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Knowledge:	  Sally	  
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Materials	  
•  Chart	  paper	  
•  Index	  cards	  with	  roles	  
•  Tape	  
•  Blank	  index	  cards	  

DirecIons	  
•  Have	  parIcipants	  break	  into	  pairs	  
•  Each	  group	  gets	  a	  set	  of	  index	  cards	  with	  roles	  	  
•  As	  a	  group	  they	  categorize	  the	  roles	  on	  the	  T	  chart	  

Explain	  to	  them	  that	  we	  will	  come	  back	  and	  revisit	  their	  charts.	  
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Video	  on	  roles	  of	  para	  educator	  
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Let’s	  re-‐visit	  the	  roles.	  	  Do	  you	  want	  to	  change	  any	  roles?	  
	  
Provide	  blank	  index	  cards	  for	  pairs	  to	  add	  more	  roles.	  
	  
Have	  them	  share	  with	  another	  pair.	  
	  
Have	  a	  large	  group	  discussion	  as	  to	  where	  each	  of	  the	  cards	  fit	  and	  what	  they	  added.	  	  	  
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Have	  teachers	  self	  reflect	  on	  their	  own	  classroom	  
	  
Make	  2	  columns	  	  	  +	  and	  delta	  =	  what	  are	  they	  doing	  great	  with	  and	  what	  do	  they	  
need	  to	  work	  on	  
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Method:	  KIM	  
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Purpose:	  BRANDI	  
	  
Jigsaw	  AcIvity-‐	  CEC	  ArIcle	  
Divide	  into	  groups	  of	  4-‐5.	  
Each	  group	  will	  become	  the	  “expert”	  on	  their	  porIon	  of	  the	  arIcle.	  
Aber	  10	  minutes,	  one	  “expert”	  from	  each	  group	  will	  become	  a	  part	  of	  a	  second	  
group.	  
The	  mixed	  groups	  will	  then	  have	  10	  minutes	  to	  share	  their	  informaIon	  with	  the	  
group.	  
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First,	  we	  will	  discuss	  what	  it	  takes	  to	  make	  a	  good	  team	  a	  great	  team.	  There	  are	  
several	  aspects	  of	  team	  dynamics	  that	  have	  been	  shown	  to	  create	  respect,	  
cohesiveness,	  comfort	  and	  success	  in	  a	  team.	  	  
	  
These	  include:	  	  
• CommunicaIon	  of	  ideas,	  concerns,	  issues,	  observaIons,	  frustraIons,	  and	  praise;	  	  
• an	  understanding	  among	  all	  members	  that	  we	  are	  valued	  each	  serving	  a	  different	  
purpose	  within	  the	  team;	  the	  team	  does	  need	  someone	  to	  take	  the	  role	  of	  leader.	  
This	  role	  is	  usually	  the	  classroom	  teacher,	  administrator,	  or	  chosen	  group	  leader.	  
• we	  speak	  with	  respect	  to	  each	  other	  when	  we	  are	  face	  to	  face	  and	  especially	  when	  
we	  aren't’t;	  	  
• we	  share	  in	  a	  common	  goal	  which	  is	  educaIng	  students	  in	  a	  safe	  environment;	  	  
• we	  remain	  open-‐minded	  in	  our	  willingness	  to	  listen	  to	  others’	  ideas	  and	  opinions	  
without	  criIcism	  or	  bias,	  but	  are	  willing	  to	  try	  new	  things	  and	  new	  methods—
thinking	  outside	  our	  status	  quo	  
• We	  remain	  cooperaIve	  and	  willing	  to	  assist,	  to	  step	  up	  and	  lend	  a	  hand	  when	  
needed.	  All	  team	  members	  are	  held	  accountable	  for	  their	  part	  of	  the	  team	  efforts	  
• Sense	  of	  humor-‐how	  sad	  is	  a	  day	  without	  a	  smile?	  Find	  light-‐hearted	  humor	  in	  
situaIons	  that	  arise,	  life	  happenings.	  Just	  make	  sure	  that	  the	  humor	  is	  not	  at	  the	  
expense	  of	  others	  or	  intended	  to	  harm.	  
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Adults	  enjoy	  their	  work	  when	  the	  environment	  is	  posiIve	  and	  engaging.	  Students	  
enjoy	  their	  learning	  experiences	  when	  the	  environment	  is	  posiIve	  and	  engaging.	  One	  
of	  our	  roles	  as	  colleagues	  and	  educators	  is	  to	  work	  collaboraIvely	  to	  create	  a	  posiIve	  
environment	  in	  which	  to	  spend	  our	  days	  working	  and	  learning	  together.	  
	  
Teachers	  and	  special	  educaIon	  paraprofessionals	  must	  be	  supporIve	  and	  respecmul,	  
communicaIve,	  and	  paIent	  with	  each	  other	  as	  well	  as	  with	  students.	  Building	  a	  
strong	  rapport	  among	  the	  adults	  serve	  as	  a	  model	  for	  expectaIons	  for	  students.	  
	  
Students	  who	  feel	  free	  to	  take	  a	  risk,	  comfortable	  learning	  new	  things,	  working	  with	  
peers,	  and	  facing	  challenging	  tasks	  are	  those	  that	  will	  be	  more	  engaged.	  Being	  more	  
engaged	  reduces	  off-‐task	  behaviors.	  	  
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The	  acIons	  listed	  on	  this	  slide	  reinforce	  the	  need	  for	  a	  posiIve	  working	  environment	  
between	  teacher	  and	  paraprofessional	  and	  other	  team	  members	  who	  may	  be	  in	  the	  
learning	  environment.	  	  
Students	  can	  feel	  negaIve	  energy	  between	  the	  adults	  in	  the	  room.	  
The	  focus	  is	  to	  create	  a	  posiIve	  working	  environment	  as	  well	  as	  a	  posiIve	  learning	  
environment.	  	  
Review	  the	  following	  bulleted	  items.	  	  
If	  Ime,	  consider	  offering	  examples	  of	  each.	  	  
For	  example,	  “disagreements	  are	  not	  displayed	  in	  front	  of	  students”	  may	  include	  
discussion	  around	  how	  body	  language,	  eye	  rolls,	  or	  sighs	  may	  give	  students	  the	  
impression	  that	  the	  adults	  aren't’t	  genng	  along.	  This	  creates	  an	  uncomfortable	  
learning	  environment.	  	  Respecmul	  interacIons,	  use	  of	  manners,	  and	  other	  behaviors	  
are	  models	  of	  how	  people	  treat	  each	  other	  in	  various	  situaIons,	  someImes	  difficult	  
situaIons.	  Students	  learn	  a	  lot	  by	  watching.	  Therefore,	  be	  a	  model	  of	  calm	  and	  
respect.	  
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I’ll	  have	  a	  handout	  the	  teachers	  can	  use	  to	  outline	  their	  “Shared	  Philosophy”	  
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Form:	  MANDY	  
	  
	  
Discuss:	  Now	  that	  we’ve	  idenIfied	  the	  roles	  and	  responsibiliIes	  of	  the	  teacher	  and	  
the	  paraprofessional,	  discussed	  how	  you	  can	  be	  an	  effecIve	  leader	  in	  the	  classroom,	  
and	  developed	  an	  understanding	  of	  the	  importance	  of	  teamwork	  in	  order	  to	  promote	  
successful	  outcomes	  for	  students;	  let’s	  consider	  how	  we	  idenIfy	  the	  training	  needs	  of	  
the	  paraprofessionals	  we	  work	  with	  and	  how	  we	  might	  address	  those	  needs.	  	  
The	  goal	  of	  this	  secIon	  is	  to	  answer	  the	  quesIon	  of	  how	  you	  as	  the	  teacher	  will	  use	  
the	  training	  plan	  to	  support	  the	  professional	  growth	  of	  the	  paraprofessionals?	  
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Paraprofessionals	  come	  to	  the	  classroom	  with	  varying	  backgrounds	  and	  experiences.	  
Each	  classroom	  and	  the	  unique	  needs	  of	  the	  students	  within	  the	  classroom	  can	  
present	  a	  new	  set	  of	  skills	  that	  may	  need	  to	  be	  explicitly	  taught	  to	  the	  
paraprofessional	  in	  order	  for	  him/her	  to	  accurately	  carry	  out	  the	  specified	  job	  duIes.	  
These	  may	  include	  such	  things	  as;	  posiIve	  behavior	  support	  strategies,	  instrucIonal	  
pracIces,	  assisIng	  with	  personal	  care	  rouInes,	  providing	  supports	  in	  the	  general	  
educaIon	  senngs,	  and	  so	  on.	  	  
As	  the	  classroom	  leader	  you	  will	  need	  to	  work	  with	  each	  paraprofessional	  to	  idenIfy	  
his/her	  strengths	  and	  to	  develop	  a	  training	  plan	  to	  address	  areas	  of	  need.	  	  
Ask:	  	  
•  How	  are	  you	  currently	  assessing	  paraprofessionals’	  strengths	  and	  needs?	  
•  How	  are	  you	  providing	  training	  on	  idenIfied	  needs?	  
•  Do	  you	  and	  your	  paraprofessionals	  develop	  a	  wriren	  training	  plan	  to	  address	  his/

her	  needs?	  
	  
Par$cipants	  may	  generate	  a	  list	  of	  current	  ac$vi$es	  and	  methods	  for	  training	  
paraprofessionals	  as	  they	  answer	  the	  ques$ons	  
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Handout:	  provide	  a	  copy	  of	  the	  Training	  Plan	  handout	  
	  
Teachers	  who	  supervise	  paraprofessionals	  should	  develop	  wriren	  training	  plans	  for	  
those	  paraprofessionals.	  This	  important	  for	  two	  main	  reasons.	  First,	  it	  helps	  the	  
teacher	  remember	  to	  provide	  and	  arrange	  for	  all	  the	  necessary	  training	  a	  parIcular	  
para’s	  needs.	  Teachers	  are	  busy	  people,	  and	  without	  a	  wriren	  reminder,	  it	  could	  be	  
easy	  to	  forget	  to	  train	  a	  person	  on	  a	  given	  task.	  Second,	  it	  helps	  to	  establish	  the	  
importance	  of	  training	  in	  the	  culture	  of	  the	  team.	  Like	  everyone	  else	  in	  schools,	  
paraprofessionals	  should	  be	  treated	  as	  lifelong	  learners.	  	  
	  
This	  is	  one	  example	  of	  a	  training	  plan.	  This	  form	  allows	  you	  to	  consider;	  
•  The	  tasks	  for	  which	  the	  skills	  are	  needed	  
•  To	  operaIonally	  define	  the	  desired	  skill	  
•  Who	  could	  provide	  the	  training	  
•  the	  training	  date	  and	  
•  OpportuniIes	  for	  follow-‐up	  
	  
Not	  only	  is	  it	  important	  to	  plan	  for	  and	  provide	  paraeducator	  training,	  but	  it	  is	  also	  
important	  to	  document	  that	  the	  paraeducator	  received	  the	  training.	  	  Why	  is	  it	  
important?	  
•  In	  the	  case	  of	  a	  paraprofessional	  who	  is	  unable	  or	  unwilling	  to	  perform	  their	  	  
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HANDOUT:	  Special	  EducaIon	  Paraprofessional	  Support	  Checklist	  
This	  is	  another	  example	  of	  a	  paraprofessional	  support	  checklist	  form	  The	  PARAcenter	  
at	  the	  University	  of	  Colorado	  Denver’s	  School	  of	  EducaIon	  and	  Human	  Development.	  	  
	  
Trainer:	  	  
Review	  the	  components	  of	  the	  support	  checklist	  with	  the	  parIcipants	  
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Let’s	  use	  the	  Para	  Support	  Checklist	  to	  discuss	  possible	  training	  needs	  related	  to	  this	  
parIcular	  student.	  
	  
Lilly	  is	  a	  20	  year	  old	  female	  with	  severe	  mulIple	  mental	  and	  physical	  disabiliIes.	  She	  
receives	  specially	  designed	  instrucIon	  with	  an	  alternate	  curriculum	  in	  a	  separate	  
school	  senng.	  
She	  receives	  the	  following	  related	  services:	  physical	  therapy	  and	  nursing	  care.	  Lilly’s	  
medical	  
needs	  require	  the	  assistance	  of	  a	  nurse	  daily.	  She	  suffers	  from	  chronic	  digesIve	  tract	  
problems,	  
requiring	  a	  colostomy,	  as	  well	  as	  a	  severe	  cardio-‐pulmonary	  condiIon,	  which	  have	  
resulted	  in	  
dependence	  on	  computer	  monitors	  and	  medicaIon	  requiring	  24	  hour	  supervision.	  
Eye	  and	  
neurological	  exams	  have	  also	  concluded	  that	  Lilly	  has	  no	  sight,	  but	  her	  hearing	  is	  
thought	  to	  be	  
within	  the	  normal	  range.	  
Lilly	  is	  awake	  for	  approximately	  six	  hours	  in	  a	  24	  hour	  period.	  She	  seems	  to	  enjoy	  
receiving	  verbal	  and	  tacIle	  arenIon	  from	  her	  family	  members	  and	  caregivers.	  She	  
responds	  
posiIvely	  to	  music	  and	  voices.	  She	  has	  become	  increasingly	  tolerant	  of	  posiIon	  	  
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Ac4vity:	  PRACTICE	  Allow	  parIcipants	  to	  pracIce	  compleIng	  the	  checklist	  for	  one	  of	  
their	  paraprofessionals	  for	  the	  second	  secIon,	  Physical	  Needs,	  related	  to	  Lilly’s	  
described	  needs	  
	  
Allow	  5	  minutes	  for	  the	  parIcipants	  to	  complete	  this	  secIon	  of	  the	  checklist	  
Discuss:	  
•  Will	  this	  checklist	  help	  you	  to	  consider	  your	  student	  needs	  and	  the	  needs	  of	  each	  

paraprofessional	  for	  training?	  
	  
	  
Applica4on	  and	  Follow-‐up:	  Aber	  you’ve	  assessed	  the	  needs	  of	  the	  
paraprofessional(s)	  in	  your	  classroom	  you	  will	  design	  a	  training	  plan	  for	  each.	  Your	  
coach	  will	  provide	  support	  if	  needed	  once	  you	  return	  to	  the	  classroom	  and	  check	  for	  
documentaIon.	  	  
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Much	  of	  paraprofessional	  training	  can	  be	  done	  on	  the	  job	  by	  the	  supervising	  teacher.	  
Other	  knowledge	  and	  skills	  require	  a	  more	  formal	  senng.	  The	  teacher	  can	  work	  with	  
school	  administrators	  to	  arrange	  for	  the	  paraprofessional	  to	  arend	  workshops,	  
courses,	  or	  seminars.	  Several	  opIons	  for	  online	  training	  are	  now	  available	  as	  well.	  To	  
be	  most	  effecIve,	  all	  training	  should	  include	  these	  five	  components:	  
•  Theory/explanaIon	  of	  the	  skill/task	  
•  DemonstraIon	  or	  modeling	  of	  how	  to	  do	  the	  task	  or	  preform	  the	  skill	  
•  Opportunity	  for	  the	  paraprofessional	  to	  pracIce	  performing	  the	  skill	  
•  Feedback	  on	  the	  para’s	  pracIce	  arempts	  (feedback	  should	  be	  descripIve,	  specific,	  

and	  considerate)	  
•  Coaching	  for	  applicaIon	  (on	  the	  job	  encouragement/support/refinement	  of	  the	  

new	  skill/task	  performance)	  

Remember	  the	  training	  plan	  is	  an	  on-‐going	  support	  document	  that	  should	  be	  
updated	  regularly	  once	  training	  is	  provided	  and	  as	  other	  needs	  arise.	  	  
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