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Welcome Dual Credit Instructors:

The University of Louisville Composition Program proudly includes area high school partners in the teaching of college writing. Whether you are new to the Dual Credit Program or have long experience teaching our high school-based college writing classes, we recognize and value your full participation in the University community and encourage you to pursue your teaching and scholarship with the full support of Composition Program resources.

Dual Credit English 101 challenges qualified high school students to complete college-level work for college credit. While we work to ensure that high school students’ experience of English 101 closely matches that of their University of Louisville counterparts, we also recognize that the high school setting offers its own opportunities and its own challenges. Policies and practices developed for the Dual Credit Program have been designed to maintain the University’s curricular standards while honoring the particular needs, interests, and program requirements of high school students, their teachers and school administrators.  

The Composition Program Handbook provides all instructors of Composition a wealth of crucial information about program contacts, policies, procedures, and resources. Though some of that information pertains specifically to campus-based courses or to University employees, much of it, particularly the message from the directors, contacts, resources, course objectives, syllabus policies and grading criteria will also apply to the high school-based English 101 courses and to high school-employed teachers. We urge you to become familiar with the handbook, which is available to view online or to download for printing at the following web address:

<http://louisville.edu/english/composition/handbook.html>.
This Dual Credit Supplement to the Composition Program Handbook does not replace that reference but contains information and resources of particular relevance to the Dual Credit Instructors. 
We believe that the best teaching and learning takes place within a community that encourages and supports curiosity, creativity, reflection and ongoing conversation among its teachers. We hope that you will share your experiences and ideas, that you will take advantage of the resources available to you as a member of this community, and that you will always feel free to talk with the Dual Credit Coordinator or with any of the Composition Program staff about any questions or problems that arise. 
Joanna Wolfe, Director of Composition

Assistant Directors: 
Matt Dowell
Brice Nordquist
Scott Rogers
Shyam Sharma

Section I. Dual Credit Program Description
Established in 1981 to promote the University of Louisville’s mission and to maintain its commitment to community development, the Dual Credit Program cultivates partnerships with area schools to provide high quality educational experiences to high school students. 
Courses offered through the Dual Credit Program present a rigorous curriculum introducing qualified students to college-level work, for which they may earn both high school and college credit. Dual Credit English courses have been specially approved and the high school faculty certified and trained by the English Department to ensure that course material and instruction in Dual Credit courses maintain the standards that undergraduate students can expect to meet at U of L.  
Participating Schools and Courses
Currently, six area schools partner with the University of Louisville to offer introductory college writing classes, and we are working toward expanding both partnerships and course offerings. 
· Butler
· English 101: Introduction to College Writing
· English 102: Intermediate College Writing
· Iroquois

· English 101: Introduction to College Writing
· Male

· English 101: Introduction to College Writing
· English 102: Intermediate College Writing
· Manual

· English 101: Introduction to College Writing
· English 202: Introduction to Creative Writing
· Pleasure Ridge Park
· English 101: Introduction to College Writing
· English 102: Intermediate College Writing
· Waggener
· English 101: Introduction to College Writing
Section II. Dual Credit Program Contacts
Program Administration

	Jeanne T. Guerrero
	Program Director, High School Dual Credit & AP Summer Institute
	502.852.8110
	jtguer01@louisville.edu


U of L English Department Contacts
	Joanna Wolfe
	Director of Composition, 
English Department
	502.852.6896
	<joanna.wolfe@louisville.edu>

	Sean Fenty
	Dual Credit Coordinator, 

English Department
	502.852.1750

	s0fent01@louisville.edu

	
	
	
	


JCPS Administration

	Joe Burks
	Asst. Superintendent for High Schools
	502.485.3672
	jburks1@jefferson.k12.ky.us



High School Administrations

	School
	Principal
	Phone
	Fax



	Butler 


	William Allen
	502.485.8220
	502.485.8517

	Iroquois

	Joey Riddle
	502.485.8269
	502.485.8033

	Male 


	Ted Boehm
	502.485.8292
	502.485.8770

	Manual 


	Larry Wooldridge
	502.485.8241
	502.485.8035

	PRP 


	David A. Johnson
	502.485.8311
	502.485.8093

	Waggener

	Katy Zeitz
	502.485.8340
	502.485.8140

	
	
	
	


High School Dual Credit Composition Liaisons 
	Butler 


	Guidance, Karen Ledweg
	502.485.8510
	kledweg@jefferson.k12.ky.us


	Iroquois
	English, Aletha Fields
	502.485.8269
	aletha.fields@jefferson.kyschools.us

	Male 


	English, Kristin Vukmanic
	502.485.8292
	kristin.vukmanic@jefferson.kyschools.us

	Manual 


	English, Carole Sanders
	502.485.8241
	carole.sanders@jefferson.kyschools.us

	PRP 


	English, Brandy Corbin 


	502.485.8311

	bcorbin@jefferson.k12.ky.us


	Waggener

	English, Martha Brennan 


	502.485.8340

	martha.brennan@jefferson.k12.ky.us



Dual Credit English Teachers
	Butler 
	Caroline Wilkinson
	502.852.4671
	cgwilk02@gwise.louisville.edu

	Iroquois

	Aletha Fields
	502.485.8269
	aletha.fields@jefferson.kyschools.us 

	Male 

	Hollye Writght
	502.592.2417
	hnwrig01@gwise.louisville.edu

	Manual 

	Thayne Bruszewski
	502.485.8241
	thayne.bruszewski@jefferson.kyschools.us

	Manual 

	Erica Darnell
	502.485.8241
	erica.darnell@jefferson.kyschools.us

	Manual 

	Rebecca Donahoe
	502.485.8241
	rebecca.donahoe@jefferson.kyschools.us

	PRP 


	Brandy Corbin 


	502.485.8311
	brandy.corbin@jefferson.kyschools.us 


	Waggener

	Becky Slagle 


	502.485.8340

	becky.slagle@jefferson.k12.ky.us


	
	
	
	


 Section III. Dual Credit Composition Program Policies 
♦ Frequently Asked Questions about How We Approach Teaching Writing at UofL
These are some of the questions about teaching philosophy that are often on the minds of instructors new to the UofL Composition Program. The answers do not attempt to be exhaustive, but instead introduce you to the ongoing conversation we have about teaching writing at UofL. Many of the thoughts on these pages are complex issues that are discussed at length in English 602, in teaching workshops, and in casual conversations in the hallways. These questions and answers are also not intended to get at the nuts and bolts of how the program works, most of which can be found in the Composition Handbook. As with all information in the program, never hesitate to ask me or others any questions you have.
What is the philosophy for teaching writing at UofL?

We are committed to teaching students to become more creative and critical writers and readers. Our writing courses are our opportunity to help students develop their writing as a way of thinking, learning, and communicating in ways that will enrich their lives in the University community and beyond. In our writing courses we want students to learn how to negotiate and write in unfamiliar writing situations. No set of writing courses could possibly predict the variety of writing challenges that students will encounter in college and in their daily lives. We want students to develop the ability to encounter a new writing situation, in or out of the classroom, and be able to think about it rhetorically in terms of audience, purpose, style and voice, persona and ethos, and so on,  so they can figure out how to write effectively in that situation. Accomplishing this goal requires that students write and read in multiple genres and learn to think about writing and reading as rhetorical acts. Students should receive thoughtful and engaged responses to their writing and learn multiple strategies for invention and revision. Most important students should be taught how to reflect on their writing, both in process and as a final product. Such analysis not only allows students to consider their strengths and weaknesses as writers, but offers them approaches to thinking about their writing processes and rhetorical strategies as life-long learners. 
Do you teach formulas such as the five-paragraph theme or the modes of discourse?

We do not teach rigid formulas for essays such as the five-paragraph theme, nor do we teach the “modes of discourse” (narration, description, comparison and contrast, etc) as fixed models of essays. Students, in encountering these approaches, learn to think of writing as inflexible and formulaic and are ill-prepared to handle the complexity of the genres they will encounter in their writing lives. Of course teaching description or comparison as a rhetorical strategy within an essay may be useful. In talking about genres, however, students need to see how conventions shape genres, how genres change with rhetorical contexts, and how any given piece of writing is apt to include a number of different strategies.
Is personal writing allowed?

Absolutely. Writing that draws on experience can be personally engaging and rhetorically effective, whether in the form of a literacy narrative, a personal essay, or as support in more traditional arguments. Students who learn how to use personal writing effectively are that much more flexible and creative as writers. In addition, it is worth noting that all writing is “personal”, it is just that writing that does not explicitly acknowledge the presence of the writer allows the reader to assume a particular default authorial identity. We want students to consider how best to establish an authorial position in any piece of writing and whether including writing from experience will best help communicate their ideas. Instructors are not, however, required to create assignments that include explicitly personal writing. 

 How do you approach teaching grammar?

We believe that issues of style and grammar are best taught in the context of students’ own writing. Students who work on grammar worksheets can get quite adept at completing grammar worksheets without the knowledge translating into better writing. We approach the teaching of style and grammar as a rhetorical concept that is an ongoing concern in student writing, not just a matter of catching mistakes at the proofreading stage. Consequently we combine in-class work such as commonplace books and style-focused revision exercises with individual work with students on stylistic problems in their drafts.
How do you help each other with your teaching? 

There are several ways that we try to build and sustain a supportive teaching community. Teachers on campus have access to support groups mentored by the Assistant Directors or Director of Composition. They also have the opportunity to go to optional nuts-and-bolts pedagogy lunches to talk about specific pedagogical strategies and assignments for their courses. These offer opportunities for talking about what is happening in your classes, trading teaching ideas, and getting questions large and small answered.
We also have frequent teaching workshops that are open to all instructors and cover all kinds of ideas and concerns to all writing teachers. We begin the academic year by having a half-day workshop session before classes start.
In addition we have online teaching support in the form of E-Files and the Teaching Community discussions.

Last, but often most important, are the informal conversations about teaching that go on among instructors all the time.  We encourage Dual Credit teachers to share their teaching experiences with each other, with their high school faculty colleagues and with other U of L Composition program faculty. Never hesitate to ask for advice or ideas, or just feel free to join in the ongoing talk about teaching.
Joanna Wolfe
University of Louisville

Composition Program
♦ Program Requirements
Teacher Eligibility Requirements
High school faculty will submit transcripts and curriculum vita to the University of Louisville’s English Department for approval of qualifications to teach College Writing. These qualifications will be the same as those required for teaching the campus-based sections of the same course:
· A Master’s degree in English or a minimum of 18 graduate credit hours in English 
· Demonstrated interest and experience in the teaching of writing 
· Prior completion or concurrent enrollment in the graduate course, English 602, Teaching College Composition
· A screening assessment involving classroom observation and a review of responses to student writing
· Participation in a one-day orientation session in the summer
Student Eligibility Requirements
 

High school juniors or seniors with a GPA of 3.0 are eligible to be considered for Dual Credit English. In addition, students must 

· Demonstrate writing competency,

· Meet minimum U of L entrance requirements for the SAT (480) or ACT (20) or earn comparable scores on the PSAT (50)

· Gain nomination by their high school English teacher, and

· Obtain the approval of their high school principal. 

Teachers recommending students for English 101 should consider the following signs of readiness for college work:

· The student has performed well in challenging courses.

· The student takes responsibility for learning, works independently, and responds to constructive criticism.

· The student participates in class discussions and works cooperatively with others.

· The student effectively manages time, balances responsibilities and attends to assignment details.
We would especially like to see students enroll who, for one reason or another, would not choose AP courses where available but would benefit from the opportunity to do advanced work in preparation for college.

 Dual Credit English 101 Syllabus Guidelines
♦ Introduction: Balancing Creativity and Consistency
Teachers who are teaching a Dual Credit English 101 course for the first time, in conjunction with taking English 602, are required to follow the syllabus template designed for English 101 by Joanna Wolfe.  This template will be provided to all those who take English 602.

While we require that those teaching their first Dual Credit English in conjunction with taking English 602 follow this syllabus template, Dual Credit teachers may wish to develop their own course, eventually.  The more than 100 sections of English 101 taught each year by more than 70 different instructors do not all adhere to a single assigned syllabus or text. Instead, these sections are unified by their adherence to common objectives, processes, assessment criteria, and outcomes. Individual teachers may create their own most effective practice by choosing materials and designing instruction consistent with these course guidelines. 
What follows are Dual Credit English 101 Syllabus Guidelines for Dual Credit English 101 teachers who have completed English 602 and who now wish to develop their own course.  These guidelines provide a starting point for Dual Credit English 101 teachers who wish to build on our common objectives and learning outcomes, but who wish to improvise, to adapt, to create, to reflect, and to adjust the course according to their own experiences and student needs. In addition to outlining the objectives, processes and criteria for the course, we include a short list of recommended texts and writing tasks. 
These suggestions address some practical necessities particular to the Dual Credit Program and do not imply any distinction between the professionalism of campus-based versus high school-based adjunct faculty.  In developing these guidelines, we have considered instructors’ needs. Recognizing that planning time is precious for most high school teachers and their opportunities to consult with Composition Program colleagues may be limited, we have pre-selected some of the most commonly and effectively used textbooks and assignments in order to simplify the planning of the course.  However, any instructor who wishes to vary course materials or assignments may still do so with the approval of the Dual Credit Coordinator. (See Procedure for Approval of Deviations from Syllabus Guidelines).
♦ Course Description:  English 101, Introduction to College Writing 
This three-credit-hour course or its equivalent is a requirement for most students at the University of Louisville and contributes toward the General Education Requirement of six hours in Written Communication. (See Composition Program Handbook, Student Placement, for more information on acceptable equivalents). 
The course offers students guided practice in the process of writing for academic purposes.  Emphasis is placed on critical thinking, as students write regularly, read and discuss each other’s work, and consider thought-provoking texts as a means of developing conscious strategies for written communication. The aim is for students to practice writing as a tool for presenting their ideas with increasing fluency, control, and persuasiveness. Required writing consists of multiple drafts of 4-6 papers of varying lengths, for a total of 15 to 25 typed pages. Additional writing practice may involve journals, discussion boards, in-class assignments, reading responses, reflective cover letters, peer reviews, and other writing contexts. 
College Credit:  Students who pass this course will earn college credit that fulfills University of Louisville’s English 101 requirement and prepares for English 102, Intermediate College Writing.  Dual Credit English 101 fulfills a General Education Written Communication Requirement.  It focuses on writing as a process of thinking as well as a mode of expression and communication.  Writing will be presented as an integral aspect of thinking and learning and will therefore be a pervasive activity in this class.
Important Note: Successful completion of a Dual Credit course does not guarantee admission to the University of Louisville. 
♦ English 101 Objectives and Outcomes
Teaching Objectives for English 101 (from Composition Program Handbook, 2006):
· Instruction stresses development of rhetorical knowledge, effective argument, and purpose-driven writing processes.

· Students write, discuss, and share writing and reading with each other in order to develop a rhetorical vocabulary for talking about writing.

· Students practice and develop writing processes such as invention, revision, organization, drafting through multiple drafts, editing, and adjusting for rhetorical context.

· Students practice critical thinking and develop complex structures for ideas, which should include the use of outside sources.
Learning Outcomes for Effective Communication (from U of L General Education Assessment Rubric, 2006):
· The writer articulates clear purpose and employs tone consistent with audience and purpose.
· The writer employs clear and coherent organization.
· The writer demonstrates analysis or synthesis.
· The writer uses appropriate conventions and style. 
Emphasis on Rhetorical Knowledge: Many of the most problematic weaknesses in students’ writing stem from weaknesses in their rhetorical knowledge, that is, their ability to see their writing in relation to an audience and a purpose. We ask to what extent they can:

· Identify and focus on the subject of a question or problem to address with their writing
· Identify and address an actual reader for their response
· Develop and adhere to a purpose for addressing this audience on this subject
· Formulate a position with appropriate qualifications
· Anticipate and account for readers’ knowledge, needs, and likely responses
· Identify and construct an appropriate form 
· Choose details and language both appropriate and consistent for the rhetorical context
Even the best students may have become accustomed to seeing their writing merely as a matter of assignment and grade. They guess what the teacher wants and know they have succeeded when they receive a satisfactory grade. Our writing program challenges students to develop their understanding of rhetorical context in order to strengthen their authorship in relation to their work.  
Emphasis on Critical Thinking: Robert Frost is often quoted for having said that “all there is to learning to write or talk is learning to have ideas.” Only once they have something to say and reason for saying it will students come to the task of writing with a desire to learn. Only then will learning have the motive force of necessity. Practice in critical thinking provides students tools for finding and refining their ideas. It challenges them to look beyond the easy answers, inside the generalizations, and beneath the stereotypes and buzzwords to develop more complicated understanding of problems over which reasonable people reasonably disagree.  Critical thinking gives writers something to say that is worth saying. Beyond that, it prepares them broadly for academic writing in all disciplines by inviting them to participate in the process of academic inquiry. We ask to what extent they can:
· Summarize an argument accurately

· Evaluate assumptions, evidence, and inferences

· Qualify claims appropriately

· Support ideas with reasons and evidence

· Demonstrate openness to new ideas and respect for contradictory points of view
Emphasis on Writing Process: Fundamental to the University of Louisville’s program of writing instruction is the recognition that writers rarely produce on a first try any polished, well-organized, and effective product that meets both teacher’s expectations and their own aspirations. Instead, effective writing emerges from a rather messy process that involves practice, questioning, exploration, drafting and re-drafting, conversation, feedback and reconsideration. While the polished prose product may be taken as evidence of the student’s successful negotiation of this process, instruction in English 101 emphasizes the development of the student’s understanding of and deliberate engagement with the writing process. To this end, we stress that students should experience opportunities to write in informal as well as formal contexts, reflect on their writing, and practice substantive revision in response to feedback from teachers as well as from peers.
♦ Recommended Texts
Teachers of Dual Credit English are asked to select one of the recommended texts or to consult with the Dual Credit Coordinator for approval of an alternative consistent with the course objectives and emphasis. We encourage you to select a textbook that suits your own teaching style while maintaining the program’s focus on students’ developing rhetorical knowledge, critical thinking, and authorial control of their writing processes. Each of the three textbooks listed below offers a slightly different approach and different emphasis, as their titles imply. Each also comes with a choice of concise or expanded versions. 
· Barnet, Sylvan and Hugo Bedau. Critical Thinking, Reading and Writing. Bedford: Boston, 2008.
· _____________. From Critical Thinking to Argument: A Portable Guide. Bedford: Boston, 2008.

· Ramage, John D., John C. Bean, and. Writing Arguments: A Rhetoric with Readings.  8th Ed. Pearson: New York, 2010.
· _____________.  Writing Arguments, Concise Edition: A Rhetoric with Readings.  Pearson: New York, 2010.
· Lunsford, Andrea A., John J. Ruszkiewicz, and Keith Waters. Everything is an Argument (With Readings). 4th Ed. Bedford: Boston, 2009.
· Lunsford, Andrea A., John J. Ruszkiewicz, and Keith Waters. Everything is an Argument. 4th Ed. Bedford: Boston, 2009.
Generally, the expanded versions contain more readings and would be appropriate for a course expecting students to do most of their writing in consideration of readings in the textbook. The concise or portable versions contain fewer readings and would be appropriate for a course expecting students to read other course-related texts or to gather their own reading material.
♦ Writing Assignments
The following assignments represent a range of writing tasks appropriate for English 101 students, arranged in order of increasing complexity. Each offers practice with critical thinking skills important to academic writing. They are written in a general way to allow teachers to adapt the assignments to whatever readings or other subject materials they wish to incorporate.  These tasks may also be reorganized or combined within assignments. Students may use descriptive analysis in their personal narrative or in their response to a text. They may practice synthesis if they analyze and respond to two or more texts. They will practice the incorporation of sources when they respond to a text or write their own argument. A guiding principle should be that students experience success with simpler writing tasks before tackling more complex ones. Teachers may decide what works best for their students within the context of their other educational goals. 
I. Using Personal Narrative for an Analytic Purpose

From primary school forward, students have considerable experience writing the personal narrative for the purpose of telling a story. They’ve learned by now to dread the task of turning their ordinary lives into a written performance. Warhorse topics like “My Summer Vacation,” “My Adventure in Travel,” or “My Encounter with a Stranger,” and even the most imaginative prompts will conjure up dreary pages of dutiful prose chronologies. English 101 asks students to use the narrative form for a different purpose. The aim is not simply to regale and delight the reader—a task many older adolescents either resist or exploit for non-literary possibilities—but rather to discover, to illustrate, to explain, and particularly to persuade. 
A. The Literacy Narrative 

Frequently, the personal literacy narrative is the first assignment because it offers the teacher a way to get to know students while offering students a way to reconsider themselves as writers and learners. The assignment asks each student to think about their history as a reader, writer, and thinker, to consider the factors that have helped to form their self-image in relation to literacy, to recognize the ongoing process of their literacy development, and to draw conclusions about the meaning of this process. This unit works well with critical thinking and argument-based approaches to writing, as it asks students to examine their own assumptions about writing and to formulate a claim about the experiences that have shaped those assumptions.

You may ask students to generate ideas about their literacy by considering these or similar questions. (Answering questions must not be seen as a formula or template for writing the paper but as a pre-writing strategy for exploring and developing ideas). 

· When did you learn to read?  Who taught you?

· When did you learn to write?  Who taught you?  

· How did you feel about reading and writing?  

· How much do you remember family members reading and writing as you were growing up? 

· How much do you remember them encouraging (or discouraging) your reading and writing?  

· What role did school play in your developing literacy? 

· What role did teachers, friends, members of your community, church, extended family, etc. play? 

· What setbacks did you encounter? What encouragements? 

· Who or what has been the single most important influence on your literacy so far? 

· What is your favorite book? Why? 

· Who is your favorite book character? Why? 

· What advice about writing and reading would you give to a young writer? To a writing teacher? To the parent of a young child?  

Having written answers to as many of these questions as seem appropriate, students will be ready to reflect on their literacy development, look for patterns, connections, themes, and an overarching purpose to help them organize their ideas and experience into a coherent narrative.
B. Other Analytic Narratives
The principles of the literacy narrative may be extended to other contexts. For instance, students may be asked to examine their expectations for college and discuss their decision to attend. 

The NPR series This I Believe invites listeners to compose personal narratives to explain and illustrate an article of belief. The website publishes many examples from professional writers, public figures, and ordinary listeners. Students may be invited to read these examples and to consider the formation of their own beliefs in a similar manner. 

Alternatively, the narrative may take biographical rather than autobiographical forms. Students may be asked to interview and profile a classmate, a relative, or a community member using narrative to illustrate salient characteristics and to create an impression of that person. 

Journalistic reporting and reviewing of school or community events also incorporates the analytic narrative, asking students to formulate, justify, and communicate a cogent impression of their experiences. 

II. Using Descriptive Writing for an Analytic Purpose

Descriptive writing asks students to tell what they see, hear, taste, or touch. Analysis asks them to say something about why these details matter. A descriptive writing assignment may ask students to describe the contents of their wallet/purse/backpack. An analytic writing assignment will ask them to discover what those contents reveal about their identity or personality and to organize the details of their description to communicate a coherent claim derived from that discovery. Students may create observation reports of a site for volunteer work or employment. They may critique a work of art, review a movie, or advocate for their own Grammy Awards. They may explain how a particular magazine advertisement achieves its effect, or discover the argument in a political cartoon. Close reading of texts—both written and visual—may offer substance for descriptive analysis, teaching students that the devil (and the stuff of ideas) is in the details.

III. Analyzing and Responding to a Text

Students need to develop habits of active, critical reading as a key step in the process of becoming responsible for their own ideas in writing. They should practice accurately summarizing a text, interpreting its assumptions, analyzing the accuracy, validity, and relevance of its argument, and reflecting on its challenges. Typically students will analyze an editorial or other argumentative essay in preparation of their own arguments. However, this assignment also meshes well with literary analysis when the students consider texts rhetorically, considering audience and purpose while asking, “What does the writer do and how and why does she do it?” over and above the usual literary questions of theme, symbolism, and meaning.

IV. Synthesizing Ideas in Response to Two or More Texts

As students progress toward increasingly complex intellectual tasks, they should be able to develop ideas in relation to two or more texts. Writing prompts may be framed around course readings or may suggest contexts for students to explore their own interests. The writing task should allow for more focused and more complex development of ideas than simply “Compare and Contrast.” The following questions serve as examples.

· Do George Bush and Osama bin Laden mean the same thing when they use the word evil? How can you tell?
· Is it better to read Harry Potter or to watch the movie? 
· Where does the story of Frankenstein (or Cinderella or Beauty and the Beast, etc.) appear in current popular culture and how is it changed?
· Which three of writers that we’ve read would you invite on a road trip together and why?
V. Constructing an Argument

Students should come to recognize that most college writing will ask them to make a claim of some sort and to write with the purpose of establishing and supporting that claim. In fact, every writing assignment here contains some form of argument. Whether they are interpreting an art work, analyzing the merits of a policy, explaining the causes of an historical event, or predicting the outcome of an experiment, they will be making an argument. They should practice developing a thesis claim with substantial reasons supported by sufficient evidence, anticipating a reader’s reasonable questions or objections. Any topic of controversy in which students have an interest will make a good subject for the argumentative essay.  Current events and school policies pose obvious choices, but students should also recognize that arguments can involve a variety of claims, from “James Bond represents the ideal man,” to “I want to be a contestant on Survivor.”

VI. Incorporating Sources for a Rhetorical Purpose

Students in English 101 will be introduced to basic research methods and tools and will practice using references in their texts. Often when they think of research, they think of collecting and reporting information for just that purpose, to demonstrate what they have learned. English 101 guides them toward using sources for their own rhetorical purposes—to provide authoritative support for their opinions, to exemplify a point of discussion, to gather evidence or testimony, and to understand the contrary point of view in a controversy.  

♦ GRADING POLICIES
Grading Scale
	· A+: 100-97  
	· A: 96-93 

	· A-: 92-90

	· B+:   90-87             


	· B: 86-83        

	· B-: 82-80


	· C+:   80-77           
	· C: 76-73                    

	· C-: 72-70 



	· D+:   69-67  


	· D: 66-63

	· D-: 62-60


	· F: 59 and below


	
	


______________________________________________________________________________________
JCPS teachers will notice that this grading scale differs from that established for the district, in which an A, for example, is above 92. Students should not take from this difference in scale the mistaken notion that grading is easier for the college course than for the high school course. An A grade  still indicates that the student’s work exceeds standards, while a D grade still indicates that the student’s work does not meet standards. The Composition Program’s scale merely differs from the JCPS scale by the degree of differentiation possible within each grade category. However, because JCPS publishes a standard grading scale, Dual Credit teachers will be responsible for notifying students and their parents of the Composition Program grading scale to be used in Dual Credit classes.

Rationale for the Grading of Writing
Writing is a complex task involving several different skills, each of which may be practiced and improved. Grades assigned throughout the semester should provide students with information to guide that practice and improvement while still offering and encouraging opportunities for revision. With each writing assignment, students should look for specific feedback that tells them both what they are doing well and what they need to improve. 

Most of the instructors here have students compile some kind of final portfolio of their writing that includes finished essays, earlier drafts, and reflective essays. It is not a requirement of the program to use a portfolio-based grading system, however. What is most important is that grading criteria and processes are made clear to students and then applied consistently. We encourage instructors to talk with students about how and why particular grading criteria are established as an ongoing part of the course. 
Grade Components and Sample Criteria
Instructors may define their own grading procedures and determine the value of writing assignments, participation, and process work in grade calculations. The following general criteria offer guidelines:
Criteria for Participation
· Grades of A and B indicate depth and thoroughness and the student’s significant contribution to workshop groups and class discussion as well as successful completion of major assignments. The grade of A further indicates exceptional quality in work above and beyond requirements. 
· The grade of C means showing up and doing the minimum required.  

· Grades below C indicate that the student has missed workshops or conferences, and has not contributed constructively to workshop groups or to the class.  

Criteria for Process Work
· A+/A/A- 
Exceptionally thorough, imaginative, thoughtful work; all assignments complete

· B+/B/B-    
Good work, above and beyond satisfying the basic requirements; all assignments complete

· C+/C/C-   
Acceptable work; all assignments complete

· D+/D/D- 
Some assignments complete

· F                Few or no assignments complete

Notice that these grades for participation and process work reflect quality standards not quantity standards. In other words, a student who completes 75% of the assignments should expect a grade of D, provided that the work completed is satisfactory, not the grade of C that corresponds to the scale number of 75. A student must complete all formal written work to pass the course.
Criteria for Written Work
The following represent general criteria offered as an example of the kind of information that grades for written work may communicate to students. Keeping the overall course goals in mind, each teacher may establish his or her own grading criteria for each assignment. 
A—91-100%
Excellent. This is  meaningful, original writing that has a clear, focused thesis, makes strong points, and is a unified whole. You answer the “why” and “so what” questions thoroughly.  You use strong details and have complex, insightful ideas. Your organization makes sense and your writing voice is engaging. This writing avoids clichés and contains few if any technical errors. Every word counts and word choices are precise and expressive.  Sources used are relevant, introduced and cited appropriately.  Summaries are clear and accurate. Quotations are woven into the text effectively; they are short and to the point, not used as filler. Introduction and conclusion engage the reader and include a thesis and a summary.

B—81-90%
Good. There is a clear thesis. Ideas are sufficiently if not fully developed, and their organization is logical. Analysis may not be as insightful or as thorough as that in an A paper, but connections among ideas are clear. There may be places where you assume the reader knows things that they may not. You may make leaps they do not explain or claims that do not back up with details. Introduction and conclusion may not be particularly interesting or informative. A few minor errors do not interfere with your clear expression. 

C—71-80% 
Satisfactory.  The ideas are clear and connected, but the thesis may be too vague, too broad, insufficiently supported, or simply factual (that is, lacking your own analysis). You may not explore your topic in as much depth as you should. The writing is predictable (cliché) and may exhibit a number of weaknesses in style, grammar, punctuation, or spelling that reduce the effectiveness of the language without interfering with accurate communication. 

D—61-70%  
Unsatisfactory. The writing does not effectively communicate your purpose. The paper contains few or no original or complex ideas. The main idea is unclear or the essay may be hard to follow because it contains unrelated, contradictory or vague points with little or no detail. Weaknesses of style, grammar, spelling, or punctuation are extensive and confusing to the reader. 

F—below 60% Failing. Late, incomplete, or significantly underdeveloped writing that does not 


satisfy the minimum course requirements will result in a failing grade. 
♦ Procedure for Approval of Deviation from the Syllabus Guidelines 
Any Dual Credit instructor who wishes to incorporate significant variations from the methods and materials outlined in the syllabus guidelines provided above should consult with the Dual Credit Coordinator in the following process:

1. The Teacher will submit the proposed syllabus along with a written statement of the rationale for the requested change. 

2. The Dual Credit Coordinator will meet with the teacher to discuss the plan.

3. Depending on the degree of deviation from the syllabus guidelines, the Dual Credit Coordinator may approve the change, reject it, or determine that the proposal represents an alternative course that must be reviewed by the Composition Committee. 
4. If the Dual Credit Coordinator rejects a proposal, they will provide the teacher with an explanation for the decision and recommendations for an acceptable alternative.
5. If the Dual Credit Coordinator refers the proposal to the Composition Committee, then the teacher should refer to Appendix III of the Composition Program Handbook to review Methods for Creating Alternatives within the Composition Program before deciding whether or not to proceed. 













♦ Site Visits
Purpose
At least once during the first school year in which a new Dual Credit English 101 class is taught, the Dual Credit Coordinator for U of L’s English Department will conduct a pre-arranged visit to the dual credit instructor’s high school classroom. These visits are an integral part of the professional partnership between the University of Louisville and the high school site of instruction. They offer professional support for the high school teachers, maintain communication between instructors and the Composition Program, and ensure the integrity of the course content and instruction delivered in the high school setting. 
In accordance with the teaching observations conducted for other Composition Program instructors, the primary goal of these visits is to support and assist the instructor. The observation process should be a constructive dialogue between the observer and the instructor being observed. The Composition Program values a variety of approaches to teaching writing and regards this process as a way to help teachers reflect on and articulate the teaching philosophies and strategies that shape their work.
A secondary, but equally important goal of these visits is to assure the University of Louisville, who grants credit for the course, and any school accepting that credit in transfer, that the course taught at the dual credit site maintains the standards of a comparable course taught on campus. For this purpose, observation reports along with student evaluations (which are administered annually by the dual credit coordinator) and course syllabi will be kept on file in the Dual Credit Coordinator’s office. 
Process

The Dual Credit Coordinator will contact the instructor to arrange a preview meeting and an observation visit with the instructor. This meeting should allow the instructor to describe the plan for that day’s class along with explanations of the rationale behind her or his pedagogical approaches. The instructor should also inform their school administrator of the university coordinator’s scheduled visit in order to allow for the administrator to share any concerns at this time. 
The observer will attend the class session agreed upon with the instructor and stay for the entire class session.

The observer will meet with the instructor at some point after the class session to discuss the observations and ask any questions about the class session. The goal of this meeting is to have a constructive dialogue about pedagogy. Instructors should be prepared to share representative student writing and to discuss their perceptions and concerns related to: 
· Course content and progress

· Student abilities 

· Grading procedures and response to writing
The observer will draft an observation report using the form on the Composition Program Website and will send a copy of the draft to the instructor. The instructor has the option to write a response to accompany the report in the files. Once any response has been made available to the observer, the report will be turned in to the Composition Program office and reviewed by the Director.

♦ Other Professional Development Opportunities
Orientation Workshop

Each year, before the fall semester, new dual credit instructors will meet on campus with the Dual Credit Coordinator and existing dual credit faculty for a half-day workshop to update knowledge and promote shared reflection on teaching practice. 
Graduate Study
To support and encourage the ongoing scholarship of its dual credit instructors, the University of Louisville offers up to six credit hours of tuition remission for the instructor’s graduate study.  This includes tuition remission for English 602.
Composition Program Workshops
Dual Credit instructors are encouraged to attend, whenever they can, any of the Nuts-and-Bolts Workshops offered throughout the year for Composition Program faculty. In addition, the Dual Credit Coordinator will work with JCPS to offer dual credit teachers professional development opportunities that will address college writing pedagogy in a manner consistent with school and district Comprehensive Improvement Plans.
Additional Support
In addition to making the classroom visits required for program evaluation, the English Department’s Dual Credit Coordinator is available to support the dual credit instructor in several ways: sharing resources related to writing pedagogy, conducting workshops for teachers or students, assisting with classroom instruction as the teacher may wish, and serving as a liaison to the Composition Program at U of L.  
Section IV.  Approximating the College Experience 
for the High School Classroom

Some critics of dual credit courses charge that high school is high school, college is college, and never the twain shall meet. The institutions have different missions, different methods, different environments and different cultures. The students approach their learning differently. Consequently, no matter how closely the material of study matches the college course curriculum, the high school students’ experience will not match that of a college counterpart. What we call college credit, inevitably, becomes changed, if not in fact diluted by courses taught within the high school context. 
Insofar as the critique may be valid, it offers a challenge to all involved in College-High partnerships. How do we bridge the gap? If the differences between high school and college are not merely a matter of grade level, then we need to define those differences and to develop strategies for accommodating them in our dual credit instruction in order to ensure that college credit remains a meaningful standard, distinct from advanced high school work.
♦ General Differences between College and High School
The following table outlines some of the more pedagogically significant structural and cultural differences between college and high school. 

A more detailed analysis, more from a student’s perspective, has been prepared for the Youth Options Program of the Mid-State Technical College of Wisconsin and is available online at <http://www.mstc.edu/pdf/YOHSvsCollege.pdf>.
Institution-Centered
	
	College 
	High School

	Mission
	Students learn within a context of ongoing research to preserve intellectual traditions and build new knowledge.
	Students’ academic achievement constitutes primary purpose. 

	Size
	U of L enrolls more than 12, 000 students, including more than 4000 freshmen.
	Largest JCPS high school enrolls fewer than 2000 students, including fewer than 600 freshmen

	Resources
	U of L holds more than 2 million volumes and subscribes to almost 25, 000 serials in its seven academic libraries. Numerous special collections, archives, museums, and departmental libraries, as well as extensive information technology contribute to a complex environment of information and ideas. Academic support services include Writing Center, REACH Center, Computing Centers and more.


	High school libraries generally offer more limited resources and pose simpler challenges for students to negotiate.

	Community
	A freshman class may include students of all ages, fifteen to fifty-five or older, drawn from many regions of the city, state, nation, and beyond.
	A typical high school senior class comprises age-matched students under the age of 19, often from the same region of the city.


Teacher-Centered
	
	College
	High School

	Education
	Teachers have mastered the discipline of their field of study, with varying degrees of training in pedagogy.
	Teachers have mastered the discipline of Education, with varying degrees of specialization in content areas.

	Authority
	Because students attend at will, teachers’ authority is mainly a function of education status.
	Because attendance is mandatory, teachers’ authority is mainly an extension of parental and governmental authority.

	Responsibilities
	Though invested in students’ success, teachers also work on research, presentations and publication in field of study. 
	Teachers are principally responsible for the educational outcomes of students. 

	Role
	Teacher may require students to assume more responsibility for learning.
	Teacher monitors students closely for attendance, homework, individualized education programs, etc.


Student-Centered
	
	College
	High School

	Status
	Freshmen are beginners, facing uncertain prospects and unfamiliar situations, often younger and less experienced than many of those around them.
	Seniors have mastered most of the challenges that high school poses. They are older and more experienced than others in their school.

	Investment
	The student is likely to have made some kind of decision and some personal investment in that decision to attend college.   
	Students, generally, have neither chosen their school nor paid to attend. Free public education is mandatory.

	Independence
	Many students will move away from home for the first time. Regulating their own schedules, enforcing their own disciplines, accepting responsibility for their own learning, or not, become major tasks for college students to negotiate in addition to any course content.
	Students generally live at home with parental support and under parental rule.

	Initiation to Maturity
	Presumed to be an adult. A few months hardly account for a major developmental shift between high school and college, but high school graduation marks a turning point at which students, teachers, family, friends, and society all expect that everything will change for the young person.
	Presumed to be a child. The student has not yet passed this milestone of initiation and so may adhere to habits, beliefs, practices and dependencies that have worked well enough so far, not yet anticipating any reason for change. 


Classes

	
	College
	High School

	Academic

Calendar
	Divided into two 16-week semesters, including a week for final exams, and one or more summer terms.
	36 weeks, sometimes divided into two 18-week semesters. Summer classes may be offered but are not used to accelerate graduation. Rather they may be remedial or punitive.

	Class Schedule
	Classes offered days, evenings, weekends; Students may attend full or part time and must manage their own schedules. 
	Students follow established school schedule, usually five days/week from approximately 8:00 a.m. to 3:00 p.m.

	Curriculum
	General Education Requirements determined by the college and may vary depending of field of study.
	Requirements determined by state and district.

	Work
	A typical class meets 3 hours/week and expects another 6 to 8 hours of work outside class.
	A typical class meets 5 hours/week and expects another 2 to 3 hours of work outside class.

	Individualized

Accommodations
	Students with disabilities are responsible for making their circumstances known to teachers. Reasonable accommodations provide equal access, but modifications do not change course outcomes.
	Schools are responsible for identifying and accommodating students with disabilities. Individualized education programs that modify course outcomes may be available.


♦ Implications for the Teaching of College Writing in the High School Context
These general differences between high school and college tell us that we should also expect differences between the writing course taught in one environment or the other. The high school teacher of English cannot expect simply to deliver the content of a Freshman Composition course to a high school class in order to give them the experience of the college course. Nor should the teacher of Freshman Composition at U of L expect to transport their college methods and materials into the high school classroom to accomplish the same goals. Equivalent should not mean same. Rather, we need to understand these differences of context in order to account for them in the development of instruction that offers students meaningful writing experiences that will meet them where they are, challenge them to grow, and ready them for the further challenges of whatever college they will eventually attend.
With context in mind, the Dual Credit Course should offer learning opportunities that extend beyond the high school classroom and the college writing curriculum. Most importantly, the Dual Credit Course should also:

· Challenge students with unfamiliar environments, cohorts and tasks

· Develop students’ investment in learning and responsibility for outcomes
· Encourage and reward teachers’ ongoing scholarship
♦ Strategies for Bridging the Gap

I. Student-to-Student

· Develop pen-pal correspondence between dual credit English 101 students and their on-campus counterparts or between the dual credit students and their predecessors now in college.
· Invite campus/high school classroom exchanges.
· Develop high school Writing Center for peer-to-peer teaching.
II. Student-to-College/Environment
· Arrange campus visits and on-campus workshops.
· Incorporate off-site/service-learning opportunities.
· Introduce students to Blackboard system for intra-university communication.
· Introduce students to other online University resources.
III. Teacher-to-Student
· Negotiate contracts for classroom disciplines and educational objectives.
· Facilitate student-developed plans for time management.
· Encourage class discussion that allows for respectful dissent.
IV. Teacher-to-College/Field
· Participate in Composition Program workshops and forums.
· Observe campus English 101 classrooms.
· Arrange co-teaching or teacher exchanges with college faculty.
· Participate in listserv discussions with other professionals, particularly the list established for University of Louisville Dual Credit English teachers (See Resources).
· Join professional associations such as NCTE and CCCC

· Take advantage of continuing education opportunities supported by the University of Louisville’s tuition benefit for dual credit instructors.

Section V. Resources for Dual Credit Teachers
University of Louisville Resources:
Composition Program Handbook 
<http://www.louisville.edu/a-s/english/composition/program_handbook.htm> 
University of Louisville Writing Center

<http://coldfusion.louisville.edu/webs/a-s/writingcenter>
Resources for Teaching and Learning:

Kentucky Department of Education, Resources for Writing Instruction 

<http://www.education.ky.gov/KDE/Instructional+Resources/High+School/English+Language+Arts/Writing/default.htm>

Kentucky Virtual Library, KYVL Writing Resource Page

<http://www.kyvl.org/html/ref/subwriting.shtml> 

Louisville Writing Project


https://www.louisville.edu/edu/LWP/index.htm
The National Writing Project
http://www.writingproject.org/
The National Alliance of Concurrent Enrollment Partnerships (NACEP)
<http://www.nacep.org/index.html> 

The National Council of Teachers of English (NCTE) and its related organization CCCC (below)
 
<http://www.ncte.org> 
Conference on College Composition and Communication
<http://www.ncte.org/cccc> 
The Carnegie Foundation Gallery of Teaching and Learning

http://gallery.carnegiefoundation.org/index.htm
♦ Recommended Reading
Carroll, Lee Ann. Rehearsing New Roles: How College Students Develop as Writers. Studies in Writing and Rhetoric. Carbondale:  Southern Illinois UP, 2002.

Murray, Donald M. The Craft of Revision, 5th Ed. Boston: Wadsworth, 2004.

National Writing Project and Carl Nagin. Because Writing Matters: Improving Student Writing in Our Schools. San Francisco: Jossey-Bass, 2003. 

Thompson, Thomas C., ed. Teaching Writing in High School and College: Conversations and Collaborations. Urbana, IL: NCTE, 2002. 

Tingle, Nick. Self Development and College Writing. Studies in Writing and Rhetoric. Carbondale: Southern Illinois UP, 2004.
The University of Louisville is an equal opportunity institution and does not discriminate against persons because of race, religion, sex, age, handicap, color, citizenship or national origin.
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� If a student does not meet the minimum eligibility requirements for consideration for Dual Credit English, a teacher may still recommend the student for consideration.  In such cases, please contact the Dual Credit Coordinator, Sean Fenty, at � HYPERLINK "mailto:s0fent01@louisville.edu" �s0fent01@louisville.edu� for details about how to proceed.
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