 

Volume 4, Issue 1  Social Studies Teaching & Learning 

47 

References 

Alfonseca, K. (2022, March 24). Map: Where anti-Critical Race Theory efforts have  
reached. ABC News. https://abcnews.go.com/Politics/map-anti-critical-race-theory-
efforts-reached/story?id=83619715  

Anderson, C. (2017). White rage: The unspoken truth of our racial divide. Bloomsbury. 
Billingsley, A. (2007). Yearning to breathe free: Robert Smalls of South Carolina and his  

families. The University of South Carolina Press. 
Brophy, A. (2002). Reconstructing the Dreamland: The Tulsa Riot of 1921: Race, reparations,  

and reconciliation. Oxford University Press. 
Dray, P. (2008). Capitol men: The epic story of Reconstruction through the lives of the first  

Black congressmen. Houghton Mifflin Company. 
Ellsworth, S. (1982). Death in a Promised Land: The Tulsa Race Riot of 1921. Louisiana State  

University Press. 
Eulinberg, J.S. (2021). A lynched Black Wall Street: A womanist perspective on terrorism,  

religion, and Black resilience in the 1921 Tulsa Race Massacre. Cascade Books. 
Foner, E. (2019). The second founding: How the Civil War and Reconstruction remade the  

Constitution. W.W. Norton & Company. 
Gates Jr., H.L. (2019). Stony the road: Reconstruction, White supremacy, and the rise of Jim  

Crow. Penguin Books. 
Guelzo, A. (2012). Fateful lightning: A new history of the Civil War and Reconstruction. Oxford  

University Press. 
Hirsch, J.S. (2002). Riot and Remembrance: The Tulsa Race War and its legacy. Houghton  

Mifflin Harcourt. 
Keith, L. (2008). The Colfax Massacre: The untold story of Black power, White terror, and the  

death of Reconstruction. Oxford University Press. 
Kendi, I. (2019). How to be an antiracist. One World. 
King, L. (2022). Introduction: Social studies, all things race, and racism. In L. King (Ed.),  

Racial literacies and social studies (pp. vii-xxiii). Teachers College Press. 
King, L., Vickery, A., & Caffrey, G. (2018). A pathway to racial literacy: Using the LETS ACT  

Framework to teach controversial issues. Social Education, 82(6), 316-322. 
Kreiss, D., Marwick, A., & Tripodi, F.B. (2021, November 10). The Anti-Critical Race Theory  

movement will profoundly affect public education. Scientific American. 
https://www.scientificamerican.com/article/the-anti-critical-race-theory-movement-will-
profoundly-affect-public-education/. 

Lancaster, G. (2018). Introduction. In G. Lancaster (Ed.), The Elaine Massacre and Arkansas: A  
century of atrocity and resistance, 1819-1919 (pp. 9-16). Butler Center Books. 

Levinson, M., & Levine, P. (2013). Taking informed action to engage students in civic life.  
Social Education, 77(6), 339-341. 

Loewen, J. (2018). Teaching what really happened: How to avoid the tyranny of textbooks and  
get students excited about doing history (2nd ed.). Teachers College Press.  

Logan, R. (1997). The betrayal of the Negro: From Rutherford B. Hayes to Woodrow Wilson. Da  
Capo Press. 

Madigan, T. (2001). The burning: Massacre, destruction, and the Tulsa Race Riot of 1921.  
Thomas Dunne Books. 

 



 

Volume 4, Issue 1  Social Studies Teaching & Learning 

48 

Miller Jr., E. (1995). Gullah statesman: Robert Smalls from slavery to Congress, 1839- 
1915. The University of South Carolina Press. 

Monte-Sano, C. (2012). What makes a good history essay? Assessing historical aspects of  
argumentative writing. Social Education, 76(6), 294-298. 

National Council for the Social Studies. (2013). Social studies for the next generation: Purposes, 
practices, and implications of the College, Career, and Civic Life (C3) Framework for 
Social Studies State Standards. Author. 

Nokes, J.D. (2019). Teaching history, learning citizenship: Tools for civic engagement. Teachers  
College Press.  

VanSledright, B. (2013). Can assessment improve learning? Thoughts on the C3 Framework.  
Social Education, 77(6), 334-338. 

Weatherford, C.B., & Cooper, F. (2021). Unspeakable: The Tulsa Race Massacre. Carolrhoda  
Books. 

Woodward, C.V. (1951). Origins of the New South 1877-1913. Louisiana State University Press. 
Zucchino, D. (2020). Wilmington’s lie: The murderous coup of 1898 and the rise of White  

supremacy. Grove Press. 
 
 

Resources for the Tulsa Race Massacre 
 
Websites: 
Oklahoma Historical Society- The Encyclopedia of Oklahoma History and Culture- https: 
//www.okhistory.org/publications/enc/entry.php?entry=TU013 
PBS- Tulsa Race Massacre: 100 Years Later-  https://www.pbs.org/video/tulsa-race-massacre-
100-years-later-ygtwbn/  
Tulsa Historical Society and Museums- 1921 Tulsa Race Massacre- https://www.tulsahistory 
.org/exhibit/1921-tulsa-race-massacre/  
CNN- Dreamland: The Burning of Black Wall Street- https://www.cnn.com/shows/dreamland-
cnn-films 
Books for Adolescents: 
Ball, A., Robinson, S., Anderson, R., & Yellowrobe, C. (2021). Across the tracks: Remembering  

the Tulsa Race Massacre and Black Wall Street. Harry N. Abrams. 
Hylton, N., Lansana, Q.A., & Hill, S. (2021). Opal’s Greenwood oasis. The Calliope Group Ltd. 
Smith, N.S., & Jenai, M. (2022). Lena and the burning of Greenwood: A Tulsa Race Massacre  

survival story. Stone Arch Books. 
Reference Books: 
Brophy, A. (2002). Reconstructing the Dreamland: The Tulsa Riot of 1912: Race, reparations,  

and reconciliation. Oxford University Press. 
Eulinberg, J.S. (2020). A lynched Black Wall Street: A womanist perspective on terrorism,  

religion, and Black resilience in the 1921 Tulsa Race Massacre. Cascade Books. 
Hirsch, J. (2002). Riot and remembrance: The Tulsa Race War and its legacy. Houghton Mifflin  

Company. 
Johnson, H. (2020). Black Wall Street 100: An American city grapples with its historical racial  

Trauma. Eakin Press. 
Madigan, T. (2001). The burning: Massacre, destruction, and the Tulsa Race Riot of 1921.  

Thomas Dunne Books. 



 

Volume 4, Issue 1  Social Studies Teaching & Learning 

49 

Appendix A 

Graphic Organizer for Unspeakable 

Unspeakable: The Tulsa Race Massacre 
by Carole Boston Weatherford and Floyd Cooper 

 

Parts of the Story Question to Consider What is your 
Evidence? 

 
On the Way to 
Tulsa, OK 

Why did African Americans settle in Tulsa, OK?  
 
 
 

 
A Segregated City 

Why did African Americans live in the Greenwood 
District of Tulsa, OK? 

 

 
 
 

 
Black Wall Street 

Why did the Greenwood District earn the moniker 
of “Black Wall Street?”   

 

 
 
 

 
A Prosperous 
Time 

What factors caused the Greenwood District to be 
prosperous? 

 

 
 
 

 
White Displeasure 

Why were white Tulsans resentful of African 
Americans’ economic successes in the Greenwood 
District? 

 

 
 
 

 
The Spark that 
Ignited a 
Massacre 

What were the events that led to the violence in 
Tulsa on May 31, 1921? 

 

 
 
 

 
Invading the 
Greenwood 
District 

Why did white Tulsans invade the Greenwood 
District? What happened during the attack? 

 

 
 
 

 
The Aftermath of 
a Massacre 

What were the effects of the violent attack on the 
Greenwood District by white Tulsans? 

 

 
 
 

 
Remembering the 
Tulsa Race 
Massacre 

Why do you think a formal investigation of the 
Tulsa Race Massacre was delayed for decades?  
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Appendix B 

 Photograph of the Destruction after the Tulsa Race Massacre 

 

Photograph taken by the American Red Cross in 1921. 
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Appendix C 

 Tulsa Tribune Article 

 

“Nab Negro for Attacking Girl in an Elevator,” Tulsa Tribune (Tulsa, OK), June 1, 1921, State 
Edition. 
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Appendix D 

1. How does the newspaper story describe the incident between Sarah Page and Dick Rowland? 
Use evidence from the newspaper story to support your arguments. 

2. What opinion does the newspaper story try to convey to the reader about the incident between 
Sarah Page and Dick Rowland? What evidence from the newspaper story helps you reach this 
conclusion? 

3. How is the destruction of the Greenwood District conveyed in the photograph? Use evidence 
from the photograph to support your arguments. 

4. How did Ms. Fletcher’s testimony discuss the impact of the Tulsa Race Massacre on her and 
African Americans as a whole in the Greenwood District? What evidence from the clip helps you 
reach this conclusion? 

5. How could the language of the newspaper story about the incident between Sarah Page and 
Dick Rowland help lead to the destruction of the Greenwood District depicted in the photograph, 
picture book, and discussed in Ms. Fletcher’s testimony? Use evidence from the newspaper 
story, photograph, video clip, and picture book about the Tulsa Race Massacre to support your 
arguments. 
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Appendix E 
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Appendix F 
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Appendix G 
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Appendix H 

  



 

Volume 4, Issue 1  Social Studies Teaching & Learning 

57 

Appendix I 

 Student Work Sample 1 
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Appendix J 

 Student Work Sample 2

 


