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INTRODUCTION/PREFACE

The Student Teaching Handbook serves as a guide to program policies and procedures, participant
responsibilities, and an overview of the initial process involved in certification and subsequent
readiness for employment as a professional educator. The guide does not supplant existing specific
program guides, but is rather a general compendium ofiggaatith which all student teachers must
comply to qualify for certification. Information contained therein should also be of use to cooperating
teachers and university supervisors in detailing expectations of respective roles during the professional
semeter.

For the student teacher this semester will provide both satisfying and challenging times. You will find
students who are willing and eager to accept you as an instructor, and those who will be deliberately
very difficult to reach. This is the poiti for which you have been preparing, and should be viewed as
an opportunity for professional growth. Some days will be more challenging than others. Those will
likely be the days when you will seek greater input from cooperating teachers, other exgerience
teachers, or your university supervisor. Remember the reasons that you made a conscious decision to
work with students in a classroom setting, and learn from both the less successful as well as more
positive teaching experiences.

It is our schocbasel partners to whom we want to extend our gratitude and thanks for participating in
this joint venture as we partner in the final phase of preparation for our candidates. We appreciate the
time and effort expended in helping to make our program successful.

University of Louisville
College of Education and Human Development



CONCEPTUAL FRAMEWORK

Construct 1: Inquiry

The blend of practice and research at the university reaffirms my deeply held belief that
worthwhile knowledge draws on both worlds. Indeed, the separation of practice from
theory, of practitioners from scholars, is more often than not a divorce thatas mo
symbolic than real. (Cuban, 1993, p. xxi)

Under the construct ahquiry, and through active engagement and skilled training in multiple methods of
rigorousResearchcandidates in the CEHD develop the knowledge, skills, and dispositions to bedto
Thinkers. At the core of this Conceptual Framework is the concept of the collegium, in which scholarship, the
activity of knowledgeseeking, is performed not in isolation but in communion and solidarity with others, both
within the academy and the world (Shulman, 2004b).

I nquiry skills may be defined as fiseeking knowl edge
5). Others may define inquiry slightly differently, including in the definition an understanding of how

knowledge iggenerated and justified, and then using those understandings to engage in new inquiry (National
Research Council, 2005). Our conception of inquiry is not merely as performance by CEHD candidates

engaging in the skills of inquiry, but rather it is essémiiat the deeper metacognitive understandings of how,

when, and why to use inquiry skills are developed. Although there are many definitions of critical thinking
(Petress, 2004), this awareness of one's own thinking and reflection on the thinkinguodl sgters is often
encapsul ated by the term fAcritical thinkingd when
Dean, 2004). Metacognitive abilities, often enhanced by structured reflection, are critical for enabling CEHD
candidates torggage independently in inquiry.

A cornerstone of inquiry is the idea of a thesis, or question, and potential evidence that bears on it. The process
of constructing sound, logical arguments depends on the ability to ask good questions that address multipl
facets of a problem in a clear, coherent manner ; t !
thinki ngo (Browne & Kaesesluenyp,t i200n0s7 )p.o slirto ntihsattd,s fiquesti o
validity, and clarity can neitlide posed nor answered in reference to some extracontextual, ahistorical,
nonsituati onal reality, or rul e, or | aw, or valueo
philosophical stance, Anderson (2001) claims that the most impadpect of critical thinking is that it is

situational in nature. Critical thinking, like inquiry which depends on it, includes both contextual performance

skills and metacognitive skills. Programs in the CEHD are designed to enhance both of thdseritinatia

thinking abilities of our candidates.

Research is a structured medium by which good questions are asked and answered, building the knowledge base
of the field. Our CEHD candidates become critical thinkers through development of their adujlitigs

which are operationalized, tested, and refined in thewedd laboratories of schools and other educational
institutions.

Construct 2: Action

Teaching, at its best, means not only transmitting knowledge, but transforming and
extendingitasve | | é . In the end, inspired teaching Kk
alive. (Boyer, 1990, p. 24)

Under the construct diction, and through routine, continual, and pervastvacticed whether this be in the

areas of pedagogy and instructional leadersloipnseling, or researéhcandidates in the CEHD develop the
knowledge, skills, and dispositions to becdrmeblem Solversn the community. They are encouraged to apply
knowledge to solve real world and community problems. Their work, and ours, manifiedisration and
signature partnerships with partners in the metropolitan region, the state, the nation, and outside the United
States. Our candidates are challenged to test the knowledge they acquire through public performance, share
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what they have leardewith peers and professors (Shulman, 2006), and apply this knowledge in multiple
settings. Through the action of testing their knowledge in applied contexts, each student is capable of becoming
a teacher for many.

Shul manés cat egor klknswledge of kduaatiwhalecontexs, rangieglfrondthe workings of

the group or classroom, the governance and financing of school districts, to the characteristics of communities
and cultures (NorlandeCase, Reagan, and Case, 1999). Knowing educatiots| pumrposes, values, and the
philosophical and historical foundations of these are inherent to understanding that teaching occurs at the
crossroads of complex disciplines interacting with diverse and complex learners (Strong, 2002).

Effective educatoremphasize meaning, recognize that students are-facédtied individuals, and understand

the relationship of ideas and experiences to learning in and out of classrooms (Marzano, Pickering, & Pollock,
2001). CEHD candidates learn to construct knowledgrith interpreting, analyzing, and evaluating. They
draw conclusions based on understanding; make and support pitmddenh solutions; and connect learning to
authentic settings. The role of thedoypractice connections in authentic teaching and legrekperiences has
been found to have a significant impact on student achievement (Newmann et al., 2001).

With a backdrop of educational f ound abdased n s , our CEI
strategies are a key dimension of overall educdtigffiectiveness. In programmatic courses and

experiences, candidates employ a range of strategies and develop and regularly integrateasepliry

handson learning activities, critical thinking skills, and assessments to reach all learners. Our

candidates are effective teachers who stress the importance of high level cognitive processes, including
problemsolving techniques, analytictidinking skills, and aativity. They design and modehrning

experiences that connect learning to authenticwedt context. In their university, field and clinical

experiences, candidates learn about the challenges of schools and other community settings and

recognize that a broad repertoire of approaches, including collaboration with other professionals, will

create ideas and solutions based on multiple, informed perspectives.

Construct 3: Advocacy

Scholarship should hgromotedas zealously as though it were an end unto itself, but
the final appraisal of scholarship should be, not its prestige with scholars, but its value
to human life. (Albion Small, as cited in Shulman, 2004a, p. 216)

Under the construct dfdvocacyand thraigh dedicated, committe®krviceto their peers, university,

community, and world, candidates in the CEHD develop the knowledge, skills, and dispositions to become
ProfessionalLeaders As Shulman (2006) stated, through practice, theoretical principtesnee

commitments engraved on the heart. The CEHD exists in a metropolitan community and a world marked by
diversity. Diversity has many dimensions, encompassing, among other things, ethnicity, gender, socioeconomic
status, age, national origin, Englishdaiage proficiency, and exceptional ability. Our duty to further diversity
implies that we empower our candidates and others to participate fully in the life of the community in which we
live, to practice social justice, and to seek equity of educatiaoaka for all the constituents we serve.

Social justice serves as a framework unifying the teaching and scholarship across disciplines in the CEHD
around the constructs of inquiry, action, and advocacy. As a College, we encompass a wide arraylof researc

and instructional interests. Therefore the conception of gJostade, which guides ugs both comprehensive,

covering multiple dimensions suitable for an institution with a range of programs and a diverse student body,

and specific, employing definethd demonstrable understandings. Within individual departments and

disciplines as well as a collective Unit, the CEHD furthers university and college wide initiatives to build the
knowledge, skills, efficacy, and urgency to addesamunitybasedoroblens and lead toward better solutions.

This integration of social justice impacts the practice of educators at the college, the experiences of our students,
and as well as the program policies under which we operate. (McDonald, 2005).



As elucidated in our rasion, the CEHD is committed to honoring diversity and furthering social justice work.
This mission is reflected by values rooted in a human ecology situated in a democratic society. Values such as
equity and social justice compel us to utilize inquiryicag and advocacy to deepen and extend the construct of
democracy in our pluralistic society (Parker, 2003). There are two important components of how a social justice
perspective impacts our programs and how it is deliberately embedded in the wodenfssand faculty.

The firstcomponent addressefo we believeas responsibléor addressing ideological questions of education

for social justice: AWhat is the purpose of schoold
and wha historically has been the role of schooling in maintaining or changing the economic and social
structure of -Snithi2@4, p.244). At theQumivehsity afrLouisville, we view these questions

as the charge of faculty and candidates aspheyote knowledge in community through research, practice, and
service. Specifically, both candidates and faculty build individual and collective capacities within their roles as
contributing members to a democratic society through their positions asrtgamunselors, instructional

leaders, researchers, and members of the community.

The second component considers libeszcommunities connected to our lives and work contextualize social
justice As a state supported university located in an urban soe@) justice perspectives impact our
understandings of what is taught, to whom and why. Specifically, we are committed to the core assumption of
the groundbreaking Kentucky Educational Reform Act: All children can learn. To realize this assumption, we
employ researcibased pedagogical, counseling, and administrative practices to facilitate learning that is
relevant, dynamic, and transformative.

CochranSmith, M.(2004).Walking the rod: Race, diversity, and socipistice in
teacher educatiarNew York: Teachers College Press.

McDonald, M.A. (2005). The integration of social justice in teacher education:
Di mensions of prospect i vdournaeohTedcherEsuwatiang,or t uni t i
4181 435.

Parker, W.C. (2003)leaching émocracy. Unity and diversity in public lifdew York:
Teachers College Press.



UNIVERSITY MISSION STATEMENT

The University of Louisville shall be a premier, nationally recognized metropolitan research university
with a commitment to the liberal a@sd sciences and to the intellectual, cultural and economic
development of our diverse communities and citizens through the pursuit of excellence in five
interrelated strategic areas: (1) educational experience, (2) research, creative, and scholigrly3ctivi
accessibility, diversity, equity, and communication, (4) partnerships and collaborations, and (5)
institutional effectiveness of programs and services.

COLLEGE OF EDUCATIONAND HUMAN DEVELOMENT MISSION STATEMENT

The mission of the College of Ecaton and Human Development is to achieve the outcomes
worthy of a top tier college of education at a preeminent metropolitan research university. The College
seeks to integrate the strengths of the university with those of our partners in commurtitees, in
private sector, in public agencies, and among policy makers. The goal of this integration is to promote
the highest ideals of learning and achievement for all students and the positive development of and
well beingof children, youth, adult learnergnd families.

Our work is shaped by fundamental commitments to honoring diversity and to furthering social
justice. We seek to ensure that, through teaching, research, policy analysis and service, all individuals
and families are healthy, fully prepareshd empowered to participate in the institutions and economic
activities of a diverse democratic society. Our commitments lead us to be advocates for change,
namely the change needed so that our clients and constituents can reach their full potential.

We prepare students to be exemplary professional practitioners and scholars. A component of
our preparation is emphasis on critical thinking; this enables inquiring students to use methods of
research to build knowledge. We prepare students to genesat@ng disseminate knowledge about
teaching, learning, leadership, disease prevention and health promotion in public and private sector
organizations. We prepare them to collaborate with others to solve critical human problems in a
diverse global communit

An important part of our mission is stewardship of place. By stewardship we mean
responsiveness to our constituents, including school districts, local agencies, and organizations that
seek to advance education and human development. Theollghorative research, teaching, and
outreach partnerships, we seek to advance knowledge and understanding across our disciplines and
constituencies. Our commitment to action can be seen in our practices: to help solve problems that are
challenges to theommunity we serve. We do this to inform policy, improve practice, strengthen
communities, and address pressing societal concerns. By Inquiry, Action, and Advocacy we seek to
develop educational, economic and social coona and resources requiredraprove the quality of
life for citizens in the state of Kentucky, the nation, and the global community.



FROM IDEAS TO ACTION. U OF L DEVELOPMENTAL TEACHER PREPARATION MODEL

Phase 4: Clinical Experience [Cards 3 Completed]
[capstone, technology, and student teaching]

Phase 3: PreClinical Experiences [Cards 2 Completed]
[specialized coursemcluding content methods, reading in content areas]

Phase 2: Early Professional Experiences [Preparing for Cards 2]
[teaching profession, general methods, human growth & development]
Phase 1: PreprofessionalExperiences [Cards 1 Completed]
[content requirements and proficiencies]

OVERVIEW OF U OF L MODEL
From ldeas to Action: U of L Developmental Teachezfaration (DTP) Modeis grounded in the CEHD
Conceptual framework and KY Teacher Standards. In each phase candidates focus on particular standard
and components within the conceptual framework, building towards deep understanding across all
standards andccomplishing the goal of the CF of becoming critical thinkers, problem solvers, and
professional leaders. In Phase 1 {prefessional) candidates learn ideas related to the content they will
teach, focusing on KY Standards for content and professiooadtly, and the CEHD Diversity Standard.
In the BS programs, this is primarily their freshman and sophomore years; in the MAT, this is many of the
prerequisite courses they taka. Phase 2 (Early professional experiences), candidates expand on their
content, learning general education concepts and learning theory. Standards assessed in this phase ar
planning, climate, reflection, collaboration, professional growth, and diveBayrses include Human
Growth and development, General Methods, and Exploring Teaching/Teaching as a Profession. By Phase
3 (Advanced Professional) candidates begin to apply their content and general education knowledge
experiences to their specific argpff teaching. Courses include contspécific methods, reading in the
content areas, and special education courses. In this phase, ideas move to action, as candidates are active
participating in schools, teaching lessons, assessing students, amtingeflen teaching. Phase 4
(Culminating Experience) involves demonstration action across all KY teacher standards. Action moves
to advocacy, as candidates focus their experiences on supporting the learning of every child.

ALIGNMENT TO KY TEACHING STANDARDS
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-
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ALIGNMENT OF MODEL TO
CF, UNIT ASSESSMENTS AND KY TEACHING STANDARDS

Phase 1 Pre-Professional Experiencesyrerequisites or general content courses]

Experiences: Content preparation, writing/speech, etc.
Standards: 1 (Applied Content), 9 (Evaluates Teaching), I of L (Diversity)
CARDS: 1 (Admissions) Dispositions Assessmg content, diversity,

Shaping Tomorrow: Ideas to Action
Shaded sections represent the Primary Focus of the Phase

Conceptual Framework
Constructs

Inquiry

Action

Advocacy

Constructs as Learned and
Applied

Research

Practice

Service

Constructs Reflecteih
Candidates

Critical Thinkers

Problem Solvers

Professional Leaders

Unit Dispositions Reflected
in Candidates

practice through inquiry and
reflection

Exhibits a disposition to inform

Exhibits a disposition to

critique and change practice
through contentpedagogical,
and professional knowledge

Exhibits a disposition to affirm
principles of social justice and
equity anda commitmento
making a positive difference

Phase 2:Early Professional Experiences [1 or 2 semesters]

Experience: General methoadtsassroom management, human grodgivelopment
Standards: 2 (Planning), 3 (Learning Climate), 7 (Reflection), 8 (collaboration), 9 (professional growtthpfill
(Diversity)
CARDS: none (working toward Cards 2)

Shaping Tomorrow: Ideas to Action
Shaded sctions represent the Primary Focus of the Phase

Conceptual Framework
Constructs

Inquiry

Action

Advocacy

Constructs as Learned and
Applied

Research

Practice

Service

Constructs Reflected in
Candidates

Critical Thinkers

Problem Solvers

Professional Leaders

Unit Dispositions Reflected
in Candidates

Exhibits a disposition to
inform practice through
inquiry and reflection

Exhibits a disposition to critique
and change practice through
content, pedagogical, and
professional knowledge

Exhibits a disposition to affirm
principles of social justice and
equity anda commitmento
making a positive difference

11



| Phase 3: PreClinical Experience [1 or 2 semesters] \
Experience: Special Methods and other Specialized Courses. Corresponding Field Experiences are articulated
acts of teaching related to the Phase 3 selected standards (not observations or solely opportunistic opportunities)
Standards: 1 (applied contentjffanningi series of lessong) (instruction), 5 (assessment), 7 (reflection), 9
(professional growth), and U of L (Diversity)
CARDS: 2 (UNIT Assessments): Technology, Diversity, Dispositions, Portfolio (1/2)

Shaping Tomorrow: Ideas to Action

Conceptual Framework . .
Constructs Inquiry Action Advocacy
Constructs as Learned and . .
Applied Research Practice Service
Cons?ructs Reflected in Critical Thinkers Problem Solvers Professional Leaders
Candidates
Unit Dispositions Reflected | Exhibits a disposition to inform| Exhibits a disposition to Exhibits a disposition to affirm
in Candidates practice through inquiry and critique and change practice | principles of social justice and equit
reflection through content, pedagogical, | anda commitmento making a
and professional knowledge positive difference

Phase 4: Culminating Experience [capstone and clinical]
Experience: Intensive clinical experience (student teaching or internship)
Standards: All KY Teacher Standards
CARDS: 3 (UNIT Assessments)echnology, Diversity, Dispositions, Observation Forms, Unit assessment for
Impact on Student Learning, Portfolio,
Shaping Tomorrow: ldeas to Action

Conceptual Framework g )

Constructs Inquiry Action Advocacy

Constructs as Leamed and Research Practice Service

Applied

Cons?ructs Reflected in Critical Thinkers Problem Solvers Professional Leaders

Candidates

Unit Dispositions Reflected | Exhibits a disposition to Exhibits a disposition toritique Exhibits a disposition to affirm

in Candidates inform practice through and change practice through principles of social justice and equity
inquiry and reflection content, pedagogical, and anda commitmento making a positive

professional knowledge difference
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OFFICE OF EDUCATOR DEVELOPMENT AND CLINICAL PRACTICE
http://louisville.edu/education/fieldlacement

The Office of Educator Development and Clinical Practice (OEDCP) at the University of Louisville is
housed in the Raphael O. Nystr&d&@ nt er of Excel l ence in Educatio
is to develop, implement and study collaborative efforts to improve teaching. The OEDCP facilitates
field and clinical placements working with a variety of district and community partredests and

organizes placement and assessment data, and ensures compliance to state regulations which govern
field and clinical experiences. The OEDCP also serves as a regional site for the Kentucky Teacher
Internship Program and supports the Alterna@eetification Program.

Field Experience and Clinical Practice Placement Policy

The Office Educator Development and Clinical Practice (OEDCP) places candidates in field and
clinical placement sites that are aligned with
mission statement and Conceptual Framewlddas to Actionpur conceptual framework, is grounded

in the notion that candidates become critical thinkers, problem solvers, and leaders through Inquiry,
Action and Advocacyall active qualities that require significant field and clinical experiences. Each

field and clinichexperience is mapped to the Conceptual Framework and includes perfoiragede

tasks that are assessed using rubrics that include components from national, state and professional
standards.

Placement Site® Field and clinical placements are arrangedahaboration with established

partners, which include our two largest partriferson County Public Sebls (JCPS) and the Ohio
Valley Educational Cooperative (OVEC). The OEDCP coordinates placements based on various
factors, including state mandatesevious placements and experiences, personal/work connections,
experiences with diverse learners, career aspirations, and strengths and needs of the candidate as
determined by the candidate, the university supervisor and/or faculty advisor. Candideitedicase
district preference when completing the Student Teaching Application; however, all placements are
contingent on identifying a qualified mentor and university supervisor as well as consideration of the
factors listed above. For student teachitfeg@ments outside of our regional area, candidates must
submit a written request to the OEDCP Placement Office.

School districts recommend school sites based upon a number of factors including effective mentors
and diverse student populations. The OEDERvolved in regular and frequent communication
concerning student placements with the JCPS Director of Human Resources, JCPS Coordinator of the
Kentucky Teacher Internship Program and the Coordinator of Student Teachers; the OVEC Director of
District Sugport and Director of Special Initiatives; and district and community leaders throughout the
service region.

Placement Procedurerield and clinical experiences represent a variety of early and ongoing-school
based and communHyased opportunities, in whicandidates work in classroom settings to assist,

tutor, instruct, conduct applied research, reflect and analyze under the direction of a certified teacher or
educational director. A Field Experience Placement Form completed by candidates provides
information needed to secure the appropriate type of placement. The OEDCP tracks placements to
ensure candidates have access to a variety of urban, suburban and/or rural settings and experiences
with student populations diverse in cultural, economic, linguasttt special needs.

The CEHD has formed a variety of partnerships. Elementary, middle and high schools have been
designated as Early Professional Experience Sites, which allow candidates a first look at the teaching
profession in an effective learning commity. The CEHD has a number of designated partner schools

13


http://louisville.edu/education/field-placement

in both JCPS and OVEC in which candidates and school personnel hgeengrand job embedded

school and university support. The district and school leadership work in concert with the OEDCP and
CEHD Program Directors to place candidates with educators in these schools. District/university
supported grants have opened up avenues to expand the clinical model.

The OEDCP officially requests placements by contacting a designated administrator asteaeh di
approved site. The request may specify a particular educator(s) or ask for an administrator
recommendation using agreed upon selection criteria. A brief description and purpose of the field
experience, the number of field hours required, the qesmriof candidate activities and the role of
the mentor/cooperating teacher is provided.

Once a candidate placement is confirmed, school administrators and mentor/cooperating teachers are
notified through email of the placement with a more detailed gt®oriof roles and responsibilities.

The school contact person is provided a list of all candidates assigned to that site. For clinical
placements a Cooperating Teacher Training/Orientation is offered which provide state mandated
content. Candidates aretified of their placements and the expectations for the field and clinical
assignment through their course instructor, university supervisor and/or OEDCP personnel.

Diversity in Field Experiences and Clinical Practice

Diversity is a shared vision for oafforts in preparing teachers, administrators, school counselors and
other professionals. In order to foster perspectives consistent with this vision, candidates investigate
and gain a current perspective of diversity issues (race, ethnicity, languagen reulture, SES,

gender, gender identity, sexual orientation, military status, disability, ability, age, national origin,
geographic location) through field experiences and clinical practice. Placement data is collected and
analyzed to ensure that caaetes have an opportunity for placements in a variety of settings serving
diverse student populations.
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CONTACTS
For more information related to tkfice of Educator Development and Clinical Practiceplease
contact:
Office of Educator Development a@inical Practice
College of Education and Human Developm@&&EHD)
Louisville, KY 40292
http://louisville.edu/education/fieldlacement

PLACEMENT OFFICE

Danna Morrison Donna S Oakes

Coordinator of Field and Clinical Experiences Program Manager

CEHD Room 261 CEHD Room 255

Office: 502852-5556 Office: 502852-2229

E-mail: danna.morrison@louisville.edu E-mail: dsoakeOl1@louisville.edu

Maxine Elliott Brittany Cook

Middle and Secondary Placement Coordinator Graduate Assistant

CEHD Room 259 CEHD Room 255

Office: 502852-0336 Office: 502852-2968

E-mail: maxine.elliott@Ilouisville.edu Email: brittany.cook@louisville.edu
Director

Harrie Buecker
Assistant to the Dean for Teachsducation Partners
CEHD Room 123
Office: 502852-4356
Email: harrie.buecker@louisville.edu

Kentucky Teacher Internship Program (KTIP)
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PURPOSE OF STUDENTTEACHING

Clinical experiences are designed to familiarize candidates with various contexts and components of
the education process. Understanding classroom demeanor, policies of state and district bodies, and
other schookelated issues help ensure atadentfocused instructor who can create a meaningful
learning environment.

The student teaching experience allows for demonstration of skills acquired in previous placements,

and encourages extension of these abilities as candidates apply educatiies #@mel methodologies

required for certification eligibility. The student teacher works with one or more cooperatingseache

and a university supervisor.

Student teachers will have opportunities to:

T

= =4 =4 -8 -9

Apply knowledge constructed during initial phaseshef Teacher Education

Program

Employ methods and materials that engage all learners and that are ressarth

Develop school community interpretive skills

Refine a personal teaching philosophy

Learn curricular expectations

Demonstrate understandiagn d pr of i ci ency of Kentuckyods

To meet regulatoryequirementsutlined in 16 KAR 5:040studenteachershallhave opportunities

to:

1
1
1

1
1
1

Engage in extended ¢eaching experiences with an experienced teacher;

Engage in reflectiveelf-assessment that informs practice;

Maintain regular professional conversations with experienced teachers other than the
cooperating teacher;

Participate in regular and extracurricular school activities;

Participate in professional decision making; and

Engage in collegial interaction and peer review with other student teachers

APPROVAL FOR STUDENT TEACHING

Each department determiné tfinaleligibility to student teachXrt Education, Early Childhood and
Elementary Education (ECEE), Health and Sgaiences (HSS), Middle and Secondary Education (MISE),
Music EducatiofMUED), and Special Education (SPED).

Teacher candidates approved for student teaching shall have:

T
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Been admitted to the Teacher Education Program

Enrolled in the required professidraurses

Demonstrated satisfactory grades/progress as stipulated on individual program sheets
Received satisfactory teaching dispositions as indicated on the Dispositions Assessment
Demonstrated siafactory progress on migoint key assessments

Completedand documented minimum or 200 clock hours of field experiences wadety school
setting which have allowed participation in the following:

(a) Engagement wittliverse populations of studentghich include:

1. Students from a minimum of twa)(different ethnic or cultural groups of which the
candidate would not be considered a member;

2. Students from different socioeconomic groups;

3. English language learners;
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4. Students with disabilities; and

5. Students from across elementary, middleool, and secondary grade levels;
(b) Observation in schools and related agencies, including:

1. Family Resource Centers; or

2. Youth Service Centers;

(c) Student tutoring;

(d) Interaction with families of students;

(e) Attendance at school board andasdtbased council meetings;

(f) Participation in a schoddased professional learning community; and
(g) Opportunities to assist teachers or other school professionals

Completed student teaching application requirements (placement form, medical/TBakrimin
background check, handbook verification)

CompletedPromotingPositive Behavioin Schools Training (PPBSI)
Participated inStudent Teaching Orientation
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INSTITUTIONAL POLICIES

Per Kentucky Education Professional Standards Board regulation, 16 KAR, &all teacher
candidates must complete supervised student teaching in an approved classroom to be eligible for

certificatoni The educator preparation institution sha
a period of student teaching fomanimum of seventy (70) full days or its equivalent, in
instructional settings that correspond to the ¢

certi fi c atThedUmivepsity ofdouiavitte atlheres to this statute by requiring-avéek

commitment to earn student teaching credit hopiltss additional days if needed to meet the seventy

day requirement. hiversity supervisorseview and sign a calendar, which requires teacher candidates

to verify each day of attendanc®tudent teachergho cannot complete the time required prior to the
established deadline for submission of grades will receive an incomplete (I) grade until the requirement
has been met.

Attendance
Student teachers are expected to be in attendance all dayseleoyday for the duration of the
assignment.
1 The assignment begins the first day district teachers must report to schools at the beginning of
the student teaching semester not the first day that the university begins the semester.
1 Student teachers follow the district calendar for holidays and scheduled breaks. Student
teachers do not follow the university calendar for fall or spring breaks.
1 Student teachers are required to attendssiteeduled meetings, conferences, and profesision
development activities.

If unable to attend school for any reason, it is the respiity of the student teaché&w notify the
cooperating teacher and the university supervisor of the absence phierteginning of the school

day, and to submitkson plans or other materials as appropriate to fulfill professional responsibilities.
The seventyday requirement is not waived for illness. Candidates must continue in the placement until
the days are met.

Attendance at professional conferences:
Student teachers may spend one day or two half days during the student teaching semester
attending a) conferences of professional organizations or b) participating in other approved
professional development experiences. Either of these activities requirespprioval of the
university supervisor, in consultation with
attendance at professional conferences or professional development activities in the form of a
certificate of attendance must be presented toinersity supervisor and/or cooperating
teacher. Students are encouraged to share their experiences with others at the sai@bl site.
EPSBapproval, the day may be considered as a

Participation in jobseeking ventures:
Student teachers may spend up to dag or two half days during tletudent teaching semester
participating in inteviews, school visits or othectivities related to securing a teaching
position. This leave time must have prior approval of the univessjigrvisor, in consultation
with the cooperating teacher. Evidence of participation must be presented to the university
supervisor.
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Confidentiality :

In compliance with the Kentucky School Perseln@ode of Ethicsk t udent teachers €o0:
confidence all information about studentséo |t
commitment to confidentiality be upheld.

Degree and Certification

It is the responsibility of the student teacher to submitekegnd certification applications during the
semester prior to graduation. The applications should be submitted during the Capstone Beminar
applicable

Academic Integrity and Dishonesty

All contributions and assessmeniscluding any field placemenequirements, will demonstrate
academic integrity which means that submitted work is of high quality, is original, and represents a
single submission, unless otherwise noted through explicit and appropriate citations.

ifAcademic di s hoantestthye inipweorhsiibtiyt eodf Loui svill eé
but is not limited to, the following:

1 Cheating

1 Fabrication

1 Falsification

1 Multiple Submission [the same assignment should not be submitted for more than one course]

1 Plagiarism

T Complicity in Acadeni ¢ Di s ljohLeCode pfd@onduct, Sectior) 5

Plagiarism:
http://louisville.edu/graduatecatalog/cediestudenticonduct
Representing the words or ideas of someone elsenas 6 s anyvacademic exercise, such as the
following:
a submitting as oneds own a papreerr cwrailt tiegrh obsyt a
service
b. exactly reproducing s omeonewors$vatlequstation markbsr wi t
by appropriate indentation, or withgutoperly citing the quoteon in a footnote or reference
c. paraphrasing or summari zing sonhesoncewitbh seds w
footnote or reference
d. using facts, data, graphs, charts, or other in&ion without acknowledging the s@erwith a
footnote or reference
Borrowed facts or information obtained in one?o:
recognized as ficommon knowledge. o0 Clear exampl ¢
leackrs of prominent nations, basic scientific laws, and the meaning of fundamental concepts and
principles in a discipline. The specific audience for which a paper is written may determine what can
be view as Acommon knowl ed gykoown dy a grougof chenpsts will t h e
differ radically from those known by a more general audience. Students should check with their
instructors regarding what can be viewed as 0c«
assignment, but often the studerill Wwave tomake the final judgnent. When in doubt, footnotes or
references should be used.

Discipline Procedures for Academic Dishonesty

Charges of academic dishonesty shall be handled through the appropriate academic unit level
proceduresAn academianit that determines that a student is guilty of academic dishonesty may

impose any academic punishment on the student that it sees fit, including suspension or expulsion from
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the academic unit. A student has no right to appeal the final decision ofdamacanit. However, a

student who believes he or she has been treated unfairly, has been discriminated against, or has had his
or her rights abridged by the academic unit may file a grievance with the Unit Grievance Committee,
pursuant to the provisiong the Student Academic Grievance Procedure; the Academic Grievance
Commitee may not substitute its judgment on the merits for themedg of the academic unit.

An academic unit that suspends or expels a student from the academic unit because thestudent

been found guilty of academic dishonesty may recommend to the University Provost in writing that the
student also be suspended or expelled from all other programs and academic units of the University.
Within four weeks of receiving such a recommeraatthe Provost shall issue a written decision.
Neither the student nor the academic unit shal/l
However, a student who believes that he or she has been treated unfairly, has been discriminated
against, or ehad his or her rights abridged by the issuance of a decision by the Provost may file a
grievance with the University Student Grievance Committee, pursuant to the provisions of the Student
Academic Grievance Procedure; the University Student AcademicaBde Commtee may not

substitute its judgment on the merits for the jmegt of the Provost.

Request for Student Teaching Placement Outside Established Partner Districts

Student teacher candidates are placed in sites that are aligned with the Cdlidgeation and

Human Devel opment ds mi ssi on sRlagementsara arrargadih Co n C ¢
collaboration with established partnendich include our two largest partnerdefferson County

Public Schools (JCPS) and the Ohio Valley Educati@ooperative (OVEC).

The Office of Educator Development and Clinical Practice (OEDCP), JCPS, and OVEC leadership
coordinate placements of all candidateensure that candidates are supported throughout the
experience. In addition, a Capstone Semaurse, which meets once a week on campus, is a critical
component of the support offered to student teachers. The Capstone Seminar offers an opportunity to
coll aborate within a critical friends©6 nakt wor Kk
Assessment Tasks (HATS) required for graduation and certification. *

A student teacher candidate requesting a placement other than those assigned through an established
partner district or requesting a guest placement through another universityenaustréong candidate

in good standingjdemonstratinghe ability to workindependently. Any placement is contingent on

the OEDCP and/or district leadership finding a qualified mentor and a U of L university supervisor and
approval by the appropriate progrdaculty.

In addition to requirements outlined in the U of L CEBident Teaching and Clinical Practice
Application, candidates requesting an alternative site placement must meet the following criteria:
1 Overall grade point of 3.5 (MAT) or 3.25 (B.A.)
1 Written recommendation of Advisand Methods Instructor
1 PreApproval of Capstone Seminar Instructor as to method of completing all required
assignments (e.g., independent study, participation via SKYPE)
[Note: candidates completing the Capstone Senafiazampus must complete all assignments
including participating in a critical frienct
Instructor.]
Candidates requesting a guest placement through another university must also meet any requirements
set forthby that university.

*Elementary MAT Candidates do not participate in a structured Capstone Seminar. Support is provided through meetings
with university supervisors on site and targeted seminar sessions on campus.

21



Legal Action:

In addition to the initial background checks, charges of violation of criminal law or evidence of a
criminal record against anyone in field placements will result in suspension from the Teacher
Education Program and/or student teaching until the caseolved. Student teachers must assume
responsibility for reporting such charges to the assistant dean for student services.

PRAXIS Testing for Certification:

Student teacher candidatesistsuccessfully complete the PRAXIS in order to be eligible for a
teaching position. Student teachersrasponsible for testing expensaformation may be found
online athttp://www.ets.org/praxis

Many programs offered through the College of Education & Human Development may require a
standardized test for admissigmpgram completion, and/or certification. The University of
Louisville'sTesting Servicesffers additional information on individual tests and is an official testing
site for many of the test

http://louisville.edu/education/admissions/testing

Calendar/Vacations

Student teaching dates correspond with those of the school and district of placement. District vacation
schedules will be followed by the student teacher, including beginning semester dates. Questions or
concerns should be directed to the university supervisor or program director.

Medical Examination:

State regulation requires that a record or report froralid and currennedical examination, which

includes a tuberculosis (TB) risk assessmieatpart of the admission to student teachthgrenthas

been defined as within the year of student teachindnikersity of Louisville Medical Examination

for Admission to Student Teachihgs been created outlining the information needed. This form is
collected and kept on file by the Office of Educator Development and Clinical Practice (OEDCP).
Other standard medical examination forms will also be acceptadher candidates, who may have a
current medical examination on file at the district level, must arrange for a copy of this exam to be sent
to the OEDCP prior to the beginning of student teaching.
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@UNIVERSITY OF
LOUISVILLE
University of Louisville

MEDICAL EXAMINATION for Admission to Student Teaching*

Name Date of Birth / / Sex: M [ F [

Address Telephone

HISTORY

Medical (All serious medical and psychiatric diseases: Diabetes, Epilepsy, Heart Disease, etc.

PHYSICAL
1. General Appearance 7. Blood Pressure Pulse
2 Eyes 8. Lungs
3. Ears, Nose & Throat 9.  Abdomen
4. Teeth & Gums 10. Nervous System
5. Thyroid 11. Extremities
6. Heart Other

Tuberculosis Risk Factor Assessment

Yes [] No [] High risk for Tuberculosis infection

Yes [] No [] Referred to local health department for further TB infection evaluation

Yes [] No [] Tuberculosis test performed (specify: TST/ BAMT)

Date of chest X-Ray

] No further follow-up unless signs/symptoms of Tuberculosis infection develop

| have examined and found nothing to prevent the performance of
his/her duties, except as follows:

Date of Examination Signature (Physician/PA/ARNP)

*16 KAR 5:040. Admission, placement, and supervision in student teaching. Section 3. Admission to Student Teaching (1) A record or report from
avalid and current medical examination, which shall have included a tuberculosis test, shall be placed on file with the admissions committee.




LEGAL ISSUES RELATED T O STUDENT TEACHING

According to regulation 16 KAR 5: 040, dAthe edu
opportunities for the student teacher to assume major responsibility for the full range of teaching
duties, including extended 4eaching experigces, in a real school situation under the guidance of
gualified personnel from the educator preparation institution and the cooperating elementary,
middle, or high school. The educator preparation program and the school district shall make
reasonable effts to place student teachers in settings that provide opportunities for the student
teacher to develop and demonstrate the practical skills, knowledge, and professional dispositions
essentialtohelpallR2 st udent s | Although tha siudnt tdachereassigaoto ao
school will assume major responsibility for a full range of teaching dutiissthe cooperating
teacher who is the person ldgaksponsible for the class which he/she is assigned.
1 Student teachers may not assume full@asmility of the classroom without the supervision
of a certified teacher who is employed by the school district.
1 The student teacher MAY NOT serve as a substitute tedahieg student teaching
placementA regular or substitute teacher employed by the district must be preseat
classroonwhen the student teacher is teaching.
This policy is based on various opinionsdeiir e d f r om t h soffiaet andreflaced g e ne
in KRS 161.042. The steadt teacher does not yet have a regular or emergency teaching certificate
from the Department of Education and therefore is not authorized to teach except under supervision.

Student teachers are covered by University of Louisville inserésee Professial Liability
Insurance Covera@jéut may also purchase another policy.

Educator Legal Liability coverage describes a policy that covers wrongful acts of employees,
including student teachers, operating within the scope of their duties. Wrongful astieifailure

to educate, fiscal irresponsiiyl, libel and slander, discrimination invasion of privacy, broadcasting
or telecasting activities.

Questions may be directed to Risk Managemehttpt//lousville.edu/riskmanagement
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PROFESSIONAL LIABILITY INSURANCE COVERAGE

For University of Louisville Preservice Teachers
In Required Field Placements

The University of Louisville provides professional liability insurance coverage for student teachers
in field placements required by their programs. However, students are advised that they can secure
additional coverage through various private carriers of their choice to supplement this coverage.
Please note that some insurance policies exclude or watrage if other insurance is applicable.
Students should review the terms and conditions prior to purchasing any policy. The University of
Louisville and the College of Edatton and Human Development do not endorse any insurance
carrier, but do make stedts avare that organizations suchtas National Education
Association/Kentucky Education Associatibstudent Program (NEA/KEAP) provide insurance
coverge through student memberships.

The Kentucky Association of Professional Educators provides $f million in coverage of

activities conducted in the memberds professio

http://lwww.kentuckyteachers.org/insurance.htm
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PROFESSIONAL DISPOSITIONS

University of Louisville students who are in pservice teaching roles are expected to contribute to
the creation of a positive and effective climate with peers, teachers and faculty in field and clinical
placements and U of L courses. Critical dispositions, as ddiinéaT ASC Model Core Teaching
Standards, are those habitpodfessional action and moral commitmémat underlie how teachers
act in practice.

The CEHD Dispositions Assessment has been influenced by program data collection, the INTASC
Model Core Teaclig Standards, the Teacher Professional Growth Effectiveness System and the
Council for Accreditation of Educator Preparation (CAEP) Standards and other current research.

The I nTASC offers the foll owing: fCnveoamenthg and
that result in | earners achieving at the highe
well, teachers must engage in meaningful and intensive professional learning andesedl by

regularly examining practice through omyg study, seHlreflection, and collaboratiodThis self

reflection is a key element to the Teacher Professional Growth Effectiveness System, a process by
which teachers among other elements assess dispositions for the purposenguireedment.

Instructors, mentor and cooperating teachers and university supervisors assess candidate
dispositions as they progress through the U of L Developmental Teacher Preparation Model or
Clinical Model. The Teacher Candidate Dispositions Assessment is revidwed-goint as a
requirement for admission into student teaching.

Teacher Candidate Dispositions looks at three (3) key areas:
1 Professional Commitment and Responsibility
1 Professional Relationships
1 Critical Thinking and Reflective Practice

Evaluators assess each of ten (10) dispositions guided by the examples of indicated, observable
behaviors.

1 Follows through with responsibilities; prompt, prepared, dependable and organized
Demonstrates motation and iitiative
Demonstrates professionatighrough ethical teaching behavior
Demonstrates patience, flexibility, and responsiveness in a variety of situations
Develops positive relationships with peers, teachers and others; and works collaboratively with them
Develops positive relationships wistakeholders (i.e., students, staff, families, and other school personnel
Respects and affirms students6 differences and potert
Demonstrates intellectual curiosity; seeks and considers new information, stratedipsrspectives
Accepts feedback and makes necessary changes
Reflects accurately about own behavior, attitudes, performance, impact on others, and makes necessary
changes

=A =4 =4 -4 -4 -4 8 _a 2
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Teacher Candidate Dispositions

Professional Commitment andResponsibility

Candidates with this set of dispositions demonstrate a commitment to the profession and adhere to the legal and atidisalesttamth by it, which includes the Professional Code of Ethics f

Kentucky

Not Observed*

Serious Concern Needs Improvement Emerging Acceptable

0 1 2 3

(*All dispositions must be
assessed during the
clinical/student teaching
experience)

Behavior displayed is contrary t{ Behavior isdisplayed Behavior is displayed frequently Behavior is displayedéquently and consistently
expectations for the disposition | occasionally (Blinking red light | (Yellow light-Behavior is (Green light)

(Red lightCommunication of Behavior has been identified an| changing. Mentors and
Concern) change is not occurring or is noj supervisors see improvement)
intentional)

The candidate

Evidence of Disposition]

1. Follows through with
responsibilities; prompt,
prepared, dependable and
organized

The following provides some examples of indicated, observable behaviors
1 Punctual/earlyo school or class and remains until dismissal
1  Submits assignments on time (e.g., lessons plans, reflections, U of L assignments, and work assignments)
1 Comes to classes and meetings prepared and actively contributes in a positive manner
I Takes responsibilitfor meeting program, degree and certification requirements

2.Demongtates motivation and
initiative

The following provides some examples of indicated, observable behaviors
1 Demonstrates enthusiasm and willingness to actively engage in thel Bisiiting
Contributes to the classroom environment
Seeks feedback and opportunities to improve performance
Demonstrates a willingness to take on new roles
Demonstrates an openness and willingness to consider how race and cultural factors may impact the eltassnoornt

3. Demonstrates professionalisi
through ethical teaching
behavior

The following provides some examples of indicated, observable behaviors

Maintains professional and appropriate appearance/dress

Understands and demonstrates boundaeéseen professional and personal discussions and behaviors

Maintains confidentiality and student anonymity

Fairly and accurately represents the educatorés own qualificati
Demonstrates ability to appropriately code swheltween conversational language (personal) and Standard American English (professional)
Uses social media and technology as appropriate for a professional

Adheres to legal requirements related to the safety of students

Adheres to classroom and school pigls and etiquette regarding cell phone and computer use

Demonstrates academic honesty

4. Demonstrates patience,
flexibility, and responsiveness i
a variety of situations and
settings.

1
1
1
1
0

The following provides some examples of indicated, observable loebavi

Responds positively to change (e.g., reacts quickly, suggests solutions)

Handles vague and poorly defined situations professionally

Makes eye contact to acknowledge what is being said and responds appropriately
Solicits insights and solutions whehanges arise

1
f
f
f
f
f
1
f
1
f
f
f
1
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Professional Relationships

Candidates with this set of dispositions develop, maintain and model appropriate relationships within the classro@oefiddtites, community and larger diverse society

5.Develops positive relationships

The following provides some examples of indicated, observable behaviors

with peers, teachers and others; g 1 Communicates verbally and in writing in a timely and cordial manner to apat®pmiversity and school personnel (e.g., instructor, advisor, men
works collaboratively with them teacher, supervisor, placement office)
1 Plans jointly with others to ensure the success of all students
1 Participates in professional learning communities
1 Listens and considers the vipaints of others regardless of own viewpoint
1  Respects the supervisory role of others
6. Develops positive relationships| The following provides some emmples of indicated, observable behaviors
with stakeholders (i.e., students, 1 Implements strategies to effectively resolve conflicts between and among students
staff, families, peers, 1 Interacts with students through formal and informal instructional opportunities
administration, and other school 1 Delivers high rates of positive reinforcement deedback
personnel) 1 Demonstrates a willingness to learn about, infuse, and modify interactions that enhance racially and culturally sefisitisiipslwith stakeholder
7. Respects and 1 Promotes active engagement of all students
differences and potential; treats f Creates an environment of mutual respect and rapport
students fairly and eqaibly f Acts to reduce oneds own biases with respect to race, ethnicit
1 Initiates interaction and interacts in authentic ways with students, parents andditis from different racial, cultural and socioeconomic

= =4

backgrounds (e.g., eye contact, appropriate tone and voice)
Creates instructional activities that show a knowledge of stud
Anticipates and mages issues of equity and access to resources

Candidates with this set of dispositions demonstrate a commitment to continuous development within the profession

Critical Thinking and Reflective Practice

8. Demonstrates intellectual

The following provides some examples of indicated, observable behaviors

curiosity; seeks and considers nev 1  Asks questions and contributes positively

information, strategies, and 1 Explores resources (e.g., professil libraries, journals, books, technology)

perspectives 1 Reflects through collegial conversations, journal writing, examining student work, informal observations and convergasturents
1 Reflects accurately on previous lessons to inform future instruction

9. Accepts feedback and makes 1 Asks for and implements suggestions and/or advice from mentor/cooperating teachers, supervisors and /or U of L faculty

necessary changes 1  Accepts constructive criticism with a positive attitude
1 Uses feedback for professional growth

10. Reflects accurately about own| The following provides some examples of indicated, observable behaviors

behavior, attitudes, performance,
impact on others, and makes
necessary changes

E

Identifies personal strengths and challenges and develops a plan for improvement

Takes time consistently to evaluate effectiveness of instruction and behavior in course assignments and dispositions
Reflects with cooperating teachers, supervisors, U atllfy on lesson planning and execution, and/or other classroom activities
Exhibits a willingness to pursue solutions to problems or answers to questions; gathers relevant data and identifigsytiwitsve
Makes the necessary changes to enhance audtnmpetency
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PERFORMANCE ISSUES AND CONCERNS

Performance Issues and Concerns

Issues and concerns related to performance in the university classroom, field and clinical
placements and any other capacity related to the program in Té&altieation may arise. A
Communication of Concern and Intensive Assistance Plan are two established protocols
developed to establish a plan of action and document a process toward resolution.

Communication of Concern

A university professor/instructor, tdang candidate, mentoring/cooperating teacher, university
supervisor, or other stakeholders involved in
Communication of Concern. A Communication of Concern describes and establishes a date to
discuss the concern amgthe teaching candidate, university professor/instructor,
mentoring/cooperating teacher, university supervisor, advisor and/or other interested parties.

A Communication of Concemill be issued to a candidate:

1 If absent TWICE from a course that meets®weekly, or THREE times in a course that
meets twice weekly. Candidates MUST initiate a meeting with the course instructor to
determine whether he/she will still be able to pass the course with the acceptable grade
required by the program and if the dadate can devote the necessary time to the
course. Extenuating situations will be considered on an individual bHsiscandidate
were to miss the course an additional time, the course instructor will schedule a meeting
with the candidate and the pragn director to complete@ommunication of Concern
This may i mpact a candidateds continuati on
Attendance Policy

A Communication of Concemmay beissued to a candidate for:

1. habitual tadies;

2. late assignments;

3. failure to complete assignments within dwurse/field placement after meetiwgh
your instructorliniversitysupervisor to get clarification and assistance

4. failure to communicate with the instructamiversitysupervisor as required.

5. failure to demonséate adequate academic progress

6. demonstrating competencies and dispositions that do not meet the criténea foe
service teacher programand

7. other actions at the discretion of the instructoi/ersitysupervisor.

Using the Communication of Conceiorm, the committee members create in writing a plan of

action for addressing the concern, including the support that will be provided by each appropriate
member and a date by which the plan of action is to be completed. Possible consequences will be
spedfied if the action plan does not lead to the resolution of the concern. The result of the
follow-up may also lead to the decision that an IntenAssastance Plan is needed.
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Intensive Assistance Plan (IAP)

An Intensive Assistance Planimstiated to communicate the serious nature of a concern that

raises in question the successful completion of the program. Like a Communication of Concern

an IAP meeting can be scheduled upon the recommendation of the teaching candidate,

cooperating teadr, university supervisor, or other stakeholder who feels that intensive
assistance is necessary for a candidatebs pro

An IAP Advising Committee follows a series of procedural steps to review the documentation,
discuss the resources and intenss&stance needed and specify the behaviors the candidate
will need to demonstrate to continue in the program.

Intensive Assistance Plan
It is the goal of the U of L Faculty to do all that is possible to enable students in the program to
successfully compte the program. In that spirit, the following plan was designed to:
a. let candidates know when serious concerns have been raised about their likelihood of
successfully completing the program;
b. offer intensive assistance to those candidates;
c. document what behaviors candidates will need to demonstrate within a particular time
period in order to continue in the program; and
d. document the kinds of resources and assistance that will be made available to the
candidate.

Initiation of the Intensivéssistance Plan (IAP) An IAP meeting will be scheduled upon the
recommendation of any of the following:

The candidate him/herself, should s/he become concerned about progress or lack thereof;
Any of the mentor teachers working with the candidate;

The pincipal;

The university supervisor working with the candidate;

Any of the methods professors/instructors.

arwnE

Concerns must be documented in order for a meeting to be scheduled. Documentation may
include, but is not limited to: candidate assignments, ghen forms, performance review,
absence/tardy records, informal communications, weekly action plans, working portfolio, etc.

PROCEDURAL STEPS

Step 1
Upon recommendation of one of the abdigéed persons and presentation of documentation, the
candida e 6s supervisor will schedule a meeting of

discuss the concerns, gather multiple perspectives, and decide if an Intensive Assistance Plan
should be implemented. The advisory committee shall consist of the folloeaudep
1 University Supervisor
1 Mentor teacher(s)
1 Candidate's advisor
1T Met hods professors (one in each of the can
1 Candidate (only if s/he initiated the recommendation)

Others may be involved depending on the relevanceesafitiput

30



Step 2
If the Advising Committee feels there is sufficient concern to warrant an 1AP, they will meet

with the candidat e. After considering the <can
with an IAP, they will notify the candidate in writing.

Step 3
The committee will meet (without the candidate) and indicate in writing:

what changes need to occur

behavioral indicators of those changes and relevant sources of documentation
dates by which change must be demonstrated

resources that will be provided the candidate to facilitate such changes.

PwpnPE

All committee members will sign the IAP, indicating their willingness to uphold its requirements
and provide assistance as listed in the plan.

Step 4
The candidatebds advi s ornalléldmentsofehe tAP,answeh hi m/ he

guestions, etc. The candidate will be required to sign the IAP, acknowledging understanding that

if the conditions are not met, s/he will not be able to continue in the program. The advisor will

also secure the signaturaisany other people listed in the plan as assistance providers. Copies of

the plan, signed by all, will be given to the candidate, everyone on the committee, and those

ot herwise directly involved in the I&AP. A cop

Step 5
Participants will implement the IAP, documenting all assistance provided, whether it was

required by the plan or not. The candidate and involved professionals will collect behavioral
indicators as indicated in the IAP (e.g. Teacher Observ@tiamt, Weekly Action Plans,
Performance Reviews, reviews of working portfolio, lesson plans, course assignments,
documentation of relevant conversations, etc.).

Step 6
On or soon after the date indicatedmeentot he | A

examine all behavioral indicators and documentation, and then decide if the IAP has been
satisfactorily completed. If so, they will document progress made and assistance provided and

pl ace the plan i n the c dscdeduleaameetng with the¢ e . I f no
candidate to discuss the lack of satisfactory compliance with the plan, his/her termination from

the program at this time, and any options for future participatithahL teacher certification

programs.
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UL COLLEGE OF EDUCATIONMN ) ]
. & HUMAN DEVELOPMENT Communication of Concemn

Date/time of Meeting:

|. Participants
U of L Candidate: Program: Advisor

Phase in Program (Circle one)PreProfessional ProfessionaCoursework Professional Field/Clinical Experiences

Name of Person(s) Initiating Meeting:

Role(s) Faculty/ Cooperating/ Mentor Supervisor Advisor Other:
(Circle one): Instructor Teacher

Participating in meeting (other than two names listed above):

Name Role Signature

1.

2.

3.

Il. Description of Concern
Nature of the Concern(s): Dispositions Coursework Field/Clinical Performance Other:

(Circle all that apply)
Description of targeted need/issue/concern (use back, if necessary):

D Alert only, no action required D Action Plan Required (Complete table below)

[Il. Action Plan

List the actions that will be taken to support the success of the teactthdate

Action Steps Who will implement Timeline
(candidate, instructor,
etc.)

1.

2.

3.

VII. Follow -up is expected of (please check all that apply):
Candidate: ___ Faculty/Instructor: __ Teacher: University Supervisor: ___ Other:

Date(s) of FollowUp:

Signature of Candidate: Signatureof Dept.
Chair
[ Copies to: Candidateds file in Education

Chair, Advisor, and Candidate]
32

Advi



PROFESSIONAL CODE OF ETHICS FOR KENTUCKY SCHOOL CERTIFIED PERSONNEL
http://www.kyepsb.net/legal/ethics.asp

16 KAR 1:020

RELATES TO: KRS 161.028161.040161.120

STATUTORY AUTHORITY: KRS 161.028161.030

NECESSITY, FUNCTION, AND CONFORMITY: KRS 161.028 requires that the Education
Professional Standards Board develop a professional code of ethics. This administrative
regulation establishes the code of ethics for Kentucky school certified personnel and establishes
that violation of he code of ethics may be grounds for revocation or suspension of Kentucky
certification for professional school personnel by the Education Professional Standards Board.
Section 1.Certified personnel in the Commonwealth:

(1) Shall strive toward excellenceecognize the importance of the pursuit of truth, nurture
democratic citizenship, and safeguard the freedom to learn and to teach;

(2) Shall believe in the worth and dignity of each human being and in educational opportunities
for all;

(3) Shall strived uphold the responsibilities of the education profession, including the following
obligations tostudens, to parents, and to the education profession:

(a) To students:

1. Shall provide students with professional education services in a nondiscrimmatorgr and
in consonance with accepted best practice known to the educator;

2. Shall respect the constitutional rights of all students;

3. Shall take reasonable measures to protect the health, safety, and emotieneingedf
students;

4. Shall not usprofessional relationships or authority with students for personal advantage;

5. Shall keep in confidence information about students which has been obtained in the course of
professional service, unless disclosure serves professional purposes or igl isglave

6. Shall not knowingly make false or malicious statements about students or colleagues;

7. Shall refrain from subjecting students to embarrassment or disparagement; and

8. Shall not engage in any sexually related behavior with a student witthout consent, but
shall maintain a professional approach with students. Sexually related behavior shall include
such behaviors as sexual jokes; sexual remarks; sexual kidding or teasing; sexual innuendo;

pressure for dates or sexual favors; inapproppatysical touching, kissing, or grabbing; rape;
threats of physical harm; and sexual assault.
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http://www.lrc.ky.gov/KRS/161-00/040.PDF
http://www.lrc.ky.gov/KRS/161-00/120.PDF
http://www.lrc.ky.gov/KRS/161-00/028.PDF
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(b) To parents:

1. Shall make reasonable effort to communicate to parents information which should be revealed
in the interest of the student;

2. Shall endeavdo understand community cultures and diverse home environments of students;
3. Shall not knowingly distort or misrepresent facts concerning educational issues;
4. Shall distinguish between personal views and the views of the employing educational agency;

5. Shall not interfere in the exercise of political and citizenship rights and responsibilities of
others;

6. Shall not use institutional privileges for private gain, for the promotion of political candidates,
or for partisan political activities; and

7. Shall not accept gratuities, gifts, or favors that might impair or appear to impair professional
judgment, and shall not offer any of these to obtain special advantage.

(c) To the education profession:
1. Shall exemplify behaviors which maintain the digaitg integrity of the profession;

2. Shall accord just and equitable treatment to all members of the profession in the exercise of
their professional rights and responsibilities;

3. Shall keep in confidence information acquired about colleagues in trse ajlemployment,
unless disclosure serves professional purposes or is required by law;

4. Shall not use coercive means or give special treatment in order to influence professional
decisions;

5. Shall apply for, accept, offer, or assign a position or respiity only on the basis of
professional preparation and legal qualifications; and

6. Shall not knowingly falsify or misrepresent records of facts relating to the educator's own
qualifications or those of other professionals.

Section 2.Violation of this administrative regulation may result in cause to initiate proceedings

for revocation or suspension of Kentucky certification as provided in KRS 161.120 and 704
KAR 20:585. (21 Ky.R. 2344; eff.-8-95; recodified from 704 KAR 20:680;2-2002.)
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Ethical Practices Related to Technology

University of Louisville
CEHD Acceptable Use of Technology Agreement

Teacher candidates are charged in regulation to use technology to enrich the learii@g of P

students antb support their own professional growth amdnenunication. It is imperative that

teacher candidates review and adhere to the CEHD Acceptable Use of Technology Agreement
and understand the teacher candidate disposit
et hical teachi ng Uhe appropriateruse®f sacialimedia ard adhdranak &0s
classroom and school policies and etiquette regarding cell phone and computer use.

| agree to abide by the following guidelines while representing the University on campus, in
distance and virtual cages, or for any field and clinical work within the community:

1 use the network for educational purposes such as conducting research for assignments

consistent with the University of Louisville academic expectations;

use the computing facilities in an appropriate and ethical manner;

abide by intellectual property all federal copyright laws (e.g. copyright), including but not

exclusive limited to; text, graphics, art, photographs, music, software, movies and games;

regect the property rights and associated restrictions of others and to refrain from actions

or access which would violate the terms of applicable such licensing and nondisclosure

agreements;

1 respect the confidentiality of data, complying with federal datk statutes and
University of Louisville policies regarding access to university data and to not release
such data without proper authorization;

1 take appropriate steps to safeguard access codes and passwords to protect against
unauthorized use and totifg Information Technologyof suspected unauthorized use;

1 not make unauthorized use of the accounts and to not knowingly grant use of the
accounts for unauthorized purposes;

1 respect the rights of all other users of the system and to not knowinglyrapatoogy
resources in any way which is disruptive or damaging to the system or any other user;

1 not use the electronic communication facilities or tools for the purpose of offending or
harassing other users, including but not limited to the use of prafabggene
comments, sexually explicit material, nor expressions of bigotry, racism, and hate;

1 the proper management of computing resources, not limited to but including disk space

and tape volumes;

take proper precautions to safeguard personal datadovery;

maintain only my own identity when online;

maintain appropriate, professional, and ethical representation of self in online materials

and social networking environments (e.g. MySpace, Facebook, and Sefgnd

1 maintain appropriate professionascburse with students, parents, and any collaborative
partners when using electronic communication tools.

1
1

= =4 =

| agree to locate and adhere to any technology usage policies for any field or clinical work.

Student Signature: Date:
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PROFESSIONALISM

Expected and accepted teacher behaviors should become part of the demeanor of student
teachers.All educators must practice dispositions recognizeglsasntial by this profession
Consequently these dispositions are centered in the Professional Code of Ethics established by
the Education Professional Standards Board. All education faculty and practicing educators agree
to abide by these principles.

Expectations of the Student Teacher Candidate

Dress and appearance during clinical practice should conform to the norm of the school and
district. During this time student teachers are viewed as guests of the school and district, and
should maintain discreteehavior. Be aware that inappropriate behaviors outside of school may
impact negatively when applying for a paid faculty position.

Working directly with students in a classroom will provide opportunity for demonstration of
acquired skills. The actual tg@sing experience will provide both satisfying and frustrating

periods during the semester. Both the cooperating teacher and the university supervisor will

serve as mentors for all experiences. This cooperative approach is intended to make the semester
onethat is successful in all respects.

Responsibilities associated with this role include but are not limited to:
1 review of the handbook with the cooperating teacher
1 adherence to school rules, policies, procedures regarding discipline and school safety
1 commuication with school personnel in a professional, respectful manner
1 seeking constructive criticism of both the cooperating teacher and the university
supervisor
maintaining a professional demeanor at all times
successful completion of all certificatioequirements

= =4

Supervision of Student Teachers

Primary responsibility for supervision of student teachers lies with the cooperating teacher and
the university supervisor. Guidance of instructional practice and feedback of progress expands
professional growit that is desirable in candidates. Data that is collected will include
observations, both formal and informal. This is part of the assessment process used in
determination of grades.

The Cooperating Teacher

Arguablythe single most critical influence onet quality of the student teaching experience is

the cooperating teacher. This is the person who works closely with the student teacher on a daily
basis to provide a link between theory and application of prior training. During the initial or
orientation onference, textbooks, curriculum guides, daily schedules, sample lesson plans,
sample report cards, school/district report cards and handbooks, and other materials of
significance should be available to the student teacher.

Prior to the arrival of the stient teacheiit is suggested that students in the classroom be
prepared by:
1 explaining that there will be two teachers in the classroom for a period of;weeks
1 giving examples of how the teachers will work togetaed
1 explaining expectations of the clasgh the additional teacher
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CORRESPONDENCE AND COMMUNICATION

The primary form of communication with student teacher candidates and the University of Louisville
College of Education and Human Development will be via the University email acbwupérsonal

accounts will be used for sending email; only the U of L account will be utilized for transmitting
messagesDo not rely on mail forwarding as many messages may be blocked and critical information not
transmitted. Student teacher candidates will neatheck on a weekly, if not daily, basis for important
information concerning placement, significant calendar dates or modifications, upcoming events, and
graduation/commencement activities. It is the responsibility of the student teacher to read erdai i

to remain apprised of pertinent information. If a student believes an email contact has failed please
contact the Helpdesk at 5852-7997 or by email atelpdesk (@) louisvilled.
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APPROPRIATE CONTACTS
How to Get the Best Out of Your Experience (and Be Professional)

Be proactive in seeking the guidance, structure, and ideas that will be helpful in your growth as a
teacher. If you do not believe that the placement to whichay@assigned is meeting your
needs, below is a suggested professional protocol to use to approach the issue:
1) Speak with the cooperating teacher or mentor teacher. Ask for what you need. Let the
teacher know thatou would benefit from havinmore ofit hi s, 6 or opportun
At hat. o Have specific examples to share th
2) If the teacher is not responsive to requests, step 2 iktwital your supervisoandonly
to the supervisolit is not professional to talk with otherradidates, teachers, or even U
of L faculty without first consulting the person whose job it is to help you have a
successful field experience. The supervisor will work with you to design a manner for
handling the situation that is respectful to all invalve
3) In consultation with the supervisor, the next step may be a meeting with all three of you
(the mentor teacher, supervisor, and you). A principal or counselor may be included, at
the discretion of the supervisor.
4) The next step is to involve the Progrannedtoror a representate from the Office of
Educator Development and Clinical Practatehe University of LouisvilleYou or the
supervisor will contact this individual
5) While your advisor is your personal contact at the University of Louisville, this
individual is not the one to be involved in working with the teacher in the school unless
the advisor is your university supervisdhe advisor may counsel you in how to handle
the situation yourself, but typically it is the sugeor and Program Direat whoare able
to work through these situations as individuals who work most closely in the placement
context(s).
6) Only in very special circumstances are changes made to original field and/or clinical
placements.
7) Keep in mind that the way you choose todiarthis situation will have direct
implications for how you are perceived as a professional and the kinds of professional
dispositions you exemplify which, in turn, may positively or negatively impact whether
you are hired as a teacher.

What NOT to do:

1. Do not share your concerns with other student teachers, field experience students
or teaches at your school.

2. Do not let the problem fester for weeks.

3. Do not contact past supervisors or instructors.

4. Do not complain about what is NOT happening in your cgse ¢an
constructively rephrase in a way that communicates what you need in order to
learn.

5. Do not gossip about your situation in public or social places where others may
overhear or misconstrue your comments.
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ROLE OF THE STUDENT TEACHER

The studenteaching experience should be the most satisfying phase of your preparation for
teaching. The opportunity to work directly with students in the classroom will provide a
laboratory experience with many characteristics similar to that of your own futuseodas

Although you have had opportunities to observe, participate, and perhaps teach in a classroom,
full-time student teaching carries many additional responsibilities.

At the University of Louisvillefaculty and staff in the College of Education andrtdun

Development attempib prepare students to meet the challenges of the classroom with a varied
program of professional and academic studies. It is impossible, however, to substitute course

work for the actual experience of working with students. Thdidow/ periods of frustration and

nor mal cycles of Al owso and Ahighso during th
through this experience is largely up to the student teacher. The University supervisor and the
cooperating teacher stand readyétp with any problem affecting the student teacher. This

cooperative approach is intended to make available the best possible teaching experience for all
students.

Each student teacher should approach student teaching with an honest and sincerdedasire to

as much as possible about children and youth, the teaching profession, the teaching process, the
school program, and the community. The experience is not intended to create a polished teacher,
but the opportunities for growth in a real school situath ar e out standing. To
for this meaningful experience, this chapter is dedicated to you, the student teacher.

Cooperating Teacher SelectionThe classroometachemill provide the vital link between

theory and the practical application of your Umsity training. The schootistrict personnel and
University staff collaborate to identify and select cooperating teach®tate regulation 16 KAR
5:0400utlinethe requirements for cooperating teach&he cooperating teacher must hold a

valid teaching certificate or license for each grade and subject taught and have a least three (3)
years of teacher experience as a certified educktar.other major criteriased in the selection

of qualified cooperating teachers are exceptional pedoce as a teacher and a desire to
supervise a studetgacher.

Emergency Procedure:Whena student teacher is involved in an emergency situation, the
cooperating teacher andeol principalshould be notified immediatel¥he student teacher

should become familiar with the school handbook to know procedural descriptors. If necessary to
contact the University of Louisville, please notify the Assistant Dean of Student Sena€2s at
852-6411.

Should questions arise concerning a problem related to thecextreular activities of the
student teacher, contad¢tmild be made at once with theiversity supervisoand Office of
Educator Development and Clinical Practice.

Grade Appeals: The College of Education makes provisions for students to appeal a grade in
student teaching that, in the student's opinion, is unfair. It becomes the student's responsibility to
initiate the appeal proceuwith the specific department, consaldividual program handbooks

and graduate and undergraduate catalogs in the appropriate sections.

Orientation: Many cooperating school systems have requested that student teachers arrange to
visit the school for an interview and orientation before bagmstudent teaching. Upon
receiving the school assignment, the student teacher will be encouraged to makisisaposn
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to the school . It is the studentds responsi bi

mail, telephone, or email.

Teachingd A Full-Time Responsibility: During student teaching, the student is expected to
devote full attention to teaching in the assigned schbisl suggested that employment is an
absolute necessity, it should be kept to a minimum and confined kema=eonly.

Termination of Student Teaching Contract: Student teachers are responsible for planning
subject matter, maintaining professional relations with teachers and administrators, and working
effectively with young people. Should the student teafdieto meet any of these

responsibilitiesthe schoobdministration and/ahe Office of Educator Development and

Clinical Practicehave the option to terminate the student teaching contract.

Transportation: Students operating motor vehicles are cagitbagainst using them for
transporting students on field trips, special activities, etc. Should an accident occur during such
transportation, the student teactuld be considered liable.

Planning for Teaching
When the student teacher receives notificaof placement, the student teac should plan to
contact the miversity supervisoand cooperating teacher

Induction into Full -Time Teaching Prearranging: Effective planning is the basis of

successful teaching. Planning that is truly meaningful cannot properly take place without goals
and objectives related to the teachiagrning situation. It is most important that early planning
be done with the aid drcounsel of the cooperating teacher, under whose guidance a healthy
working relationship must be established. The plans must includeyeday objectives and
long-range objectives so that the teacher is better able to chart the course through student
teaching.

Co-teaching in theClassroom: It is important thastudent teachers tegacher candidates

begin the experience as a partner in teaching. A teacher candidate is expected to collaborate in
lesson planning, delivery, and assessment throughout ihe glacement. Cooperating teachers
and teacher candidates will utilize seven resebaded stratges as best suited to maximize
leaning for all student within the classroom. [Copyright 2009, St. Cloud State University,
Teacher Quality Enhancement Cehter

If during the firstdaysof student teachinghe teacher candidatgilizes the strategyQne Teach

One bserve theobservationshould bemeaningful.. The student teacher should have specific
things in mind to observe followed by a period of reflection and discussion with the cooperating
teacher.

The questions below were designed to offer suggestions for the focus of your observations. This
is notintended to be an exhaustive list, but some suggestions to get you started.
A. The Student

AHow does your cooperating teacher record intexed selficoncepts of students
41

A Do you have available information about e
A I's there an opportunity to meet with the
A How do students react to the school ?

A Whleg platean student conversations?

A Are you able to develop a good rapport wi
A I's there positive interaction between stu



Awnhat techniques are useddiscover individual differences?

A  How does a teacher gain skill in wor ki

B. The Classroom

n

g

t

earn

(0]

r

of

A  How does the teacher secure needed suppli
A How is the school day organized?
A How does the teacher distribute his/her
A Ho wdentsitterstionsecured to start the lesson?
A What did the teacher do to create a |
A Do questions stimulate appropriate respon
A Are assignments challenging?
A H o wactiatieseproperly spaced within time allocation?
A What are problems of classroom management
A How does the teacher anticipate behavi
C. The School
A What is the structure and organization
A What kinds of teaching materials and

and hearing, custodial, etc)?

ai
AWhat special services are available (health, clerical, physical education, fine arts, speech

ds

A What process is used in ordering supplies
A Are teacher s i nbuidihgregdations? f or mul ati on of
A How does the school serve the needs of th
AWnhat kinds of parent activities exist and are teachers requested to serve on committees

with parents?
AWnhat is the general attitle of students toward schools?
D. The School System

A How is the school organized?
A What is the geographlcal area served
A Are there speci al programs availabl e

Student Teaching Orientation
Prior to student teaching, the Office of Educator Development and Clinical Praittiagrange
a mandatory orientation program.

Evaluation

Evaluation is a collaborative process involving the teacher candidate (student teacher),
cooperating teacher dmniversity superviso The cooperating teacher will offdaily formative
feedback during the period of student teaching. Over the course of the seastatint teacher
will be formally observed a minimum of six (6) times, three (3) observations dorgacement
or three by miesemester and three by completion. A formal observation is one that the
candidate schedules withet university gpervisoror cooperatingdaching in advance, provides
a lesson plan, and teaches independemths the lead teher

The wiversity supervisorwill set up four (4) official observations or o2) for each placement.

The cooperatinggacher will set up two (2) official observations or one (1) for each placement.

Teacher candidates shoutdlow the KTIP PGES Leson Plan Formah Live Text for dl
formal observationsThis lesson plan includes the following:
1 Source of Evidence: Context

I Source of Evidence: Lesson Plan
1 Source of Evidence: Observation of Teaching
i Source of Evidence: Pekkesson Reflection
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While university sipervisors may view the lesson ptamplates irLive Text, the candidate
must print out a copy for the cooperatiegther. The Steps to Completing a Formal

Observation for Student Teachetsould be followed (see page)52

Teacher Candidate Observation Requirements

First Placement/Mid-Semester

Second Placement/Completion of Semester

University Supervisor| Two formal University Supervisor Two formal
observations observations

Cooperating Teacher| One formal Cooperatingreacher One formal
observation observabn

Total

Three formal
observations

Three formal
observations

Candidates will be formally observed a minimum of six (6) times, three (3) observations fg

placement or three by mgkemester and three by completion.

Dispositions Assessment
University of Louisville students who are in ggervice teaching roles are expected to contribute
to the creation of a positive and effective climate with peers, teachers and faculty in field

placements and U of L courses throygbfessional dispositions and behaviors.
At mid-term and at completion, the university supervisor and cooperating teacher review the

candi

dat eds

progress

on key

di spositions for

is captured through a OQussitions Assessment mapped to the Conceptual Framework. The
candidate also self assesses and reviews the assessment with the cooperating teacher and

university supervisor.

Student Teaching Grading Rubric
The Student Teaching Grading Rulppiovides a fomat to clearly communicate the expectations

and promote consistency among university supervisors and cooperating teachers. Student teacher
candidates must demonstrate progress toward meeting thalevgaperformance of the
Kentucky Teaching Standadrhe standards have been weighted based on their emphasis in
student teaching and the related assessmEnitsrubric is designed to measure performance
against standards to compile a point total. It is not percamtaggd. A Student Teaching
Grading Riric will be completed at the end of each placement.
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ROLE OF THE COOPERATING TEACHER

During the final phase of the Teacher Preparation Prograacher Candidateswork with a

Cooperating Teacherand aUniversity Supervisorin order to demonstrate skills acquired in

previous field experience placements and to begin to extend these abilities as they grow into the
teaching professio.he cooperating teacher influences the quality of the student teaching

experience morethangn ot her single person. 't 1is primar.
professional growth.

TheTeacherCandidateis defined as a U of L student who is completing an intensive clinical
placement under the guidance and supervision of a cooperataigteand a university
supervisor.

TheCooperating Teacheris defined as a certified teacher who is mentoring a teacher candidate
in the area in which the candidate is earning his/her certification. A minimum of 3 years teaching
experience and completiarf co-teaching training modules are required for eligibility.

TheUniversity Supervisor is defined as a U of L clinical faculty member or individual hired by
the university to support, provide feedback, and assess a teacher candidate. The University
Supevisor serves as a link between the cooperating school and the university.

A student may approach student teaching with hesitancy and considerable apprehension. Until
the student teacher feels secure, his or her real feelings may not be disclosed. é&enstyd

wait for the cooperating teacher to indicateat to do; another may askany questions; a third

may follow the cooperating teacher like a shadow. Most student teachers are anxious to please
and eager to learn.

During an initial conference, textsyrriculum guides, sample lesson plans, daily schedules,
sample report cards, school handbooks, and other such materials should be made available to the
student teacher.

The StudenfTeaching Experience lasts fapproximately 15 weeksTeacher candidatemay
have two placement@hree for some content§) meet state regulations. Cooperating teachers
will be provided with the start and end date for each placement.

Pre-arrival Preparations

Cooperating teachers have found it important that their classes and the school be prepared for the arrival
of the student teacher. The following are suggestions, which will be helpful:

V Explain to the students in your class that there will be two teachéne classroom for a
few weeks

Point out that both teachers will have many different experiences to share with the class.
Give examples of how the teaching team will work togethetdgaching)

Explain that the students should look to both teactwerm$truction and assistance, when
appropriate.

<<<

Students need time to become adjusted to the idea of working with two teachers in the classroom. They

wi || mani fest the cooperating teachero6s attitude
toward the teacher candidate. To help develop the status of the student teacher candidate as another
teacher in the classroom, it is important to refe
and the 1|i ke, or atsh a et Meo t theetru d eermatc htea @c hheart heandi
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d
One of the cooperating teacher's first concerns is to help the teacher candidate feel secure in the new
situation. Teacher candidates and cooperating teachers have listed the following suggestions as helpful:
Establish a time to eplan with the studenttacher candidate
Accept the teacher candidate as a person. Establish rapport as soon as possible.
Consider the teacher candidate as a member of the faculty. The teacher candidate should be
included on faculty lists, taken to meetings, and encourageattioipate in committee work.
Introduce the teacher candidate to school staff members.
Design seating charts enabling the teacher candidate to identify students quickly.
Provide a desk or a place for the teacher <ca
Explain "formal" and Ainformal d classroom an
Avoid correcting the teacher candidate in front of the students.
Share daily chores.
Provide an opportunity for the teacher candidate to have uninterrupted conferences with you.
Provide aropportunity for the teacher candidate to teach units as you observe and assist.

<K<K KKK LKL <<

Planning with the Teacher Candidate

The need for planning is fourfold: (1) to assist
proceduresy2) to learn of the expécat i ons of the cooperating teacher;
intentions to the cooperating teacher for constructive comments; and (4) to develop skills in lesson

planning.

During the beginning days of student teaching, it is necessary to meééirtmbegin the process of-co
planning. Texts, curriculum guides, sample lesson plans, daily schedules, sample report cards, and school
handbooks should be made available to the teacher candidate.

The cooperating teacher should give constructive @iticand provide adequate time for the teacher
candidate to make suggested revisions to lesson plans. In addition to such informal conferences, about
one hour per week should be set aside for an uninterrupted conference to evaluate progress toward goals,
to reassess the plan for the unit and the next week, and to handle problems which have not already been
discussed and solved.

The cooperating teacher should:

V Be specific. An anecdot al record of the te:
used, tining, etc., will help the teacher candidate evaluate teaching effectiveness.

V Encourage seé val uati on. Ask such questions as AH
plan objectives?0 AWhat is your evidence?0

V Give definite suggestions. Include in the suggestj techniques for motivating students,
presentation of materials, etc.

V Indicate successes as well as suggest improvements for the teacher candidate. Conferences
with the teacher candidate may be planned to discuss things such as adjustment to the
schoo] classroom routines, evaluation, observations, lesson planning, professional
activities, teaching material s, or basic su
problems.

A teacher candidate must be continually informed of the rate of progress being made so that the teaching
ability can be compared with teaching potential. It is expected that the teacher candidate would then
capitalize on strengths and work toward overcgmnwieaknesses.

Helping the Teacher Candidate Teach

The cooperating teacher may wish to consider the following suggestions to help the teacher candidate
become more effective:

V The teacher candidate should have the opportunity to take theitbadstruction as often as
possible.
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V The teacher candidate should not feel that there is only one correct pattern of teaching, but
should begin to acquire a repertoire of strategies.

V The teacher candidate will need help to see the students as iativitlhe teacher candidate
should develop keener perceptions of the st
cooperating teacher should provide the teacher candidate with seating charts, arrange work
with individuals and small groups, hold frequentormal conferences, and encourage the
teacher candidate to take advantage of opportunities to meet parents.

V The teacher candidate should realize that good teaching is creative. To achieve this creativity,
the teacher candidate must feel that actionswatenarrowly outlined by a teaching manual,
textbook, cooperating teacher, or University Supervisor.

V The teacher candidate should be encouraged to use a wide variety of teaching technigques.
Student and teacher demonstrations, laboratory work, groupsdisas, lectures, question
andanswer periods, directed study, audiovisual presentations and other meaningful
experiences should be employed.

Above all, one must remember that the teacher candidate is learning to teach. A teacher candidate is
expected d make some mistakes. If this were not true, there would be little need for student teaching.
Often the teacher candidate will recognize his or her teaching weaknesses and modify the approach to a
given situation. It is the function of the cooperating escand the University Supervisor to work
together to provide needed assistance in this regard.

Observing the Teacher Candidate

Every teacher has favored ways of presenting an idea or concept, leading a discussion, motivating
students, or handling digdine problems. Frequently, it is difficult to sit silently in the back of the room

and watch a teacher candidate make mistakes or exercise what appears to be poor judgment. On the other
hand, if the cooperating teacher interrupts, corrects and questimteather candidate in front of the

class, the candidate soon loses the opportunity to develop and maintain rapport with the students. This
situation can usually be avoided when the cooperating teacher and teacher candidate plan together.

The cooperating teacher will set ape (1) official observation during each placemeritvar(2) official
observation$f the teacher candidate remains throughout the sem#stetr teacher candidate is with
you for one placement only, then you will t@mpleting only one official or formal observation using the
assessment documents provideegacher candidates will use tKd'IP PGES Lesson Plan Format in
Live Text for all formal observations. This lesson plan includes the following:

9 Source of EvidenceContext

9 Source of Evidence: Lesson Plan

1 Source of Evidence: Observation of Teaching
9 Source of Evidence: Pekesson Reflection

You will be provided with dard copy of the lesson plan at least two (2) days prior to the scheduled
observatioror the time you determine

Activities Related to Classroom Teaching

While the primary purpose of student teaching is to provide an opportunity for the student to learn to
teach in a specialized area, there should be an opportunity to experienceyaaspeuis of the total
teaching situation as time permits and engage in theaahing strategies as tools for instruction.

During the student teaching period, the teacher candidate may engage in as many of the following
activities as possible:
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Obsene teachers in a variety of academic disciplines.

Study studentsd records i n-cumolativepecwds,ence of a
achievement test scores, readgrgdeplacement scores, etc.

Seek supplementary materials that may be used to hedprreffective lessorsbooks,

models, charts, posters, filmstrips, community resources, etc.

Provide help for a variety of students: the gifted, the learning disabled, those who have been
absent, and those working on special projects.

Involve studers in experiences such as reading, writing, speaking, listening, and reasoning.
Discuss grading standards and grading problems with the cooperating teacher.

Become acquainted with library resources.

Become acquainted with duties and responsibilitieslofimistrative and special service
personnel.

Attend staff meetings.

Administer achievement tests.

Assist in supervision of study halls and homeroom.

Become acquainted with school procedures in requesting equipment and supplies.

Become acquainted with the total school program through conferences with the principal and
the superintendent.

Learn how to use the copier and media lab equipment.

Participate in cecurricular and extrgurricular activities.

<< <<K<K<K<LK <K<K < < <K<

Assessment Requirements

Cooperating teachers will formally observe at lease lessonby midsemester (end of the First
Placement Period) armhe lessorat the end of student teaching (end of the Second Placement Period).
Please follow theésteps to Completing a Formal Observation(See page 52)Teacher candidates will
complete the Source of Evidence: Context Template and the Source of Evidence: Lesson Plan and
provide the cooperating teacher will a hard copy. Feedback should be provided on the plan before the
lesson is taught. Dimg the observation of the lesson, cooperating teachers will provide feedback on
Kentucky Teacher Standards and other standards appropriate for specific certifications as designated on
the KTS Rubris. The feedback will be discussed pobservation. Theetacher candidate must complete

the Source of Evidence: Pdstsson Reflection within two days and provide the cooperating teacher with

a hard copyof this reflection Feedback should be provided to the candidate. Once the lesson has been
planned, taught @ha reflection written, the cooperating teacher completes the KTS Rubrics for the
lesson. A link will be provided by the OED@®m Qualtricsto access the rubrics for final assessment.

Cooperating teachers will also completéemcher CandidateDispositions Assessmerdt midsemester
and at the end of student teaching and provide feedback to the university supervisoEffactiee Use

of Technology Rubric. Cooperating teachers will receive an email from the OEDCP from Qualttics wi
a link tocomplete the Dispositions Assessment

At mid-semester (end of the First Placement Period) and at the end of student teaching, (end of the
Second Placement Period), cooperating teachers will also complgtadant Teaching/Advanced

Practicum Grading Rubric. While the Source of Evidence KTS Rubrieglect on one observed lesson,

the Student Teaching/Advanced Practicum Grading Rubricr e ports on the <candid
toward standards over time.
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Tuition Benefit

The University of Louisville recognizes the valuable contribution teachers make in helping
prepare preservice teachers and supporting them during their internship experience. The tuition
benefit policy established by the Kentucky Legislature (KRS Chap®#ef845) states:

In recognition of valuable service to the preparation of teachers and the need for all
teachers to have continual professional growth, a supervising teacher or a resource
teacher for teacher interns may, with prior approval of the eanffsring institution,

take a maximum of six (6) credit hours per term at any public postsecondary institution
and pay no tuition. The postsecondary institution shall waive the tuition up to a maximum
of six (6) credit hours.

The following document calpe found at the following link:

http://louisville.edu/financialaid/tuitioavaivers/tuitionwaiverfor-ktip-and-resource
teachers/view
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UNIVERSITY OF

LOUISVILLE

Tuition Benefit Certification Eligibility and Procedures Information

The University of Louisville recognizes the valuable contribution teachers make in helping prepaeevioe
teachers and supporting them during their internship experience. Tha heétefit policy established by the
Kentucky Legislature (KRS Chapter 164.2845) states:

In recognition of valuable service to the preparation of teachers and the need for all teachers to have
continual professional growth, a supervising teacher or a resource teacher for teacher interns may, with
prior approval of the coursaffering instituton, take a maximum of six (6) credit hours per term at any

public postsecondary institution and pay no tuition. The postsecondary institution shall waive the tuition up
to a maximum of six (6) credit hours.

The University of Louisville is pleased to offa way of acknowledging the contributions of teachers by supporting
this policy. The following information is to help clarify the parameters and procedures involved in offering the
tuition benefits. Carefully review the following information and compth&eattached certification forrRlease

note that the certification form is interactive and can be completed on the computer and then printed out for

signature.
Eligibility
1 YOU MUST BE ADMITTED TO THE UNIVERSITY OF LOUISVILLE
1 You must be a teacher in thate of Kentucky
1 You may be eligible for tuition benefits if you meet one of the following criteria:

0 You are a cooperating teacher providing the supervision of a student teacher
0 You are a Resource Teacher for a KTIP intern. KTIP Resource Teachers a&edremuaomplete
two consecutive semesters of service; however, a form may be submitted at the completion of each
semester.
Credit hours earned have an expiration of one year. For example, if a teacher is a cooperating or resource
teacher in the spring, ke credit hours earned will expire the following spring. This gives the teacher three
semesters (summer, fall, and spring) in which to use the benefit before the hours expire.

Procedures

ADMISSION TO THE UNIVERSITY OF LOUISVILLE IS REQUIRED BEFORE COMPLE TING THE
FOLLOWING:

f
f

Complete the Tuition Benefit Certification Application for Cooperating and Resource Teachers available
on the web afttps://whostouisville.edu/student/services/faid/devfinaid/tuitionwaivers/index.php

Return the Certification Application after the completion of your supervisory or resource role,

principal signature included, to the Student Financial Aid Office. Completed appliations must be
received by the STUDENT FINANCIAL AID OFFICE BEFORE THE END OF THE REGULAR
REGISTRATION PERIOD . All applications received after the regular registration period can be used for
tuition in a subsequent term if eligible, but will not be hondoedhe current semester. Additionally,

benefit hourgannotbe redeemed during the semester in which the supervising or resource teacher is
serving in that role.

Email confirmation will be sent your University email account. The email will contain timbeof hours
earned, along with the semester of expiration. Hours are not valid or applicable until approval is received
from the Student Financial Aid Office.

Follow all regularly established procedures for applying for graduate studies, advisinggi@npspand
registering for classeREGISTRATION MUST BE COMPLETED BY THE LAST DAY OF THE

REGULAR REGISTRATION PERIOD TO RECEIVE TUITION BENEFITS IN THAT

SEMESTER. There must be available space within a given course offering. The University is not required
to establish a course to meet teacher requests. No more than 6 credit hours of tuition benefits will be
awarded in any given semester.

Benefits will automatically be awarded for each semester you are enrolled until your eligibility ends. It is
the resposibility of the supervising teacher to keep track of hours used and hours remaining. A new
certification application is required when you have updated teaching information to provide.

For additional information, contact Lindsay Driskell at lindsay.driskell@louisville.edu
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ROLE OF THE UNIVERSITY SUPERVISOR

The wiversity supervisors are essentially specialists in education and in their individual
academic areas. Many have taught for a number of years in the public schools and teava visi
variety ofclassrooms. A niversity supervisor will be assigned to every student teachertfiem
University of Louisville

The wiversity supervisor is a link between the cooperating school and the University. The
student teacher, éhcooperating teacher, and tireversity supervisor function as a team as they
work to implement effective learning procedures and create professional working relationships.

The wiversity supervisor recognizes that the primary responsibility of the cooperating teacher is
to providean effective learning situation for tiseudens. If the activities of the student teacher

are not conducive to effective learning, the student teacher must adjust techniques or perhaps be
reassigned or even withdrawn from student teaching.

Preparation for Student Teaching
Many additional responsibilities of the University supervisor are fulfilled prior to the student
teaching term, including the following:
A T hiversity supervisor meets with prospective student teachers during the student
teaching gperience to become better acquainted and function more effectively with
them.
A T hiversity supervisor prepares the students for entrance into student teaching by
explaining the role of the student teacher in the school and the expectations of the school
administration, the cooperating teacher, and the University staff.

School Visits

The purpose of therwi ver sity supervisorods visits is to o
process and to help the student attain a satisfactory professional experience. In addition to

observing and meeting with the student, uheversity supensor confers wh the cooperating

teacher. Theniversity supervisor also completes a final evaluation at thefthe student

teaching period in conjunction with the cooperating teacher.

Observations of Teacher Candidates

Observations refdo the actubpresence of theniversity supervisorAlthough the minimum
number of visits is fourjt is not unusual for a candidatebe visited several times in addition to
the mhimum.

During these periods, thewersity supervisor observesth ¢ a n dprogress irendesting
Kentucky Teacher Standards | n addi t i oteaching rhethods and tdchnigaes ia thes
subject matter area are observEde university supervisor will set up four (4) official
observation®r two (2) for each placemendniversity supervisors follow the Steps to
Completing a Formal Observation provided in this handbook.

After observing the classes, thauersity supervisor meetsipately with the candidat®

di scuss the student 6s ¢ etivecadvae. Allcomgntsersds and t o
constructive suggestions should lzséd on the principle that thaiversity supervisor is to help

the student develop and improve as a teacher. The student will be encouraged to discuss openly
and frankly all phases of theaching situation.
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Dispositions AssessmenfAt mid-term and at completion, the university supervisor resite

candi dateds progress on key di spoShistprogresss f or
is captured through a DispositioAssessmentvhich is mapped to the Conceptual Framework.

The candidate also self assesses and reviews the assessment with the cooperating teacher and
university supervisor.

When possiblehe wniversity supervisomeets with the candidatnd thecooperang teacher in
athreeway conference o di scuss the candidateds progress
dispositionsIn such conferences all are encouraged to speak openly and frankly about any and

al | phases of Whdnapprepriaiedusiveity Supervisor may-enail the

cooperating teacher with concerns.

Relationship with School Officials
The presence of theniversity supervisor is always made known to the school office when
visiting and, when possibBmmunicates directlyith the principal.

Student Teaching Grading Rubric

The final responsibility for the assignment of a graddudent teaching rests with thaiversity
supervisor. The grade is based upaectobservationswritten lesson planshe conferences
descibed previouslypther programspecific requirementand the evaluation form completed by
the cooperating teacher.

Resource Assistance

University supervisors welcome opportunities to describe the student teaching program and to

serve as a consultant. €sionally, the superintendent or fivencipal may wish to have the

university supervisor share formally with a group of teachers some of the recent research results,
teaching techniques, activities other developmentsinthaw ver si ty eaofper vi sor (
specialty. This activity may be arramgr the school staff bthe principal or degrtment head

and the uaiversitysupevisor.
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Steps to Completing a Formal Observation

1. Teacher candidate schedules a formal observation with cooperating teacher/university
supervisor. Cooperating teacher/supervisor verifies the time and day.

2. Teacher candidate completesthe template foEource of Evidence: Context and the template for
Source of Evidence: Lesson Planin Live Text and provides a hard copy to the cooperating teache
at least two (2) days prior to the scheduled observation. University supervisor has access through

Live Text.

the rubric for the Source of Evidence: Lesson Pan* The rubric for theSource of Evidence:
Context cannot be completed until the lesson has been taught and assessed.

4. Teacher candidate teaches the lesson. Cooperating teacher/supervisor completes Sweirce of
Evidence: Observation of Teaching* and shares evidence captured on thaibric for the

3. Cooperating teacher/university supervisor provides feedback on the lesson plan by completirjg

Observation of Teachingat a postobservation conference..

5.Teacher candidate completes template fd8ource of Evidence: Post Lesson Reflection within
two (2) days of the taught lesson and provides the cooperating teacher with a hard copy.
University supervisor will have access through Live Text. Cooperating teacher/university
supervisor comples therubric for Post Lesson Reflection.*

6. Cooperating teacher/university supervisor completes the rubric foiSource of Evidence:
Context*

and complete the rubrics for theSources of Evidence*.

8. University supervisor will complete the rubrics for theSources of Evidencein Live Text.
*Teacher candidates can access the rubrics to see feedback from university supervisor in Live Te|

7. Cooperating teacher will receive an email from the OEDCP with instructions on how to access

XL.

* Cooperating teachers/university supervisors must complete all four (4) Sources of Evidence Rubrics on
hard copies or electronic submission  to share with the candidate throughout the Formal Observation
Process. Upon completion of the Formal Observation, the evaluator will enter the results of all rubrics
into the database (LiveText or Link brovided bv OEDCP).
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PART Il
PROGRAM ASSESSMENT TEMPLATES AND RUBRICS

U of L Official Lesson Plan Templates

2015 U of L Official Lesson Plan TemplaB®urce oEvidence: Context
2015 U of L Official Lesson Plan Template $oeiof Evidence: Lesson Plan

2015 U of L Official Lesson Plan Template Source of Evagen
Observation of Teaching

2015 U of L Official Lesson Plan Terge Source of Evidence:
PostLesson Reflection

U of L Kentucky Teacher Standard (KTS) Rubrics

2015:Source of Evidence: ConteK{TS Rubric Standard &ollaborates with
Colleagues/Parent/Others

2015: Source of Evidence: Lesson PKIRS Rubric Standard Desgns and
Plans Instruction

2015: Source of Evidence: Observation of Teachin Rubric Standards
1, 3,4 and 5;
1 Demonstrates Applied Content Knowledge;
Creates and Maintains Learning Climate
Implements and Manages Instruction;
Assesses ardommunicates Learning Results

=A =4 =4

2015: Source of Evidence: Pdstsson ReflectiofiKTS Rubric Standard 7,
Reflects and Evaluates Teaching and Learning

Effective Use of Technology
Effective Use of Technology Log

2015: Source of Evidence: UséTechnolgy-KTS Rubric Standard 6,
Demonstrates the Implementation of Technology

Collaboraive Leadership Project

2015: Source of Evidence: Professional Involvett€T S Rubric Standard 10,
Provides Leadership within School/ComntyiProfession

Student Teaching/Advanced Practicum Rubric
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2015 Uof L Official Lesson Plan Template Source of Evidence: Context

This Source of Evidence should be written before your lesson plan and used to inform your
lesson planning. It wilbe assessed using the Kentucky Teaching Standards # 8 U of L Rubric or
rubric(s) from other professional standards for your certification area. Each question below is
also mapped to the Teacher Professional Growth and Effectiveness System (PGES) Cemponent
for your reference

1.Content (PGES 1A)

Identify the enduring skills, concepts, and processes that your students should master by the end
of the year.

2. Students (PGES 1B)

|l denti fy your studentso6 abiliti ets,andprgcassedi ng t
for your class.
|l dentify your studentso backgrounds, speci al

proficiency.
3. Resources (PGES 1D)

Resources: Collaboration Partners:

54



2015 Uof L Official Lesson Plan Template Source oEvidence: Lesson Plan

Lesson plamust be submitted to the observer at least two (2) days prior to the scheduled
observation to allow for review and feedback. This template will be assessed using the Kentucky
Teaching Standards # 1, #3, #4, #5 U of L Ragbor rubrics for other professional standards for
your certification area. Each question below is also mapped to the Teacher Professional Growth
and Effectiveness System (PGES) Components for your reference.

kkkkkkkkkkkkkkkkkk *kkkk

Name ODate of Observation: Data on Students:

Ages/Grades of Studen®Number of Students in Clas®Number of Students having IEP
ONumber of Gifted Student®Number of English Language Learners (ELLS):

Lesson Title O1. Learning Target(s)/Objectives (PGES 1C)List the lesson learning
target(s)/objective(s)

[connect each target/objective to the appropriate state curriculum/content area standards]

2. Preassessment (PGES 1MB)escribe the prassessment(s) you used (ould use) to
establish studentsdé baseline knowledge and sk

3. Formative Assessment (PGES 1Hpescribe and include (paste below or attach) the
formative assessment(s) to be used to measure student progress during this lesson.

4. Resouces (PGES 1D)ldentify the resources including appropriate technology needed for
the lesson.

5. Lesson Procedures (PGES 1EDRescribe the sequence of strategies/activities and
assessments you will use to engage students and accomplish your learnirgjdajemsives.
Within this sequence be sure to: (a) describe the differentiated strategies/activities and/or
assessments designed to meet the needs and strengths of your students and (b) identify the
guestions you will use to promote higher order thinking anderstanding and encourage
discussion.

6. Watch For------- (PGES 2 and 3)ldentify specific indicators from KTS Standards 3 and 4
(or other professional standards) that you would like specifically observed during this lesson.
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2015U of L Official Observation of Teaching Assessment Source of Evidence:
Observation of Teaching

The Source of Evidence: Observation of Teaching Rubric must be completed for each official
observation of a student teacher candidate. University Supervisors wikhteess to the rubric
through LiveText. Cooperating teachers will receive an email from the Office of Educator
Development and Clinical Practice (OEDCP) with directions to access the rubric online.

Reviewerswill be asked to indicate the performancelevdl or a st udent teacher
progress on the following standards:

Standard 1: Demonstrates Applied Content Knowledge Standard 3: Creates and Maintains
Learning Climate Standard 4: Implements/Manages Instru@&sandard 5:
Assesses/Communicates LeagResults

These standards are also mapped to the Professional Growth and Effectiveness System (PGES).
More information on the PGES (Professional Growth and Effectiveness System) Domains can be
found at the following linkhttp://education.ky.gov/teachePS6ES/Pages/PGES.aspx

Kentucky Teaching Standards have also been mapped to CCSSO InTASC Standards (Interstate
Teacher Assessment and Support Consortium)
http://www.ccsso.org/resources/programs/interstate_teacher_assessment_consortium_(intasc).ht
mi
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2015U of L Official Lesson Plan Template Source of Evidence: Posesson
Reflection

This Source of Evidence asks you to reflect on the impact of the decisions you made in planning,
implementing and assessing a lesson. It must be completed within 2 daysdiftelssrved

lesson and may be used after any lesson. Responses must be based on your formative assessment
data from the lesson. This template will be assessed using the Kentucky Teaching Standard #7 U

of L Rubric or rubrics from other professional standdid your certification area. Each

guestion below is also mapped to the Teacher Professional Growth and Effectiveness System
(PGES) Components for your reference.

Name: Lesson Title:

1. Use the formative assessment data for each lesson objective/learrtaget to sort the
studentsé performance into three categories (

Objective / Learning Target 1
# of students Below # of students Meet # of students Exceeds
Objective / Learning Target 2

# of students Below # of students Meet # of students Exceeds [Insert
additional Targets as needed]

Include a copy of the formative assessment with the criteria or rubric used to determine the
studentso6 performance on eacles.of the | essonds

2. Based on the formative assessment data, how successful was the lesson? Did the students
achieve the learning target(s)? What will you do for those students who did not achieve the
learning target criteria? For those students who exceeded the criter? (PGES 4A)

3. In addition to the student work witnessed by the observer, identify any other student
work samples, evidence or artifacts that assisted you in making your determination
regarding student achievement. (PGES 4A)

4. To what extent did classrom procedures, student conduct, and/or physical space
contribute to or hinder student learning? (PGES 4A)

5. Did you depart from your plan? If so, how and why? (PGES 3E)

6. If you had the opportunity to teach this lesson again to the same group of studenigat
would you do differently, and why? (PGES 4A)

7. What do you see as the next step(s) in your professional growth for addressing the needs
you have identified through personal reflection? (PGES 4A)
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U

COLLEGE OF EDUCATION
& HUMAN DEVELOPMENT

Source of Evidence: Context

(Summer 2015)

Based on Kentucky Teacher Internship Program (KTIP) for use in the U of L Developmental Teacher Preparation (I7TF) Model. This rubric will be used to assess Kentucky Teaching Standard
#8:Collzborates with Colleggrues'Parents=/Others. Each indicator is also mapped to the Teacher Professional Effectiveness Svstemn (PGES) Components and the COSS0 InTASC Standards

Comments/Questions
SSugpestions

Standard 8: Collaborates with Colleagues,/Parents /Others

Insufficient Evidenee Developing Target Exemplary
8.1 Identifies students whose learning could be enhanced by collaboration. InTASC 9. 10; PGES Domains 1A, 18, 1D
Fails to identify students whose Identifies siudenis whose Identifies studenis whose Ideniifies students whose
learning could be enhanced by learning could be enhanced by | learning could be enhanced | learning could be enhanced
professional collaboration. professional collaboration. by professional collaboration | through a variety of
and provides a supporting professional collaborations
rationale. within and outside of school
settings and provides a
supporting rationale.
B2 a plan to enhance student learning that include all parties in the collaborative effort. InTASC 9.10; PGES Domains 1A, 18, 1D

Fails to designs plans to enhance | Designs plans for enhancing Designs plans for enhancing | Designs plans for enhancing

student learning through student learning that include student learning that include | student leamning that include

professional eollaboration. school-based personnel in the school-based personnel and school-based personnel,

collaborative efforts. parents/guardians in the parenis'guardians and outside
collaborative efforts. agencies in the collaborative
efforts.

#.3 Implements planned activities that enhanee student learning and engage all parties. InTASC %,10; PGES Domains 1A, 1B, 1D

Fails to implement plans to Implements plans for enhancing | Implements plans for Implements plans for

enhance student learning through | student learning that include enhancing student learning enhancing student learming

professional collaboration. gchool-based personnel in the that include school-based that include school-based

collaborative efforts. personnel and personnel, parents/guardians

parents/guardians in the and outside apencies in the
collaborative efforts. collaborative efforts.

8.4 Analvzes data to evaluate the outcomes of collaborative efforts, InTASC 9,10; PGES Domains 14, 18, 1D

Fails to evaluate outcomes Evaluates outcomes resulting Evaluates outcomes resulting | Evaluates both the

resulting from collaborative from collaborative efforts. from collaborative efforts collaborative process and

efforts. and identifies next steps. outcomes and identifies next

sleps.

Holistic Assessment of KTS Standard 8

Fails o identify students whose Identifies students whose Identifies students whose ldentifies students whose learning

learning could be enhanced by learning could be enhanced by | learming could be enhanced by | could be enhanced by u variety of

professional collaboration; fails to | professional collaboration: memm“l collzboration, F'”_fﬁs_":‘ml m““b”f‘-‘_-“"“s:

design, implement and'or evaluate | designs, implemenis and Wh.mh m] mjg ;:Im-ul- :?ﬁ;;ﬁﬂﬁfg;ﬁmm

the cmtcnmes from the evaluates me outcomes from the based | and persoenc], parcolaiguandians and

collaborative effort collaborative effort. | S g, ookl ageicins: destions,
implemenis and evaluates the implements and evaluates the
outcomes from the collaborative | outcomes from the collaborative
effort. cffort end identifics next steps.
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UL

COLLEGE OF EDUCATION
& HUMAN DEVELOPMENT

Source of Evidence: Lesson Plan

Bascd on Kentucky Teacher Internship Program (KTIP) for usc in the U of L Developmentzl Teacher Preparation (TP Model. This rubnc will be used to assess Kentucky Teaching Standard #2:

(Summer 2015)

Designs and Plans Instruction. Each indicator 1s also mapped to the Teacher Professional Effectiveness System (PGES) Components and the CCS50 InTASC Standards.

Insufficient Evidence

Developing

Target

Exemplary

Comments/{Juestions
fBugyrestions

2.1D¢evelops sipnificant objectives

aligned with standards; InTASC 1,4; PGES Domains LA, 1C

Standard 2: Designs and Plans Instruction

Fails to develop measurcable
objectives that are aligned with
standards and/or stated as student
learning outcomes

Develops objectives that are not
consistently measureable, alipned to
standards or stated as student learmng
OUECOMIES.

Develops relevant and Develops relevant and
measurcable objectives for mieasurcable objectives for
different groups of students that | individual and groups of students
are aligned with standards and that are aligned with standards
stated as student learning and stated as student learning
outcomes outcomes

| 2.2 Uses contextual data to design

instruction relevant to students; InTASC

1,2, 4, 5. 7; PGES Domains 1A 1B, 3E

Fails to incorporate contextual
data mto mstruectional design and
planning

Identifies relevant contextual data;
however, data are not consistently
reflecied in the mstructional design and
planning

Incorporates relevant contextual | Incorporates relevant comextual

and pre-asscssment data mto and pre-assessment data into
instructional design and instrectional design end planming
plannimg. to mest school and district

instructional goals

| 2.3 Plans assessments to guide instruction and measure learning objectives; INTASC 1; PGES Domains 1C, 1F, 3D

Fails to develop assessment
procedures that mewsure student
OUtCOmes.

Develops assessment procedurcs that
measure student cutcomes, but are not
used consistently to gnde mstruction.

Develops asscssment procedures | Develops differentiated

o guide Instruction and measure | asscssment procedures to guide

legrming objectives. imstruction and measure learning
objectives.

PGES Domams IC, 1E, 3C, 3E

2.4 Plans instructional strategries and activitics that address learning objectives for all students; [UefL: Standard 11.2] InTASC 14,57

Fails to plan instructional
strategies and'or activitics aligned
with learning objectives.

Plans mstructional strategies and
activities aligned with learning
objectives.

Plans mstructional sirategies and | Plans msiructional sirategies and

activities aligned with learning aetivities aligned with learming
objectives for groups of students | objectives for individuals and
groups of students. .

1.5 Plans instructional strategics and activities that facilitate multiple levels of learning; InTASC 1, 4, 7; PGES Domains 1C, 1E, 34, 3E

Fails to plan instructional

Plans mstructional strategies and

Plans instructional strategies and | Plans an mstructional sequence

strategies and activitics that activities that require multiple levels of | activities that regquire muliple that requires muliple levels of
require multiple levels of learming, but do not address higher order | levels of leaming, mcludmg learning, including ligher order
learning. thinking. higher order thinking. thinking.

Holistic Assessment of KTS Standard 2

Fails to plan instructional
strategies and assessment
procedures aligned with standards
that facilitate multiple levels of
learning.

Plans nstructional strategies and
assessment procedures ligned with
standards that facilitate multiple levels
of learning.

Plans instructional strategies and | Plans instructional strategies and

assessment procedures aligned assessment procedures aligned

with standards that facilitate with standards that factlitate

multiple levels of leaming for multiple levels of learning for

different groups of studenis individuals and different groups
of students
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Source of Evidence: Observation of Teaching

Based on Kentucky Teacher Internship Program (KTIP) for use in the U of L Developmental Teacher Preparation (DTP) Model. This rubric will be used to assess Kentucky
Teaching Standards #1, 3, #4, and #5. Each indicator is also mapped (o the Teacher Professional Effectiveness Svstem (PGES) Components and the CCSS0 InTASC Standards

{Sumimer 2015)

Insufficient Evidence Developing Target Exemplary Comments/Questions
/Supgpestions
L1Communicates concepts, processes and knowledpe; InTASC 1,4,5.7; PGES Domains 10, 1F, 34
Fails to commumnicate relevant key Communicates key concepts, processes | Communicates relevant key Communicates relevant key
concepts, processes, or knowledge of and knowledpge of the discipline and concepts, processes, knowledge | concepts, processes and knowledge
the discipline and uses limited, uses adequate (S0Me CITors are of the discipline and of the discipling and demonstrates
tnzecurate or inapproprate vocabulary. | observed) vocobulary, but is not demonstrates an accurate a deep, broad, significant, and
accessible by all students. understanding of the content; aecurate understanding and
uses clear, correct, and knowledge of the content; uses
approprizte vocabulary for all precise, clear, correct, and
students. appropriate vocabulary for all
students.
| 1.2Connects content to life experiences of students; [UofL Standard 11.2]; InTASC 1 3.4, 5, 6,7, PGES Domams 1A, 1B, 24, 2B, 3A, 3E
Fails to cotnect content, procedurcs, Connects content, procedures, and Connects content, procedures, Connects content, procedures, and
and activities to relevant life activities to relevant life experiences of | and activities to relevant life aetivities to relevant life
experiences of students students. experiences of students and experiences of students and
previgusly leamed content. previcushy learned content across
disciplinies.

1.3 Demonstrates instructional

s that are appropriate for content and contribute to student learning; InTASC 1, 3, 4, 5, 6.7; PGES Domains 1A, 1E, 34, 3C, 3D, 3E

Fails to use instructional strategics that
contribute to student learming.

Uses limited mstructionzl strategies that
are gppropriate for the content of the
lessom and that contribute to student
learning.

Uses varied instructional
strategies that are appropriate for
the content of the lesson that
contribute to student learning.

Uses a breadth of imstructional
strategies across disciphines’m
nivel settings that are clearly
appropriate for the content of the
les=on that coninbute o student
learning.

1.4 Guides students to understand con

tent from various perspectives; InTASC 4, 5; PGES Domains 1A, 34, 3E

Fails to provide opportumitics and
puidance for students to consider
lesson comtent from different
perspectives, of perspectives that
extend students” understanding.

Provides an opportunity and gudance

fior students to consider lesson content
from a different perspective in order to
extend ther understanding,.

Provides multiple opportunitics
and guidance for students to
consider lesson content from
different perspectives in order to
extend their understanding.

Provides multiple opportunitics
and puidance for students 1o
consider lesson content from many
tvpes of perspectives (diverse,
miulticultural, and global) im order
to extend their understanding.

1.5 Identifies and addresses students’ misconceptions of content; InTASC 5, 6; PGES Domains 1F, 34

Standard 1: Demonstrates Applied Content Knowledge

Inconsistently identifics student
misconceptions related to conternt

[dentifies student misconceptions
related to content but inconsistently
addresses them during
planning/instruction.

Accurately identifies student

misconceptions related to
content and adequately
addresses them during
planning/instruction.

Demonstrates advanced ability to
logically and accurately identify
potential and realized (infer)
misconceptions related to lesson
content and to sigmificantly address
them in planning and delivery of
mnstruction.

Holistic Assessment of KTS Standard

1

Fails o demonstrate adegquate coantent
knowledge or abality w apply content
|-u||.1w|l:dg|‘: 26} Sufﬁﬂcn.!l_'.' support the
development of student knowledge.

Demonstrates limited content
knowledge and the ability to apply it
tosward developing student knowledge.,

Demonstrates current and
sufficient content knowledge
and the ability to apply it toward
developing student knowledge.

Demonsiraies extensive breadth and
depth of content knowledge and excels
in i3 application towand the
development of student knowledge.
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Source of Evidence: Observation of Teaching

Standard 3: Creates and Maintains Learning Climate

Insufficient Evidence Developing Target Exemplary Comments/Questions
/Suppestions
3.1 Communicates high expectations; InTASC 3, 6; PGES Domams 1F, 24, 28
Fails to set behavioral and Sets behavioral or learning expectations; | Sets behavioral and learmning Sets behavioral and learning
learning expectations or does not | inconsistently communicates confidence | expectations for students and expectations for groups and
communicate confidence in in students” ability to meet those communicates confidence in identifies indrvidual students and
students’ ability to mest expectations. their ability to meet those communicates confidence m
expectations. cxpectations, students” ability to meet those
eopectations.

3.1 Establishes a positive learning environment; InTASC 1, 3.5, 8; PGES Domains 24, 28, 2C, 34, 38, 3C
Fails to establish a positive Candidate requires further development | Establishes a positive leaming Incorporates relevant strategics to
learning environment for students | in creating a positive learning environment for students, create a positive learning

environment for students, erwvironment for students.

| 3.3 Values and supports student diversity and addresses individual needs; [UofL Standard 11.8] InTASC 1, 2, 3, 4, 7, 8 PGES Domams 1B, 1C, 1E, 24, 2B, 3B, 3C

Fails to demonstrate support for Provides some demonstration of value Provides value and support for Provides significant value and
student diversity and does not and support for student diversity by student diversity by addressing support for student diversity by
address individual student needs. | attempting to address individual student | individual needs, purpasefully addressing

necds.

individual needs.

3.4 Fosters mutual respect between teacher and students and among students.

Fails to promote a view of mutual
respect between teacher and

students and among students.
3.5 Provides a safe environment for learning: InTASC 3, §; PGES Domans 24, 28, 20, 2D, 38

Mukes some effort to promote a view of
mutual respect between teacher and

students and among students.

Promotes a view of mutual
respect bebween teacher and
students and among students.

Clearly promotes a broad view of
mutual respect between teacher
and students and among students

Fails to create an emvironment
that 15 emotionally and'or

Creates an emvironment that 1s safie for
all students to learn, but wath

Provides an environment that 1=
both emotionally and physically

Purposefully and intentionally
creates an environment that 15

physically safe for all students, inconsistent implementation. safe for all students. bath emotionally and physically
safie for individuals and different
croups of students.

| Holistic Assessment of KTS Standard 3

The teacher candidate fails to The teacher candidate creates a learming | The teacher candidate creates a The teacher candidate

create a learming climate that climate that does most of the followimg: | learming elimate that supports demonstrates sdvanced ability to

supports the development of supports the development of student the development of student create a learning climate that

student abilitics to use abilities to use communication skills, abilities to use communication supports the development of

communication skills, apply core | apply core concepts, become self- skills, apply core concepts, student abilitics to use

concepts, become self-sufficient sufficient individuals, become become self-sufficient communication skalls, apply core

individuals, become responsible responsible team members, think and individuals, become responsible | concepts, become self-sufficient

team members, think and solve solve problems, and integrate team members, think and solve individuals, become responsible

problems, andor mtegrate knowledge. proolems, and integrate team members, think and solve

knowledge. knowledge. problems, and integrate

knowledge.
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