
Welcome	
  to	
  Module	
  7	
  focused	
  on	
  assis,ve	
  technology	
  for	
  students	
  with	
  moderate	
  
to	
  severe	
  disabili5es.	
  	
  This	
  training	
  is	
  designed	
  as	
  a	
  self-­‐study.	
  	
  It	
  has	
  notes	
  on	
  each	
  
page	
  that	
  are	
  wri=en	
  as	
  if	
  the	
  presenter	
  were	
  speaking	
  directly	
  to	
  you.	
  	
  It	
  also	
  
includes	
  ac5vi5es	
  for	
  you	
  to	
  complete	
  along	
  the	
  way.	
  	
  Some	
  of	
  these	
  will	
  require	
  you	
  
to	
  complete	
  outside	
  of	
  this	
  presenta5on	
  in	
  prepara5on	
  for	
  the	
  next	
  school	
  year.	
  	
  You	
  
will	
  have	
  a	
  total	
  of	
  3	
  homework	
  assignments	
  to	
  prepare	
  for	
  next	
  school	
  year.	
  	
  For	
  
study	
  ease,	
  we	
  suggest	
  you	
  print	
  the	
  presenta5on	
  in	
  “notes”	
  format	
  so	
  that	
  you	
  can	
  
more	
  clearly	
  see	
  the	
  notes	
  as	
  you	
  view	
  the	
  material	
  in	
  “presenta5on”	
  mode	
  on	
  the	
  
computer.	
  	
  You	
  are	
  welcome	
  to	
  do	
  the	
  ac5vi5es	
  on	
  your	
  printed	
  copy	
  as	
  you	
  go	
  for	
  
ease	
  of	
  sharing	
  with	
  your	
  coach	
  when	
  they	
  come	
  for	
  their	
  observa5on	
  or	
  if	
  you	
  have	
  
a	
  phone	
  consulta5on	
  prior	
  to	
  an	
  on-­‐site	
  visit.	
  
	
  
You	
  are	
  to	
  complete	
  this	
  module	
  as	
  delineated	
  on	
  the	
  SPLASH	
  Schedule/
Expecta,on	
  sheet.	
  	
  Please	
  contact	
  your	
  coach	
  if	
  you	
  have	
  any	
  ques5ons	
  as	
  you	
  go	
  
through	
  this	
  presenta5on.	
  	
  Your	
  coach	
  will	
  do	
  a	
  classroom	
  observa5on	
  with	
  the	
  
expecta5on	
  that	
  you	
  will	
  have	
  incorporated	
  or	
  expanded	
  assis5ve	
  technology	
  into	
  
your	
  instruc5on.	
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Universal	
  Design	
  for	
  Learning	
  has	
  a	
  great	
  deal	
  of	
  research	
  behind	
  how	
  individuals	
  
learn.	
  	
  They	
  iden5fy	
  many	
  barriers	
  that	
  exist	
  for	
  the	
  great	
  variety	
  of	
  learners	
  in	
  our	
  
schools.	
  	
  If	
  we	
  think	
  about	
  the	
  needs	
  of	
  the	
  greatest	
  number	
  of	
  students	
  at	
  the	
  onset	
  
of	
  instruc5on	
  then	
  we	
  can	
  minimize	
  the	
  barriers	
  that	
  exist	
  through	
  the	
  way	
  we	
  
approach	
  it.	
  	
  They	
  suggest	
  op5ons	
  within	
  the	
  3	
  main	
  areas	
  that	
  when	
  included	
  in	
  
instruc5on	
  will	
  help	
  the	
  greatest	
  number	
  of	
  learners	
  achieve	
  the	
  outcomes	
  of	
  
instruc5on.	
  	
  In	
  the	
  next	
  few	
  slides	
  we	
  address	
  a	
  selec5on	
  of	
  those	
  op5ons.	
  	
  This	
  is	
  
only	
  the	
  essence	
  of	
  UDL.	
  We	
  are	
  using	
  UDL	
  not	
  just	
  only	
  as	
  a	
  framework	
  of	
  thinking,	
  
but	
  we	
  are	
  using	
  this	
  as	
  the	
  areas	
  that	
  UDL	
  can	
  support	
  representa,on,	
  expression	
  
and	
  engagement.	
  	
  	
  The	
  following	
  slides	
  will	
  focus	
  on	
  these	
  3	
  areas	
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Think	
  about	
  the	
  barriers	
  that	
  exist	
  in	
  this	
  classroom	
  as	
  the	
  teacher	
  addresses	
  topics	
  
and	
  concepts	
  in	
  science.	
  These	
  students	
  are	
  non-­‐readers.	
  	
  Text	
  is	
  a	
  barrier,	
  the	
  
abstract	
  nature	
  of	
  the	
  understanding	
  the	
  phases	
  of	
  the	
  moon	
  is	
  a	
  barrier,	
  etc.	
  	
  The	
  
teacher	
  is	
  addressing	
  these	
  barriers	
  by	
  modeling	
  the	
  phases	
  of	
  the	
  moon	
  with	
  simple	
  
materials.	
  	
  Accessibility	
  is	
  addressed	
  through	
  models.	
  	
  The	
  text	
  book	
  exists	
  but	
  
Marvin	
  has	
  a	
  summary	
  of	
  informa5on	
  to	
  look	
  at	
  using	
  symbols.	
  	
  Paige	
  is	
  engaged	
  by	
  
the	
  balloon	
  and	
  can	
  experience	
  the	
  effects	
  of	
  sta5c	
  electricity	
  as	
  she	
  rubs	
  the	
  balloon	
  
on	
  her	
  sweater	
  and	
  it	
  s5cks	
  to	
  the	
  wall.	
  	
  	
  
	
  
These	
  are	
  ques,ons	
  that	
  you	
  can	
  embed	
  into	
  your	
  instruc,onal	
  planning	
  as	
  part	
  of	
  
a	
  process	
  to	
  ensure	
  your	
  students	
  can	
  access	
  learning.	
  	
  	
  
	
  

7	
  

2/26/15	
  SPLASH:	
  	
  AT	
  Module	
  



SPLASH:	
  	
  AT	
  Module	
  

8	
  

NOTE:	
  	
  Using	
  the	
  UDL	
  Guidelines	
  matrix,	
  we	
  will	
  move	
  through	
  the	
  following	
  slides	
  in	
  groups	
  
categorized	
  first	
  by	
  the	
  curriculum	
  element	
  (instruc5onal	
  materials,	
  teaching	
  methods,	
  
assessment	
  methods),	
  and	
  second	
  by	
  the	
  principles	
  of	
  UDL	
  (representa5on,	
  expression,	
  and	
  
engagement).	
  	
  The	
  bullets	
  provide	
  the	
  means	
  to	
  support	
  each	
  area,	
  and	
  the	
  italicized	
  text	
  
highlights	
  the	
  example	
  illustrated	
  on	
  each	
  slide.	
  	
  	
  
	
  
INSTRUCTIONAL	
  MATERIALS	
  
	
  
Instruc,onal	
  Materials	
  /	
  Representa,on:	
  	
  
Provide	
  op5ons	
  in	
  the	
  way	
  informa5on	
  is	
  presented.	
  	
  
• Perceptual	
  op5ons	
  
• Linguis5c	
  op5ons	
  
• Cogni&ve	
  and	
  background	
  knowledge	
  op&ons	
  (CAST,	
  2005)	
  
	
  
Background	
  knowledge	
  is	
  the	
  frame	
  of	
  all	
  new	
  knowledge.	
  	
  Some	
  students	
  with	
  significant	
  
cogni5ve	
  disabili5es	
  may	
  not	
  have	
  a	
  	
  sound	
  base	
  from	
  which	
  to	
  conceptualize	
  new	
  
informa5on	
  due	
  to	
  limited	
  experiences.	
  	
  	
  Providing	
  background	
  informa5on	
  increases	
  the	
  
base	
  from	
  which	
  a	
  student	
  can	
  conceptualize	
  new	
  informa5on.	
  	
  New	
  learning	
  is	
  integrated	
  
into	
  networks	
  that	
  have	
  been	
  shaped	
  by	
  previous	
  learning	
  (CAST).	
  	
  Linking	
  new	
  knowledge	
  
with	
  something	
  the	
  learner	
  already	
  knows	
  provides	
  a	
  structure	
  from	
  which	
  to	
  work.	
  	
  For	
  
example,	
  using	
  the	
  home	
  as	
  a	
  star5ng	
  point	
  may	
  provide	
  a	
  link	
  from	
  which	
  the	
  student	
  can	
  
begin	
  to	
  anchor	
  new	
  knowledge.	
  	
  This	
  slide	
  illustrates	
  the	
  introduc5on	
  of	
  a	
  new	
  topic.	
  	
  The	
  
student	
  is	
  asked	
  to	
  bring	
  something	
  from	
  home	
  which	
  will	
  provide	
  an	
  anchor	
  for	
  a	
  discussion	
  
of	
  a	
  new	
  environment	
  or	
  biome	
  –	
  the	
  rainforest.	
  	
  The	
  photographs	
  provide	
  discussion	
  of	
  
where	
  the	
  student	
  lives	
  and	
  what	
  there	
  is	
  around	
  them	
  –	
  grass,	
  flowers,	
  dog,	
  and	
  a	
  sound	
  clip	
  
is	
  included.	
  	
  With	
  this	
  grounding	
  of	
  the	
  home	
  being	
  a	
  place	
  to	
  live,	
  the	
  rainforest	
  is	
  
introduced	
  as	
  a	
  place	
  where	
  other	
  animals	
  and	
  people	
  live.	
  	
  The	
  digital	
  format	
  allows	
  the	
  
manipula5on	
  of	
  pictures,	
  sound,	
  and	
  video	
  which	
  offer	
  opportuni5es	
  for	
  recrui5ng	
  interest	
  in	
  
the	
  topic	
  and	
  sustaining	
  engagement,	
  and	
  the	
  focus	
  of	
  sound	
  and	
  anima5on	
  have	
  the	
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Instruc,onal	
  Materials	
  /	
  Representa,on:	
  Provide	
  op5ons	
  in	
  the	
  way	
  informa5on	
  is	
  
presented.	
  	
  
• Perceptual	
  op&ons	
  
• Linguis&c	
  op&ons	
  
• Cogni5ve	
  and	
  background	
  knowledge	
  op5ons	
  (CAST,	
  2005)	
  
	
  
Mul5media	
  tools	
  are	
  not	
  new	
  to	
  teachers,	
  but	
  they	
  may	
  not	
  be	
  used	
  consistently.	
  	
  It	
  takes	
  
5me	
  to	
  locate	
  and	
  prepare	
  materials,	
  and	
  schools	
  are	
  not	
  always	
  equipped	
  with	
  the	
  latest	
  
technology.	
  	
  However,	
  for	
  students	
  with	
  complex	
  needs,	
  these	
  tools	
  are	
  essen5al	
  to	
  facilitate	
  
learning,	
  and	
  the	
  likelihood	
  of	
  success	
  for	
  all	
  students	
  is	
  increased.	
  	
  	
  
	
  
Resources	
  to	
  Support	
  Perceptual	
  and	
  Linguis,c	
  Op,ons:	
  
What	
  is	
  KET	
  EncycloMedia?	
  
KET	
  EncycloMedia	
  is	
  a	
  comprehensive	
  online	
  mul5media	
  learning	
  service	
  offering	
  
downloadable/streamable	
  video,	
  a	
  library	
  of	
  s5ll	
  photos	
  and	
  clip	
  art,	
  quizzes	
  and	
  lesson	
  
plans,	
  a	
  “this	
  day	
  in	
  history”	
  calendar,	
  among	
  other	
  resources.	
  	
  It	
  includes	
  the	
  popular	
  
Discovery	
  Educa5on	
  unitedstreaming	
  mul5media	
  service,	
  which	
  has	
  already	
  been	
  used	
  
successfully	
  in	
  several	
  Kentucky	
  school	
  districts,	
  as	
  well	
  as	
  50	
  hours	
  of	
  KET-­‐produced	
  video	
  on	
  
Kentucky	
  subjects.	
  All	
  of	
  the	
  materials—including	
  the	
  united	
  library	
  of	
  more	
  than	
  40,000	
  
video	
  clips—have	
  been	
  indexed	
  to	
  Kentucky	
  academic	
  standards.	
  KET	
  EncycloMedia	
  is	
  free	
  to	
  
KY	
  schools!	
  (KET)	
  
h=p://www.ket.org/educa5on/encyclomedia.htm#faq	
  	
  	
  	
  	
  	
  
	
  
Boardmaker,	
  Mayer	
  Johnson	
  
“Boardmaker	
  is	
  sooware	
  that	
  allows	
  the	
  user	
  to	
  design	
  and	
  create	
  printed	
  symbol-­‐based	
  
communica5on	
  and	
  educa5onal	
  materials	
  with	
  Picture	
  Communica5on	
  Symbols	
  and	
  other	
  
pictures	
  and	
  graphics	
  in	
  42	
  languages!”	
  	
  (Mayer	
  Johnson)	
  	
  When	
  combined	
  with	
  Speaking	
  
Dynamically	
  Pro	
  (Mayer	
  Johnson),	
  it	
  creates	
  augmenta5ve	
  and	
  alterna5ve	
  communica5on	
  
(AAC)	
  sooware	
  for	
  crea5ng	
  speaking	
  communica5on	
  boards.	
  	
  
h=p://www.mayer-­‐johnson.com/MainBoardmaker.aspx?MainCategoryID=5419	
  	
  
	
  
SET	
  BC	
  “is	
  a	
  collec5on	
  of	
  downloadable	
  visual	
  supports	
  that	
  can	
  be	
  used	
  by	
  students	
  for	
  both	
  
recep5ve	
  and	
  expressive	
  communica5on	
  in	
  the	
  classroom,	
  at	
  home,	
  and	
  in	
  the	
  community.	
  
This	
  searchable	
  database	
  allows	
  you	
  to	
  find	
  a	
  wide	
  range	
  of	
  useful	
  visual	
  supports	
  for	
  
different	
  curriculum	
  areas,	
  ac5vi5es,	
  and	
  events.	
  PictureSET	
  resources	
  are	
  created	
  and	
  
updated	
  by	
  dedicated	
  professionals	
  working	
  with	
  students	
  in	
  Bri5sh	
  Columbia.”	
  	
  	
  (SET-­‐BC)	
  
h=p://www.setbc.org/setbc/communica5on/frame_pictureset.html	
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Look	
  for	
  barriers	
  here.	
  	
  Again,	
  the	
  text	
  book	
  is	
  a	
  barrier	
  but	
  the	
  teacher	
  is	
  using	
  a	
  
newspaper	
  with	
  Marvin	
  with	
  pictures	
  that	
  are	
  interes5ng	
  to	
  him	
  and	
  he	
  is	
  looking	
  for	
  
shapes	
  within	
  the	
  pictures.	
  	
  He	
  is	
  then	
  able	
  to	
  show	
  what	
  he	
  knows	
  by	
  using	
  sooware	
  
that	
  produces	
  symbol	
  based	
  text	
  and	
  text-­‐to-­‐speech.	
  	
  He	
  is	
  wri5ng	
  but	
  using	
  a	
  means	
  
that	
  he	
  can	
  understand.	
  	
  He	
  can	
  create	
  his	
  sentence	
  with	
  a	
  click	
  of	
  the	
  mouse	
  instead	
  
of	
  laboring	
  over	
  le=ers	
  that	
  he	
  doesn’t	
  understand.	
  	
  	
  
	
  
What	
  are	
  some	
  ways	
  you	
  are	
  ensuring	
  your	
  students	
  can	
  interact	
  with	
  instruc,on	
  
and	
  materials	
  and	
  can	
  demonstrate	
  learning?	
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Instruc,onal	
  Materials/Expression:	
  Provide	
  op5ons	
  in	
  the	
  way	
  students	
  can	
  
express	
  what	
  they	
  know	
  
• Motor	
  skills	
  required	
  for	
  ac5on	
  
• Tools	
  and	
  media	
  for	
  expression	
  
• Levels	
  of	
  scaffolding	
  for	
  learning	
  (CAST,	
  2005)	
  

The	
  graphics	
  provide	
  examples	
  of	
  assis5ve	
  technology	
  used	
  to	
  allow	
  learners	
  
to	
  share	
  what	
  they	
  know.	
  	
  	
  These	
  examples	
  are	
  by	
  no	
  means	
  exhaus5ve,	
  in	
  
fact,	
  barely	
  scratch	
  the	
  surface,	
  but	
  they	
  do	
  range	
  from	
  low-­‐tech	
  to	
  high-­‐tech	
  
devices.	
  
	
  
Consider	
  drawing	
  as	
  a	
  means	
  for	
  expression,	
  sentence	
  strips,	
  a	
  graphic	
  
organizer	
  using	
  sooware	
  such	
  as	
  Inspira5on,	
  Read	
  and	
  Write	
  Gold	
  -­‐version	
  8,	
  
etc.	
  	
  Include	
  a	
  graphic	
  capturing	
  device	
  such	
  as	
  PC	
  Notetaker	
  which	
  transfers	
  a	
  
scribed	
  image	
  to	
  digital	
  form	
  when	
  it	
  can	
  be	
  shared,	
  enlarged,	
  made	
  audible,	
  
and	
  animated.	
  	
  BuildAbility	
  (Don	
  Johnston)	
  captures	
  the	
  drawing	
  strokes	
  or	
  
images	
  that	
  are	
  created	
  and	
  replays	
  them	
  as	
  an	
  anima5on.	
  	
  It	
  is	
  cap5va5ng.	
  	
  	
  
One	
  young	
  man	
  created	
  his	
  first	
  drawing	
  with	
  this	
  sooware.	
  	
  He	
  used	
  the	
  
mouse	
  to	
  create	
  a	
  Wooly	
  Mammoth	
  illustra5ng	
  mammals	
  from	
  the	
  Ice	
  Age.	
  	
  
He	
  was	
  mo5vated	
  by	
  the	
  ability	
  to	
  re-­‐play	
  his	
  drawing	
  strokes.	
  	
  To	
  the	
  novice	
  
it	
  may	
  be	
  confused	
  for	
  experimen5ng	
  with	
  the	
  mouse,	
  but	
  the	
  anima5on	
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Engagement	
  is	
  addressed	
  in	
  many	
  ways.	
  	
  Here,	
  a	
  topic	
  that	
  might	
  not	
  keep	
  Marvin	
  
engaged	
  for	
  more	
  than	
  a	
  minute	
  is	
  made	
  more	
  interes5ng	
  through	
  a	
  partnership	
  with	
  
a	
  peer.	
  	
  In	
  the	
  bo=om	
  picture	
  the	
  student	
  can	
  engage	
  in	
  the	
  material	
  knowing	
  
expecta5ons	
  for	
  the	
  ac5vity	
  through	
  the	
  use	
  of	
  a	
  mini-­‐schedule.	
  	
  The	
  length	
  of	
  5me	
  
the	
  experiment	
  takes	
  is	
  a	
  barrier	
  for	
  some	
  students.	
  	
  Breaking	
  it	
  down	
  removes	
  that	
  
barrier	
  of	
  5me.	
  	
  	
  
	
  
Many	
  teachers	
  fall	
  into	
  the	
  trap	
  of	
  using	
  the	
  same	
  lesson	
  plans	
  from	
  year	
  to	
  year	
  
without	
  any	
  regard	
  to	
  the	
  individuality	
  of	
  their	
  students.	
  	
  An	
  even	
  bigger	
  misstep	
  is	
  
disregard	
  for	
  student	
  mo5va5on.	
  	
  	
  What	
  is	
  going	
  to	
  get	
  this	
  student	
  excited	
  and	
  
mo5vated	
  to	
  approach	
  and	
  stay	
  engaged?	
  	
  Changing	
  up	
  and	
  individualizing	
  your	
  
lesson	
  plans	
  will	
  keep	
  both	
  you	
  and	
  student	
  engaged!	
  	
  I	
  have	
  observed	
  many	
  
teachers	
  doing	
  to	
  same	
  standards	
  and	
  each	
  one	
  has	
  used	
  different	
  methods-­‐.	
  	
  Some	
  
were	
  crea5ve	
  and	
  engaging	
  and	
  others	
  lacked	
  effort	
  on	
  the	
  teacher’s	
  part.	
  	
  
Remember	
  to	
  use	
  items	
  they	
  are	
  familiar	
  with	
  or	
  think	
  of	
  unique	
  ways	
  to	
  introduce	
  
new	
  concepts	
  through	
  mul5sensory	
  approaches.	
  	
  Use	
  all	
  the	
  senses	
  whenever	
  
possible.	
  	
  As	
  a	
  teacher,	
  be	
  excited	
  and	
  interested	
  in	
  what	
  you	
  are	
  teaching!	
  	
  If	
  you	
  
don’t	
  look	
  enthused	
  with	
  the	
  content,	
  neither	
  will	
  your	
  students.	
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Instruc,onal	
  Materials/Engagement:	
  	
  Provide	
  op5ons	
  in	
  the	
  ways	
  students	
  are	
  
mo5vated	
  or	
  engaged.	
  
• Alterna&ves	
  for	
  recrui&ng	
  interest	
  
• Alterna&ves	
  for	
  sustaining	
  engagement	
  	
  
• Alterna5ves	
  for	
  rewarding	
  achievements	
  	
  (CAST,	
  2005)	
  
	
  
To	
  engage	
  learners	
  teachers	
  must	
  provide	
  op5ons	
  in	
  the	
  ways	
  that	
  students	
  are	
  
mo5vated	
  or	
  engaged.	
  	
  	
  
	
  
A	
  high	
  school	
  class	
  is	
  learning	
  about	
  biodiversity.	
  	
  To	
  engage	
  this	
  student’s	
  interest,	
  
the	
  student	
  is	
  offered	
  choices	
  of	
  pictures	
  to	
  illustrate	
  a	
  variety	
  of	
  genes,	
  some	
  of	
  
which	
  pertain	
  to	
  a	
  personal	
  area	
  of	
  interest.	
  	
  In	
  this	
  case	
  the	
  student	
  is	
  interested	
  in	
  
horses,	
  and	
  the	
  picture	
  is	
  of	
  a	
  crowd	
  at	
  a	
  horse	
  race.	
  	
  Once	
  offered	
  this	
  selec5on	
  the	
  
student’s	
  interest	
  was	
  captured	
  and	
  linked	
  to	
  the	
  topic	
  which	
  may	
  have	
  originally	
  
lacked	
  a	
  mo5vator.	
  	
  	
  
	
  
Once	
  the	
  student	
  is	
  interested	
  in	
  the	
  learning	
  topic,	
  the	
  student	
  will	
  need	
  further	
  
alterna5ves	
  for	
  sustaining	
  engagement.	
  	
  Con5nuing	
  to	
  ensure	
  that	
  materials	
  available	
  
are	
  of	
  interest	
  is	
  most	
  important.	
  	
  	
  Consider	
  color,	
  texture,	
  shape,	
  size,	
  mul5media,	
  
smell,	
  movement,	
  ease	
  of	
  use,	
  level	
  of	
  challenge,	
  etc.	
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The	
  term	
  does	
  not	
  include	
  a	
  medical	
  device	
  that	
  is	
  surgically	
  implanted,	
  or	
  the	
  
replacement	
  of	
  such	
  device.	
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IDEA	
  legisla5on	
  requires	
  that	
  students	
  with	
  disabili5es	
  be	
  provided	
  the	
  supports	
  they	
  need	
  as	
  a	
  part	
  of	
  
their	
  Specially	
  Designed	
  Instruc5on	
  (SDI).	
  	
  It	
  is	
  important	
  that	
  you	
  understand	
  the	
  defini5ons	
  of	
  these	
  
supports	
  as	
  well	
  as	
  knowing	
  where	
  to	
  reference	
  the	
  supports	
  as	
  the	
  ARC	
  develops	
  a	
  student’s	
  IEP.	
  	
  
	
  
Assis,ve	
  technology	
  should	
  be	
  used	
  as	
  support	
  for	
  access,	
  learning	
  and	
  performing	
  daily	
  tasks	
  
• Assis5ve	
  technology	
  needs	
  must	
  be	
  considered	
  along	
  with	
  a	
  student's	
  other	
  educa5onal	
  needs.	
  	
  
• Needs	
  for	
  technology	
  must	
  be	
  iden5fied	
  on	
  an	
  individual	
  basis.	
  	
  
• Iden5fica5on	
  of	
  technology	
  needs	
  must	
  involve	
  parents,	
  the	
  student	
  when	
  appropriate,	
  and	
  a	
  
mul5disciplinary	
  team.	
  	
  
• Parents	
  or	
  other	
  IEP	
  Team	
  members	
  can	
  ask	
  for	
  addi5onal	
  evalua5on	
  or	
  an	
  independent	
  evalua5on	
  
to	
  determine	
  assis5ve	
  technology	
  needs.	
  	
  
• When	
  an	
  evalua5on	
  is	
  being	
  conducted,	
  consider	
  mobility,	
  fine-­‐motor	
  skills,	
  communica5on,	
  and	
  
alterna5ves	
  to	
  tradi5onal	
  learning	
  approaches.	
  	
  
• Lack	
  of	
  availability	
  of	
  equipment	
  or	
  cost	
  alone	
  cannot	
  be	
  used	
  as	
  an	
  excuse	
  for	
  denying	
  assis5ve	
  
technology	
  services.	
  	
  
• If	
  included	
  in	
  the	
  IEP,	
  assis5ve	
  technology	
  services	
  and	
  devices	
  must	
  be	
  provided	
  at	
  no	
  cost	
  to	
  the	
  
family.	
  	
  
• Parents	
  always	
  have	
  the	
  right	
  to	
  appeal	
  if	
  assis5ve	
  technology	
  services	
  are	
  denied.	
  	
  
	
  
	
  
The	
  last	
  defini5on	
  is	
  taken	
  from	
  the	
  Kentucky	
  Administra,ve	
  Regula,on	
  for	
  Special	
  Educa,on	
  
Programs	
  (KAR).	
  	
  The	
  KAR	
  discusses	
  obliga5ons	
  on	
  the	
  part	
  of	
  the	
  school	
  to	
  ensure	
  the	
  student’s	
  
needs	
  are	
  being	
  addressed	
  via	
  his	
  related	
  services	
  or	
  supplemental	
  aids	
  and	
  services.	
  	
  You	
  will	
  also	
  
locate	
  assis5ve	
  technology	
  within	
  the	
  Defini,ons	
  sec5on	
  (002)	
  and	
  the	
  Individual	
  educa,on	
  program	
  
sec5on	
  (320).	
  
	
  
hXp://educa,on.ky.gov/specialed/excep/Pages/Kentucky-­‐Administra,ve-­‐Regula,ons-­‐and-­‐Federal-­‐
IDEA-­‐Regula,ons-­‐for-­‐Special-­‐Educa,on.aspx	
  	
  
On	
  this	
  website,	
  you	
  will	
  find	
  links	
  to	
  the	
  IDEA	
  2008	
  and	
  the	
  KAR.	
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Services:	
  	
  Iden5fying	
  items,	
  adap5ng	
  instruc5onal	
  materials,	
  training	
  &	
  technical	
  
assistance,	
  AT	
  evalua5on	
  
	
  
LEA	
  –	
  Local	
  Educa5on	
  Agency	
  
KAR-­‐	
  Kentucky	
  Administra5ve	
  Regula5ons	
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As	
  you	
  see	
  there	
  is	
  a	
  con5nuum	
  of	
  assis5ve	
  technology	
  types	
  ranging	
  from	
  low	
  tech	
  
to	
  high	
  tech.	
  	
  There	
  is	
  such	
  a	
  wide	
  range	
  of	
  assis5ve	
  technology	
  available	
  today,	
  there	
  
should	
  be	
  some	
  type	
  of	
  assis5ve	
  technology	
  available	
  to	
  assist	
  and	
  support	
  your	
  
students.	
  	
  The	
  challenge	
  is	
  staying	
  current	
  with	
  what	
  is	
  available.	
  	
  We	
  will	
  be	
  sharing	
  
different	
  examples	
  of	
  assis5ve	
  technology	
  ranging	
  from	
  no	
  tech	
  to	
  high	
  tech.	
  	
  	
  
	
  
Another	
  challenge	
  is	
  to	
  not	
  grow	
  comfortable	
  with	
  the	
  assis5ve	
  technology	
  you	
  use	
  in	
  
your	
  classroom	
  and	
  not	
  seek	
  out	
  new	
  or	
  different	
  devices.	
  	
  As	
  an	
  advocate	
  for	
  your	
  
students,	
  it	
  is	
  your	
  obliga5on	
  to	
  	
  make	
  sure	
  to	
  keep	
  abreast	
  of	
  what	
  is	
  going	
  on	
  in	
  the	
  
field	
  of	
  assis5ve	
  technology	
  to	
  ensure	
  you	
  are	
  aware	
  of	
  new	
  devices.	
  	
  Another	
  reason	
  
to	
  keep	
  current	
  is	
  because	
  as	
  your	
  students	
  grow	
  and	
  advance,	
  so	
  will	
  their	
  need	
  for	
  
different/updated	
  devices.	
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Please	
  go	
  to	
  the	
  website	
  cited	
  and	
  read	
  through	
  pages	
  4-­‐	
  6	
  (Start	
  reading	
  where	
  you	
  see	
  
the	
  word	
  “Posi,oning”).	
  	
  These	
  pages	
  will	
  provide	
  more	
  detail	
  about	
  each	
  of	
  these	
  common	
  
assis5ve	
  technology	
  applica5ons.	
  
	
  
A^er	
  reading	
  this	
  sec,on,	
  reflect/respond	
  to	
  the	
  ques,ons	
  on	
  slide	
  22:	
  
	
  
Link	
  does	
  not	
  have	
  much	
  here	
  as	
  described.	
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Cannot	
  find	
  70	
  page	
  document	
  referenced	
  here.	
  	
  Link	
  does	
  not	
  work	
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See	
  slide	
  23	
  for	
  direc5ons.	
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See	
  slide	
  23	
  for	
  direc5ons.	
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See	
  slide	
  23	
  for	
  direc5ons.	
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See	
  slide	
  23	
  for	
  direc5ons.	
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See	
  slide	
  23	
  for	
  direc5ons.	
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Abbrevia,ons:	
  
Assis5ve	
  Technology	
  (AT)	
  
College	
  &	
  Career	
  Ready	
  (CCR)	
  
Moderate/Severe	
  Disabili5es	
  (MSD)	
  
Universal	
  Design	
  for	
  Learning	
  (UDL)	
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We	
  can	
  use	
  UDL	
  principles	
  to	
  guide	
  instruc5on.	
  	
  Think	
  about	
  removing	
  barriers	
  via	
  
the	
  3	
  UDL	
  principles:	
  Mul5ple	
  means	
  of	
  representa,on,	
  expression	
  and	
  
engagement.	
  	
  	
  If	
  we	
  have	
  removed	
  barriers	
  in	
  these	
  3	
  areas	
  then	
  we	
  have	
  addressed	
  
accessibility.	
  	
  As	
  a	
  check	
  we	
  can	
  ask	
  these	
  3	
  ques5ons.	
  	
  	
  
	
  
Is	
  the	
  student	
  ac&vely	
  par&cipa&ng	
  in	
  each	
  part	
  of	
  the	
  instruc&onal	
  ac&vity?	
  	
  That	
  
may	
  include	
  reading,	
  wri5ng,	
  speaking,	
  listening,	
  answering	
  ques5ons,	
  doing	
  
research,	
  taking	
  tests,	
  etc.	
  	
  These	
  ac5vi5es	
  may	
  be	
  done	
  in	
  the	
  context	
  of	
  different	
  
instruc5onal	
  formats	
  such	
  as	
  group	
  or	
  individual	
  work.	
  	
  The	
  focus	
  is	
  not	
  upon	
  which	
  
instruc5onal	
  ac5vi5es	
  will	
  the	
  student	
  par5cipate	
  in	
  but	
  how.	
  
What	
  is	
  needed	
  to	
  engage	
  the	
  student	
  in	
  the	
  instruc&on?	
  	
  This	
  may	
  not	
  require	
  
anything	
  addi5onal	
  to	
  what	
  all	
  students	
  are	
  receiving,	
  but	
  using	
  student	
  interests	
  can	
  
facilitate	
  interest.	
  	
  
	
  
Does	
  the	
  student	
  have	
  a	
  means	
  to	
  demonstrate	
  the	
  knowledge,	
  skills,	
  concepts	
  
acquired?	
  Even	
  though	
  the	
  student	
  may	
  be	
  learning	
  more	
  complex	
  and	
  sophis5cated	
  
ways	
  to	
  communicate	
  knowledge,	
  it	
  may	
  be	
  preferable	
  to	
  rely	
  on	
  a	
  more	
  established	
  
means	
  of	
  communica5on	
  so	
  that	
  the	
  demonstra5on	
  of	
  new	
  knowledge	
  is	
  not	
  
compounded	
  by	
  a	
  “new”	
  communica5on	
  mode,	
  as	
  well.	
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We	
  tend	
  to	
  think	
  of	
  barriers	
  as	
  being	
  only	
  physical,	
  because	
  they	
  can	
  be	
  readily	
  seen.	
  	
  
Naviga5ng	
  a	
  wheelchair	
  though	
  a	
  classroom	
  is	
  ooen	
  hazardous	
  and	
  many	
  5mes	
  the	
  
student	
  has	
  to	
  sit	
  to	
  the	
  side	
  or	
  at	
  the	
  back	
  of	
  the	
  room.	
  	
  The	
  desk	
  does	
  not	
  allow	
  the	
  
wheelchair	
  to	
  get	
  close	
  enough	
  to	
  use	
  the	
  surface.	
  	
  However	
  barriers	
  come	
  in	
  many	
  
forms.	
  	
  	
  
	
  
Some5mes	
  avtudes	
  and	
  low	
  expecta5ons	
  are	
  the	
  biggest	
  barrier.	
  	
  If	
  we	
  don’t	
  expect	
  
a	
  student	
  to	
  learn,	
  we	
  are	
  less	
  likely	
  to	
  make	
  that	
  effort	
  to	
  teach	
  and	
  provide	
  learning	
  
opportuni5es.	
  	
  We	
  prove	
  ourselves	
  correct	
  –	
  at	
  least	
  we	
  think	
  of	
  it	
  that	
  way.	
  	
  I	
  was	
  
right	
  –	
  that	
  student	
  can’t	
  learn.	
  	
  	
  
	
  
Instruc5onal	
  –	
  Students	
  have	
  limited	
  reading/wri5ng	
  abili5es	
  then	
  they	
  will	
  have	
  
limited	
  access	
  to	
  content.	
  	
  We	
  need	
  to	
  make	
  adapta5ons/modifica5ons	
  to	
  bridge	
  
their	
  access	
  through	
  other	
  modes	
  of	
  responding	
  (ex.	
  	
  Text	
  reader,	
  scribe,	
  picture	
  
choices,	
  etc.)	
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To	
  address	
  the	
  reading	
  standard	
  and	
  the	
  assessment	
  target,	
  in	
  this	
  general	
  educa5on	
  
classroom,	
  instruc5onal	
  ac5vi5es	
  are	
  set	
  around	
  the	
  novel	
  Island	
  of	
  the	
  Blue	
  Dolphin	
  
by	
  Sco=	
  O’Dell.	
  	
  The	
  leo	
  column	
  shows	
  what	
  typical	
  instruc5onal	
  ac5vi5es	
  might	
  be	
  
in	
  a	
  5th	
  grade	
  classroom	
  as	
  the	
  novel	
  is	
  introduced.	
  	
  The	
  column	
  on	
  the	
  right	
  looks	
  at	
  
barriers	
  to	
  learning.	
  	
  	
  
	
  
Instruc5onal	
  barriers:	
  
Look	
  at	
  Instruc5onal	
  Ac5vi5es	
  carefully.	
  	
  All	
  the	
  barriers	
  are	
  to	
  do	
  with	
  instruc5onal	
  
methods,	
  materials	
  and	
  mode	
  of	
  demonstra5on	
  of	
  knowledge.	
  	
  The	
  student	
  is	
  NOT	
  
the	
  barrier.	
  	
  We	
  are	
  all	
  different	
  and	
  learn	
  in	
  different	
  ways;	
  diversity	
  is	
  natural.	
  	
  
Instruc5on	
  and	
  materials	
  must	
  reflect	
  that.	
  	
  We	
  ooen	
  uninten5onally	
  create	
  the	
  
barriers	
  in	
  a	
  classroom	
  because	
  we	
  do	
  not	
  offer	
  op5ons	
  in	
  the	
  way	
  we	
  teach	
  and	
  the	
  
way	
  students	
  demonstrate	
  learning.	
  	
  These	
  classroom	
  ac5vi5es	
  really	
  offer	
  some	
  
varia5on	
  in	
  learning	
  methods	
  and	
  materials	
  but	
  there	
  are	
  s5ll	
  hidden	
  barriers.	
  	
  We	
  
need	
  to	
  look	
  at	
  how	
  our	
  students	
  learn	
  and	
  then	
  determine	
  the	
  barriers	
  in	
  the	
  way	
  
we	
  teach	
  and	
  the	
  materials	
  we	
  use.	
  	
  	
  
	
  
	
  
What	
  are	
  some	
  barriers	
  you	
  have	
  experienced	
  in	
  a	
  collabora,ve	
  seang?	
  	
  Be	
  sure	
  to	
  
include	
  instruc,onal	
  methods	
  and	
  materials.	
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Abbrevia,ons:	
  
Assis5ve	
  Technology	
  (AT)	
  
College	
  &	
  Career	
  Ready	
  (CCR)	
  
Moderate/Severe	
  Disabili5es	
  (MSD)	
  
Universal	
  Design	
  for	
  Learning	
  (UDL)	
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The	
  following	
  slides	
  are	
  going	
  to	
  walk	
  you	
  through	
  an	
  evalua5on/analysis	
  of	
  a	
  
student.	
  	
  This	
  will	
  help	
  you	
  to	
  see	
  how	
  to	
  analyze	
  his	
  needs	
  based	
  on	
  curriculum	
  and	
  
instruc5on,	
  as	
  well	
  as	
  the	
  specific	
  needs	
  of	
  the	
  student.	
  	
  You	
  will	
  be	
  introduced	
  to	
  
various	
  concepts	
  as	
  we	
  move	
  through	
  these	
  slides.	
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This	
  is	
  David	
  and	
  he	
  is	
  a	
  5th	
  grade	
  student	
  at	
  Anywhere	
  Elementary.	
  	
  Take	
  a	
  moment	
  
to	
  read	
  through	
  the	
  informa5on	
  about	
  David.	
  	
  David	
  can	
  be	
  a	
  challenge	
  in	
  the	
  
classroom	
  as	
  he	
  is	
  excitable	
  and	
  strong	
  willed.	
  	
  Does	
  he	
  sound	
  like	
  a	
  student	
  that	
  you	
  
have	
  had	
  in	
  the	
  past	
  or	
  currently	
  have	
  in	
  your	
  classroom?	
  Let’s	
  con5nue	
  on	
  through	
  
the	
  slides	
  to	
  learn	
  more	
  on	
  how	
  to	
  meet	
  his	
  needs	
  as	
  well	
  as	
  the	
  needs	
  of	
  your	
  
students.	
  
	
  
right	
  arm.	
  	
  	
  
Make	
  sure	
  student	
  is	
  seated	
  correctly	
  in	
  his	
  chair	
  –desk	
  or	
  his	
  tray.	
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Throughout	
  the	
  presenta5on	
  we	
  will	
  use	
  this	
  example	
  –	
  a	
  5th	
  grade	
  reading	
  
assessment	
  target	
  linked	
  closely	
  to	
  the	
  reading	
  content	
  standards	
  for	
  all	
  students.	
  	
  
This	
  is	
  the	
  standard	
  that	
  we	
  are	
  going	
  to	
  use	
  for	
  David.	
  
	
  
Objec&ve:	
  
The	
  student	
  will	
  iden6fy	
  two	
  or	
  more	
  main	
  ideas	
  of	
  a	
  text	
  and	
  how	
  they	
  are	
  
supported	
  by	
  key	
  details.	
  	
  
	
  
READING	
  STANDARDS	
  FOR	
  INFORMATIONAL	
  TEXT	
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Looking	
  at	
  this	
  chart	
  provides	
  some	
  research-­‐based	
  strategies	
  that	
  we	
  can	
  use	
  to	
  help	
  support	
  students.	
  	
  We	
  talked	
  about	
  
physical	
  barriers,	
  students	
  who	
  cannot	
  manage	
  steps	
  ooen	
  have	
  to	
  come	
  into	
  the	
  school	
  by	
  a	
  back	
  way	
  which	
  is	
  ooen	
  dangerous	
  
in	
  itself.	
  	
  We	
  are	
  more	
  aware	
  of	
  physical	
  barriers	
  and	
  there	
  are	
  more	
  efforts	
  made	
  to	
  make	
  the	
  environment	
  accessible	
  (e.g.	
  
sidewalk	
  curb	
  cuts,	
  ramps	
  that	
  are	
  engineered	
  to	
  be	
  part	
  of	
  the	
  architectural	
  design,	
  elevators,	
  cap5oning	
  on	
  television).	
  	
  The	
  
others	
  will	
  be	
  addressed	
  in	
  the	
  next	
  slides	
  with	
  more	
  informa5on	
  in	
  other	
  modules	
  or	
  materials	
  available	
  (	
  e.g.	
  Assis5ve	
  
Technology	
  module	
  with	
  Dr.	
  Joy	
  Zabala).	
  
	
  	
  
We	
  men5oned	
  that	
  lack	
  of	
  expecta5ons	
  can	
  be	
  a	
  barrier.	
  	
  	
  This	
  is	
  the	
  Least	
  Dangerous	
  Assump,on	
  from	
  Anne	
  Donellan’s	
  work.	
  	
  
We	
  have	
  talked	
  about	
  this	
  in	
  terms	
  of	
  a	
  barrier	
  which	
  is	
  perhaps	
  the	
  greatest	
  barrier	
  of	
  all	
  –	
  that	
  of	
  not	
  presuming	
  competence	
  
(kids	
  with	
  severe	
  intellectual	
  disabili5es	
  can’t	
  learn	
  beyond	
  preconceived	
  levels).	
  	
  If	
  a	
  teacher	
  believes	
  a	
  student	
  with	
  a	
  severe	
  
intellectual	
  disability	
  can’t	
  learn	
  certain	
  concepts,	
  the	
  instruc5on	
  will	
  most	
  likely	
  be	
  substandard	
  because	
  on	
  some	
  level	
  
(conscience	
  or	
  subconscious)	
  the	
  teacher	
  has	
  already	
  set	
  the	
  student	
  up	
  to	
  fail.	
  	
  Many	
  students	
  within	
  this	
  popula5on	
  are	
  never	
  
exposed	
  to	
  many	
  educa5onal	
  opportuni5es/experiences	
  within	
  the	
  general	
  sevng	
  because	
  it’s	
  either	
  presumed	
  not	
  appropriate	
  
nor	
  beneficial	
  to	
  that	
  par5cular	
  student.	
  	
  As	
  a	
  classroom	
  teacher,	
  it	
  is	
  your	
  ethical	
  responsibility	
  to	
  provide	
  instruc5on	
  that	
  is	
  
rigorous	
  and	
  aligned	
  with	
  the	
  standards,	
  and	
  designed	
  to	
  meet	
  the	
  needs	
  of	
  your	
  students.	
  
	
  
Anne	
  Donnellan	
  notes…	
  “that	
  educators	
  lack	
  data	
  on	
  outcomes	
  of	
  educa&onal	
  interven&ons	
  with	
  handicapped	
  students,	
  the	
  
criterion	
  of	
  the	
  least	
  dangerous	
  assump&on	
  is	
  presented	
  as	
  an	
  interim	
  standard.	
  The	
  criterion	
  holds	
  that	
  without	
  conclusive	
  data	
  
educa&onal	
  decisions	
  should	
  be	
  based	
  on	
  assump&ons	
  which,	
  if	
  incorrect,	
  for	
  poten&al	
  will	
  provide	
  the	
  least	
  danger	
  for	
  
independent	
  func&oning”.	
  (CL)	
  
	
  
There	
  is	
  a	
  lot	
  of	
  informa5on	
  on	
  this	
  slide…	
  we	
  will	
  break	
  the	
  components	
  down	
  and	
  discuss	
  on	
  the	
  next	
  few	
  slides.	
  	
  	
  
Understand	
  first	
  and	
  foremost	
  as	
  an	
  educator,	
  you	
  are	
  to	
  presume	
  competence	
  (assume	
  all	
  students	
  CAN	
  learn)	
  for	
  each	
  and	
  
every	
  one	
  of	
  your	
  students.	
  	
  
	
  	
  
We	
  have	
  had	
  so	
  many	
  teachers	
  in	
  the	
  past	
  couple	
  of	
  years	
  comment	
  to	
  us,	
  “Hey,	
  I	
  didn’t	
  realize	
  he	
  could	
  learn	
  that	
  and	
  he	
  did!”	
  	
  
There	
  is	
  nothing	
  more	
  powerful	
  and	
  fulfilling	
  as	
  a	
  teacher	
  to	
  see	
  your	
  students	
  learn.	
  	
  Therefore,	
  set	
  the	
  stage	
  by	
  employing	
  the	
  
tools	
  and	
  strategies	
  listed	
  above	
  and	
  stepback	
  and	
  plan	
  to	
  be	
  in	
  awe!	
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Lets	
  talk	
  about	
  Least	
  Dangerous	
  Assump,on	
  in	
  our	
  own	
  lives.	
  I	
  must	
  believe	
  that	
  all	
  
of	
  you	
  are	
  commi=ed	
  to	
  helping	
  your	
  students	
  learn	
  and	
  that	
  you	
  CAN	
  do	
  this.	
  	
  You	
  
must	
  believe	
  that	
  I	
  know	
  how	
  to	
  do	
  this	
  and	
  that	
  the	
  strategies	
  I	
  will	
  show	
  you,	
  work.	
  	
  
When	
  we	
  bring	
  this	
  to	
  our	
  own	
  lives,	
  it	
  is	
  not	
  always	
  easy	
  to	
  do.	
  
We	
  cannot	
  talk	
  about	
  supports	
  or	
  assis5ve	
  technology	
  if	
  we	
  are	
  not	
  willing	
  to	
  commit	
  
ourselves	
  to	
  this	
  assump5on.	
  	
  We	
  cannot	
  talk	
  about	
  supports	
  to	
  learn	
  if	
  we	
  don’t	
  
believe	
  students	
  can	
  learn.	
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This	
  is	
  just	
  a	
  brief	
  into	
  Joy	
  Zabala	
  has	
  developed	
  a	
  simple	
  decision	
  making	
  	
  
framework	
  for	
  suppor5ng	
  student’s	
  in	
  learning	
  –	
  The	
  SETT	
  Framework-­‐	
  Student,	
  
Environment,	
  Task,	
  Tool.	
  	
  	
  As	
  teachers	
  we	
  some5mes	
  head	
  straight	
  for	
  the	
  TOOL	
  
before	
  we	
  have	
  considered	
  our	
  student’s	
  needs	
  or	
  the	
  TASK	
  they	
  need	
  to	
  accomplish.	
  	
  	
  
	
  

1.   Student:	
  	
  	
  As	
  Special	
  Educa5on	
  Teachers	
  we	
  are	
  skilled	
  at	
  knowing	
  our	
  students	
  
well.	
  	
  With	
  our	
  students	
  with	
  the	
  most	
  significant	
  disabili5es	
  this	
  is	
  no	
  different.	
  	
  
We	
  know	
  what	
  our	
  student’s	
  physical	
  needs	
  and	
  strengths	
  are	
  and	
  what	
  we	
  can	
  
build	
  on.	
  	
  We	
  must	
  use	
  the	
  student’s	
  ABILITIES	
  to	
  access	
  tools	
  to	
  reach	
  the	
  goal	
  
of	
  learning.	
  	
  We	
  must	
  consider	
  the	
  student	
  in	
  all	
  decisions	
  and	
  not	
  base	
  
decisions	
  on	
  what	
  is	
  easiest.	
  

2.   Environment:	
  	
  We	
  must	
  look	
  at	
  both	
  the	
  physical	
  and	
  instruc5onal	
  environment.	
  

3.   Task:	
  	
  The	
  ac5vi5es	
  that	
  the	
  student	
  must	
  engage	
  in	
  or	
  accomplish.	
  

4.  Then	
  the	
  TOOL….	
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This	
  is	
  not	
  just	
  a	
  list	
  of	
  AT	
  devices.	
  	
  Accommoda5ons	
  are	
  tools.	
  	
  The	
  modifica5ons	
  we	
  
make	
  to	
  instruc5on	
  are	
  tools	
  –	
  the	
  student	
  cannot	
  par5cipate	
  in	
  the	
  general	
  
educa5on	
  ac5vi5es	
  if	
  they	
  are	
  not	
  modified.	
  	
  Students	
  need	
  services	
  –	
  the	
  student	
  
cannot	
  func5on	
  to	
  make	
  the	
  most	
  of	
  their	
  abili5es	
  if	
  they	
  don’t	
  get	
  OT,	
  PT,	
  Speech	
  
services	
  as	
  appropriate.	
  	
  Training	
  and	
  clear	
  documenta5on	
  of	
  their	
  performance	
  is	
  
the	
  key	
  to	
  finding	
  and	
  funding	
  communica5on	
  systems	
  and	
  other	
  AT.	
  	
  	
  
	
  
NIMAS	
  –	
  Na5onal	
  Instruc5onal	
  Materials	
  Accessibility	
  Standard.	
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We,	
  as	
  teachers,	
  need	
  tools	
  (e.g.	
  training	
  in	
  using	
  AT,	
  par5cularly	
  communica5on	
  
devices,	
  resources,	
  funding).	
  	
  We	
  need	
  to	
  ensure	
  we	
  are	
  able	
  to	
  support	
  the	
  student	
  
and	
  so	
  we	
  need	
  the	
  resources	
  to	
  do	
  it.	
  	
  	
  If	
  	
  our	
  students	
  are	
  to	
  access	
  the	
  full	
  
curriculum	
  this	
  will	
  include	
  general	
  educa5on	
  curriculum	
  maps,	
  5mely	
  provision	
  of	
  
lesson	
  plans,	
  text	
  books	
  so	
  we	
  can	
  modify	
  the	
  instruc5on,	
  and	
  5me	
  to	
  meet	
  and	
  have	
  
on-­‐going	
  plan	
  with	
  general	
  educa5on	
  teachers	
  who	
  are	
  the	
  content	
  experts.	
  	
  It	
  is	
  
important	
  to	
  u5lize	
  these	
  folks	
  to	
  help	
  you	
  understanding	
  the	
  content	
  so	
  that	
  you	
  can	
  
be=er	
  adapt	
  instruc5on	
  to	
  meet	
  the	
  student’s	
  needs.	
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HOMEWORK	
  for	
  this	
  Fall	
  
	
  
Use	
  the	
  SETT	
  Framework	
  as	
  a	
  part	
  of	
  your	
  instruc,onal	
  planning	
  for	
  this	
  fall	
  for	
  at	
  
least	
  3	
  students	
  for	
  one	
  lesson	
  in	
  one	
  content	
  area.	
  	
  Plan	
  to	
  share	
  these	
  with	
  your	
  
coach–	
  they	
  may	
  ask	
  for	
  these	
  via	
  email	
  or	
  request	
  you	
  share	
  these	
  when	
  they	
  do	
  
an	
  on-­‐site	
  observa,on.	
  
	
  
Mul&ple	
  Perspec&ves:	
  Everyone	
  involved	
  beings	
  different	
  knowledge,	
  skills,	
  
experience,	
  and	
  ideas	
  to	
  the	
  table.	
  Although	
  mul5ple	
  perspec5ves	
  can	
  be	
  challenging	
  
at	
  5mes	
  they	
  are	
  cri5cal	
  to	
  the	
  development	
  of	
  the	
  accurate,	
  complete	
  development	
  
of	
  shared	
  knowledge.	
  Not	
  only	
  are	
  the	
  mul5ple	
  professional	
  perspec5ves	
  important	
  
to	
  include,	
  but	
  also	
  those	
  of	
  the	
  student	
  and	
  the	
  parents.	
  This	
  can	
  make	
  the	
  
difference	
  between	
  success	
  and	
  lack	
  there-­‐of.	
  	
  
	
  
The	
  Environments	
  	
  
Arrangement	
  (instruc5onal,	
  physical)	
  	
  
Support	
  (available	
  to	
  both	
  the	
  student	
  and	
  the	
  staff)	
  	
  
Materials	
  and	
  Equipment	
  (commonly	
  used	
  by	
  others	
  in	
  the	
  environments)	
  	
  
Access	
  Issues	
  (technological,	
  physical,	
  instruc5onal)	
  	
  
Avtudes	
  and	
  Expecta5ons	
  (staff,	
  family,	
  other)	
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We	
  have	
  talked	
  about	
  iden5fying	
  barriers	
  and	
  have	
  shown	
  a	
  some	
  examples	
  of	
  how	
  
that	
  can	
  be	
  addressed	
  but	
  the	
  task	
  can	
  s5ll	
  be	
  daun5ng.	
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In	
  this	
  slide,	
  we	
  are	
  looking	
  at	
  what	
  goes	
  on	
  within	
  the	
  general	
  educa5on	
  
environment	
  and	
  what	
  is	
  expected	
  of	
  all	
  students.	
  	
  Once	
  the	
  tasks	
  are	
  clear	
  and	
  we	
  
have	
  addressed	
  the	
  skills	
  and	
  what	
  is	
  expected	
  of	
  the	
  student,	
  we	
  can	
  then	
  see	
  how	
  
to	
  involve	
  students	
  with	
  the	
  most	
  significant	
  cogni5ve	
  disabili5es.	
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In	
  this	
  slide	
  we	
  are	
  looking	
  at	
  the	
  skills	
  in	
  a	
  different	
  way	
  –	
  looking	
  for	
  essence	
  of	
  
what	
  the	
  skill	
  is.	
  	
  	
  You	
  will	
  begin	
  to	
  see	
  that	
  when	
  re-­‐worded	
  to	
  capture	
  the	
  essence	
  
of	
  what	
  the	
  student	
  really	
  has	
  to	
  do,	
  we	
  begin	
  to	
  see	
  some	
  repe55on.	
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Remove	
  extraneous	
  informa5on	
  and	
  concentrate	
  on	
  skills	
  and	
  the	
  pa=ern	
  becomes	
  
clear.	
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Now	
  we	
  have	
  pulled	
  the	
  tasks	
  required	
  for	
  the	
  ac5vi5es	
  in	
  this	
  unit	
  and	
  you	
  can	
  
clearly	
  see	
  the	
  repe55ons.	
  	
  As	
  more	
  tasks	
  are	
  added	
  from	
  other	
  content	
  areas,	
  more	
  
tasks	
  will	
  be	
  included	
  BUT	
  many	
  of	
  them	
  are	
  repeated	
  –	
  e.g.,	
  reading	
  –	
  you	
  will	
  be	
  
reading	
  in	
  language	
  arts	
  but	
  also	
  in	
  science	
  and	
  math.	
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These	
  repeated	
  tasks	
  become	
  a	
  “menu”	
  that	
  can	
  be	
  addressed	
  for	
  the	
  student.	
  	
  	
  
How	
  will	
  the	
  student	
  read?	
  
What	
  is	
  required	
  for	
  the	
  student	
  to	
  read?	
  
How	
  do	
  we	
  know	
  the	
  student	
  is	
  reading?	
  
This	
  informa5on	
  can	
  be	
  supplied	
  on	
  the	
  “Menu	
  of	
  Supports”	
  and	
  be	
  provided	
  to	
  all	
  
those	
  that	
  are	
  working	
  with	
  the	
  student	
  –	
  general	
  educa5on	
  teacher,	
  para-­‐
professional,	
  peer,	
  etc.	
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This	
  is	
  a	
  useful	
  tool	
  to	
  record	
  the	
  ways	
  in	
  which	
  a	
  student	
  will	
  par5cipate	
  during	
  a	
  
variety	
  of	
  tasks.	
  	
  Once	
  this	
  is	
  established	
  we	
  can	
  then	
  worry	
  about	
  the	
  content.	
  	
  	
  	
  This	
  
tool	
  can	
  be	
  given	
  to	
  all	
  those	
  who	
  work	
  with	
  the	
  student	
  –	
  teachers,	
  para-­‐
professionals,	
  even	
  student.	
  	
  Replace	
  the	
  text	
  in	
  the	
  menu	
  with	
  a	
  descrip5on	
  of	
  how	
  
the	
  individual	
  will	
  par5cipate:	
  
	
  
E.g.	
  Listen	
  during	
  lecture:	
  	
  Prepare	
  David	
  for	
  some	
  5me	
  seated	
  –	
  follow	
  brief	
  exercise	
  
rou5ne	
  designed	
  for	
  this	
  purpose	
  and	
  stretch	
  out	
  right	
  arm.	
  	
  Make	
  sure	
  student	
  is	
  
seated	
  correctly	
  in	
  his	
  chair	
  –	
  bu=ocks	
  towards	
  back	
  of	
  seat,	
  truck	
  stable,	
  harness	
  
fastened,	
  materials	
  placed	
  on	
  no-­‐slip	
  mavng	
  slightly	
  to	
  the	
  right	
  of	
  midline	
  on	
  the	
  
desk	
  or	
  his	
  tray.	
  	
  Limit	
  the	
  number	
  of	
  items	
  on	
  his	
  tray	
  to	
  3.	
  	
  Ensure	
  his	
  
communica5on	
  materials	
  are	
  accessible	
  and	
  ready	
  to	
  use.	
  	
  Using	
  enlarged	
  graphics	
  
from	
  the	
  focus	
  of	
  the	
  text	
  David	
  will	
  select	
  the	
  graphics	
  as	
  he	
  hears	
  them	
  and	
  place	
  
them	
  on	
  a	
  Velcro	
  strip	
  at	
  the	
  top	
  of	
  his	
  work	
  folder.	
  	
  He	
  may	
  need	
  a	
  peer	
  to	
  make	
  
sure	
  the	
  folder	
  remains	
  flat	
  on	
  the	
  table.	
  	
  
	
  
	
  
Think	
  of	
  a	
  student	
  in	
  your	
  classroom,	
  how	
  do	
  you	
  know	
  they	
  are	
  really	
  listening	
  ?	
  

53	
  

2/26/15	
  



Lets	
  make	
  a	
  rough	
  menu	
  of	
  supports	
  for	
  David,	
  with	
  what	
  we	
  know.	
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Abbrevia,ons:	
  
Assis5ve	
  Technology	
  (AT)	
  
College	
  &	
  Career	
  Ready	
  (CCR)	
  
Moderate/Severe	
  Disabili5es	
  (MSD)	
  
Universal	
  Design	
  for	
  Learning	
  (UDL)	
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KCAS	
  
RIT.2	
   	
  Determine	
  two	
  or	
  main	
  ideas	
  of	
  a	
  text	
  and	
  explain	
  how	
  they	
  are	
  supported	
  

by	
  key	
  details;	
  summarize	
  the	
  text.	
  	
  	
  
READING	
  STANDARDS	
  FOR	
  INFORMATIONAL	
  TEXT	
  	
  
	
  
Alternate	
  K-­‐PREP	
  Content	
  Aligned	
  Standards	
  	
  
R-­‐5.4	
  	
  Determine	
  two	
  or	
  more	
  main	
  ideas	
  of	
  a	
  text	
  and	
  how	
  they	
  are	
  supported	
  by	
  

key	
  details.	
  
READING	
  STANDARDS	
  FOR	
  INFORMATIONAL	
  TEXT	
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R-­‐5.4	
  	
  READING	
  STANDARDS	
  FOR	
  INFORMATIONAL	
  TEXT	
  	
  
Determine	
  two	
  or	
  more	
  main	
  ideas	
  of	
  a	
  text	
  and	
  how	
  they	
  are	
  supported	
  by	
  key	
  

details.	
  
	
  
RIT.2	
   	
  READING	
  STANDARDS	
  FOR	
  INFORMATIONAL	
  TEXT	
  	
  
Determine	
  two	
  or	
  main	
  ideas	
  of	
  a	
  text	
  and	
  explain	
  how	
  they	
  are	
  supported	
  by	
  key	
  
details;	
  summarize	
  the	
  text.	
  	
  	
  
	
  
Looking	
  ahead	
  at	
  the	
  standard	
  and	
  how	
  general	
  educa5on	
  teachers	
  will	
  approach	
  it,	
  
we	
  find	
  that	
  it	
  makes	
  sense	
  to	
  let	
  our	
  students	
  experience	
  some	
  of	
  the	
  elements	
  that	
  
will	
  be	
  addressed	
  within	
  the	
  lesson	
  –	
  for	
  example,	
  we	
  cannot	
  take	
  for	
  granted	
  that	
  
everyone	
  has	
  had	
  the	
  chance	
  to	
  see	
  the	
  ocean,	
  feel	
  the	
  water	
  and	
  smell	
  the	
  salt	
  
water.	
  	
  How	
  can	
  we	
  bring	
  this	
  experience	
  to	
  our	
  students?	
  	
  Access	
  not	
  limited	
  to	
  
sivng	
  in	
  the	
  classroom	
  listening	
  to	
  a	
  teacher.	
  
Consider	
  lack	
  of	
  background	
  knowledge	
  that	
  our	
  students	
  have.	
  Can	
  you	
  bring	
  sand	
  
and	
  water	
  in,	
  show	
  pictures/video	
  of	
  the	
  ocean	
  	
  to	
  bring	
  in	
  background	
  knowledge	
  to	
  
help	
  the	
  student’s	
  understand	
  components	
  of	
  what	
  is	
  an	
  island?	
  
	
  
Emphasis	
  that	
  you	
  must	
  bring	
  the	
  ac,vity	
  to	
  the	
  student.	
  	
  
	
  
hXp://www.missionscalifornia.com/stories/lone-­‐woman-­‐san-­‐nicolas-­‐island.html	
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General education activity: 
Introduce the novel, Island of the Blue Dolphins.    
Predict what may happen in the story.   
Read the first few chapters in class, taking turns reading. 
 
Adap5on:	
  	
  The	
  Island	
  of	
  the	
  Blue	
  Dolphins	
  has	
  been	
  adapted	
  using	
  WWS	
  to	
  provide	
  
visual	
  supports	
  for	
  the	
  text.	
  
	
  
List	
  other	
  ways	
  the	
  text	
  and	
  ac5vi5es	
  could	
  be	
  adapted	
  to	
  meet	
  the	
  specific	
  needs	
  of	
  
your	
  students.	
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Do	
  your	
  students	
  really	
  have	
  ACCESS	
  to	
  the	
  instruc5on???	
  
	
  
HOMEWORK	
  
Use	
  the	
  ques5ons	
  as	
  a	
  guide	
  for	
  you	
  to	
  respond	
  on	
  how	
  your	
  instruc5onal	
  planning	
  
and	
  delivery	
  ensure	
  these	
  are	
  occurring	
  OR	
  on	
  how	
  you	
  plan	
  to	
  address	
  each	
  of	
  3	
  
ques5ons	
  to	
  improve	
  and	
  ensure	
  they	
  will	
  occur	
  in	
  the	
  future.	
  	
  Share	
  a	
  copy	
  of	
  this	
  
plan	
  with	
  both	
  your	
  coach	
  and	
  building	
  principal	
  via	
  email.	
  	
  In	
  sharing	
  with	
  your	
  
principal,	
  make	
  sure	
  you	
  explain	
  these	
  are	
  part	
  of	
  your	
  instruc5onal	
  goals	
  this	
  year	
  to	
  
improve	
  planning	
  for	
  your	
  students	
  and	
  you	
  would	
  like	
  them	
  to	
  use	
  this	
  when	
  
observing	
  you.	
  	
  	
  
A	
  few	
  outcomes	
  from	
  this	
  ac5vity	
  are:	
  
• You	
  have	
  also	
  increased	
  the	
  understanding/built	
  background	
  knowledge	
  for	
  your	
  
principal	
  in	
  understanding	
  your	
  classroom	
  and	
  its	
  unique	
  needs,	
  challenges,	
  and	
  
opportuni5es!	
  	
  	
  
• You	
  have	
  also	
  increased	
  you	
  own	
  accountability	
  and	
  that	
  will	
  only	
  make	
  you	
  strive	
  
to	
  do	
  that	
  much	
  be=er.	
  
• Ul5mately,	
  you	
  have	
  analyzed	
  how	
  you	
  plan	
  instruc5on	
  and	
  iden5fied	
  areas	
  in	
  
which	
  you	
  are	
  mee5ng	
  student	
  needs	
  and	
  areas	
  for	
  which	
  you	
  can	
  improve,	
  with	
  a	
  
plan	
  on	
  how	
  to	
  improve	
  in	
  the	
  specific	
  areas.	
  
	
  
We	
  hope	
  you	
  found	
  this	
  format	
  one	
  with	
  which	
  you	
  were	
  able	
  to	
  learn.	
  	
  Again,	
  do	
  not	
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