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If	  we	  do	  our	  job	  in	  providing	  transi9on	  planning	  and	  services,	  we	  will	  be	  able	  to	  help	  
students	  achieve	  the	  success	  that	  they	  want	  and	  deserve.	  	  Remember,	  we	  are	  here	  to	  
prepare	  for	  life	  aBer	  high	  school	  and	  not	  just	  school.	  	  From	  one	  class	  to	  the	  next	  or	  
from	  9th	  grade	  to	  10th	  grade.	  	  We	  must	  look	  beyond	  high	  school	  and	  set	  our	  
prepara9on	  for	  that.	  
If	  we	  are	  providing	  successful	  transi9on	  services,	  then	  more	  of	  our	  students	  will	  
achieve:	  
Postsecondary	  educa9on	  
Integrated	  employment	  
Independent	  living	  
And	  be	  a	  part	  of	  the	  community.	  
	  
(Some9me	  we	  think	  that	  our	  job	  is	  just	  to	  prepare	  for	  work	  but	  Learner	  Goals	  3	  and	  4	  
talk	  about	  being	  a	  self-‐sufficient	  individual	  and	  a	  responsible	  group	  member.)	  	  
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People	  with	  disabili9es	  are	  not	  to	  be	  protected	  and	  pi9ed	  and	  kept	  as	  an	  eternal	  child	  
Person	  first	  language-‐	  image-‐	  next	  interac9ve	  slide	  
	  
Telethons	  to	  raise	  money-‐	  about	  pitying–	  jerry’s	  kids-‐	  we	  are	  not	  to	  be	  pi9ed	  
	  
Take	  a	  risk	  to	  live	  the	  fullest	  enjoyable,	  produc9ve	  lives.	  
	  
When	  asked	  did	  not	  want	  lives	  with	  more	  services-‐	  they	  wanted	  to	  be	  like	  everyone	  
else	  and	  be	  allowed	  to	  make	  their	  own	  choices	  and	  decisions	  and	  set	  goals	  for	  their	  
own	  lives.	  
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..to	  ensure	  that	  all	  children	  with	  disabili9es	  have	  available	  to	  them	  a	  free	  appropriate	  
public	  educa9on	  that	  emphasizes	  special	  educa9on	  and	  related	  services	  designed	  	  
to	  meet	  their	  unique	  needs	  and	  prepare	  them	  for	  further	  educa9on,	  employment,	  
and	  	  
independent	  living...	  
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It	  is	  in-‐school	  experience,	  typically	  a	  program	  (i.e.,	  work-‐based	  learning	  experience)	  
correlated	  with	  improved	  post-‐school	  outcomes	  	  
Predictors	  are	  based	  on	  empirical	  research	  	  
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• “As	  a	  result,	  the	  review	  was	  expanded	  to	  include	  rigorous	  correla9onal	  research	  in	  
secondary	  transi9on	  to	  iden9fy	  evidence-‐based	  predictors	  that	  are	  correlated	  with	  
improved	  post-‐school	  outcomes	  in	  educa9on,	  employment,	  and/or	  independent	  
living.	  “	  
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• “Based on the systematic review, NSTTAC  identified 16 in-school predictors 
of post-school success for secondary students with disabilities.” 
• “The descriptions of each predictor were taken directly from the findings in the 
studies reviewed.” 
• “Predictor categories were created based on consensus by researchers, and 
researchers classified each predictor to reflect a comprehensive term to 
support each description.” 
• “This	  table	  shows	  the	  predictor	  categories	  and	  the	  corresponding	  areas	  for	  which	  
posi9ve	  outcomes	  resulted.”	  
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• “These are the remaining predictor categories and corresponding outcome 
areas.”	  
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Time Allotment: 
0.5 minute 
 
Materials: 
 
None 
 
Facilitators Notes:	  
•  “Transi9on	  assessment	  is	  an	  individualized	  process	  designed	  to	  answer	  three	  

broad	  ques9ons	  about	  a	  person.”	  [read	  slide]	  
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• Allows	  you	  to	  gather	  informa9on	  to	  be	  used	  to	  determine	  a	  youth's	  needs,	  
preferences,	  and	  interests	  rela9ve	  to	  an9cipated	  post-‐school	  outcomes.	  It	  involves	  
gathering	  informa9on	  about	  a	  student	  and	  their	  family's	  current	  and	  future	  
resources.	  

– Employment	  Related	  Ques1ons	  
– Dream	  Sheet	  
– Transi1on	  Planning	  Inventory	  –	  Updated	  Version	  (Clark	  &	  Paeon,	  2009)	  

• Should	  be	  conducted	  within	  the	  natural	  school,	  employment,	  educa9on	  or	  training,	  
or	  community	  sefng	  (Sitlington,	  Neubert,	  &	  Leconte,	  1997).	  
• It	  typically	  includes	  task	  analyzed	  data	  of	  steps	  in	  comple9ng:	  	  
CBAs	  are	  typically	  designed	  by	  educators	  to	  gather	  informa9on	  about	  a	  student's	  
performance	  in	  a	  specific	  curriculum	  	  

– End	  of	  course	  and	  grade	  assessments,	  	  
– State-‐wide	  tests,	  and	  	  
– Observa9ons	  of	  student	  classroom	  behaviors	  (e.g.,	  par9cipa9on	  in	  group	  
work,	  on	  task	  behaviors,	  assignment	  comple9on)	  	  
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In	  the	  most	  ideal	  situa9on,	  the	  student	  actually	  runs	  his	  or	  her	  own	  IEP	  mee9ngs.	  
This	  is	  referred	  to	  as	  self-‐directed	  IEP.	  Using	  this	  approach,	  the	  student	  prepares	  
ahead	  of	  9me	  for	  his	  or	  her	  IEP	  by	  iden9fying	  preferences	  and	  needs	  related	  to	  
postsecondary	  goals,	  prac9cing	  running	  the	  IEP	  mee9ng,	  and	  developing	  goals	  to	  
include	  in	  the	  IEP.	  	  
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Refer	  to	  the	  Kentucky	  Administra9ve	  Regula9ons	  and	  hep://
www.ideapartnership.org	  
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Refer	  to	  the	  Kentucky	  Administra9ve	  Regula9ons	  and	  hep://
www.ideapartnership.org	  
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Although	  transi9on	  planning	  starts	  at	  age	  14,	  some	  students	  have	  addi9onal	  needs	  
that	  should	  be	  addressed	  earlier.	  	  For	  example;	  drop	  out	  preven9on	  strategies.	  
Par9cipa9on	  in	  school	  clubs	  and	  ac9vi9es,	  peer	  buddy,	  etc.	  
Research	  shows	  that	  the	  4	  	  top	  reasons	  for	  drop	  out	  are:	  (Schargel	  –	  Strategies	  to	  
Help	  School	  Dropout	  Problem	  
• Instruc9onal	  and	  Academic	  failure	  
• Boredom	  
• Conflict	  
• Out	  of	  school	  employment	  more	  that	  20	  hours	  per	  week	  
	  
Op9onal	  handout:	  	  The	  Schargel	  2006	  Dropout	  Quiz	  
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Percent	  of	  youth	  with	  IEPs	  aged	  16	  and	  above	  with	  an	  IEP	  that	  includes	  appropriate	  
measurable	  postsecondary	  goals	  that	  are	  annually	  updated	  and	  based	  upon	  an	  age	  
appropriate	  transi9on	  assessment,	  transi9on	  services,	  including	  courses	  of	  study,	  
that	  will	  reasonably	  enable	  the	  student	  to	  meet	  those	  postsecondary	  goals,	  and	  
annual	  IEP	  goals	  related	  to	  the	  student's	  transi9on	  services	  needs.	  There	  also	  must	  be	  
evidence	  that	  the	  student	  was	  invited	  to	  the	  IEP	  Team	  mee9ng	  where	  transi9on	  
services	  are	  to	  be	  discussed	  and	  evidence	  that,	  if	  appropriate,	  a	  representa9ve	  of	  any	  
par9cipa9ng	  agency	  was	  invited	  to	  the	  IEP	  Team	  mee9ng	  with	  the	  prior	  consent	  of	  
the	  parent	  or	  student	  who	  has	  reached	  the	  age	  of	  majority.	  (20	  U.S.C.	  1416(a)(3)(B))	  
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	  	  The	  school	  district	  itself	  is	  not	  responsible	  for	  these	  services	  but	  to	  monitor	  if	  those	  
services	  are	  being	  provided	  as	  decided	  in	  the	  ARC.	  	  If	  	  these	  services	  are	  not	  provided	  
as	  determined,	  the	  ARC	  shall	  reconvene	  to	  iden9fy	  alterna9ve	  strategies	  to	  meet	  the	  
transi9on	  objec9ves.	  
	  
IDEA	  04	  states	  this	  same	  requirement.	  



54	  



55	  



56	  

	  
Trainer	  Notes:	  	  	  
The	  difference	  between	  educa9on	  and	  training:	  	  educa9on	  is	  formal	  college	  or	  
university	  enrollment;	  training	  is	  more	  informal	  short-‐term	  training	  program	  
.	  
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As	  you’ve	  probably	  learned	  in	  IEP	  training,	  annual	  goals	  have	  to	  address	  the	  student’s	  academic	  and	  
func9onal	  needs.	  	  	  
	  
Examples	  from	  Na9onal	  Secondary	  Transi9on	  Technical	  Assistance	  Center:	  
• Given	  Ocean	  County	  Community	  College	  informa9on,	  John	  will	  demonstrate	  knowledge	  of	  the	  
college’s	  admission	  requirements	  by	  verbally	  describing	  these	  requirements	  and	  iden9fying	  admission	  
deadlines	  with	  90%	  accuracy	  by	  November,	  2006.	  
• Given	  informa9on	  by	  his	  counselor,	  Jason	  will	  par9cipate	  in	  the	  district’s	  teacher	  mentor	  program,	  
mee9ng	  the	  aeendance	  and	  performance	  criteria	  of	  the	  program	  by	  March,	  2008.	  
• Jason	  will	  demonstrate	  use	  of	  algebraic	  equa9ons	  to	  solve	  problems	  presented	  orally	  and	  in	  wri9ng	  
with	  80%	  accuracy	  or	  beeer.	  	  
• Given	  the	  ingredients	  for	  a	  sandwich	  and	  task	  analysis,	  Paulo	  will	  follow	  the	  steps	  to	  make	  a	  sandwich	  
with	  90%	  accuracy	  by	  August	  2006.	  
• Given	  a	  bus	  schedule	  adapted	  with	  pictures,	  Stephanie	  will	  select	  the	  correct	  9me	  and	  stop	  for	  five	  
scenarios	  of	  ac9vi9es	  presented	  to	  her	  with	  80%	  accuracy.	  
• Trainer	  Note:	  	  The	  benchmarks/objec9ves	  may	  be	  the	  link	  to	  the	  postsecondary	  goal.	  
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Facilitator’s	  Notes:	  
•  “The	  transi9on	  services	  are	  a	  coordinated	  set	  of	  ac9vi9es	  that	  promotes	  

movement	  from	  school	  to	  the	  post	  school	  ac9vi9es.”	  	  
•  “Appropriate	  transi9on	  services	  help	  drive	  the	  students	  course	  of	  study	  and	  

address	  the	  post-‐school	  goals.”	  
•  “It	  must	  be	  pointed	  out	  that,	  although	  the	  regula9ons	  state	  that	  "the	  

coordinated	  set	  of	  ac9vi9es	  must...include	  instruc9on,	  community	  
experiences,	  and	  the	  development	  of	  employment	  and	  other	  adult	  living	  
objec9ves"	  there	  may	  be	  occasions	  when	  certain	  of	  these	  services	  are	  not	  
provided	  to	  a	  student.”	  

•  “Students	  differ	  from	  each	  other	  in	  terms	  of	  the	  nature	  and	  severity	  of	  their	  
disability,	  personality,	  abili9es,	  cultural	  values,	  and	  interests.	  Therefore,	  the	  
type	  and	  amount	  of	  transi9on	  services	  needed	  may	  also	  differ	  from	  student	  to	  
student.”	  	  
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Facilitator’s	  Notes:	  
•  “When	  determining	  transi9on	  service,	  you	  should	  ask	  yourself	  these	  

ques9ons.”	  	  
•  Read	  ques9ons	  to	  audience.	  
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Mul9-‐year	  means	  from	  the	  current	  year	  to	  the	  child’s	  expected	  year	  of	  exi9ng	  high	  
school.	  	  Courses	  should	  be	  iden9fied	  by	  9tle.	  The	  use	  of	  the	  term,	  “elec9ve,”	  should	  
be	  avoided.	  
The	  student’s	  course	  of	  study	  is	  a	  mul9-‐year	  descrip9on	  of	  coursework	  designed	  to	  
help	  achieve	  the	  student’s	  postsecondary	  goal(s).	  
	  
CCR:	  	  	  
•  ARCs	  can	  use	  EXPLORE,	  PLAN,	  and	  ACT	  student	  profiles	  (“Your	  Plans”)	  as	  well	  as	  

Individual	  Learning	  Plan	  (ILP)	  informa9on	  (“Course	  of	  Study”)	  to	  inform	  decisions	  
about	  transi9on	  needs	  that	  focus	  on	  the	  child’s	  course	  of	  study.	  

•  ARCs	  can	  allow	  the	  student	  and	  parent(s)	  to	  review	  the	  student’s	  ILP	  as	  part	  of	  the	  
transi9on	  planning	  process.	  

	  
As	  men9oned	  before,	  when	  discussing	  the	  transi9on	  planning	  at	  age	  14,	  the	  
student’s	  ILP/IGP	  should	  include	  his/her	  mul9-‐year	  course	  of	  study.	  	  A	  copy	  of	  this	  
course	  of	  study	  must	  be	  included	  in	  the	  due	  process	  folder.	  
Facilitator’s	  Notes: 
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IDEA	  2004	  requires	  a	  summary	  of	  the	  student’s	  academic	  achievement	  and	  func9onal	  
performance,	  which	  is	  to	  include	  recommenda9ons	  on	  how	  to	  assist	  the	  student	  in	  
mee9ng	  post-‐secondary	  goals	  (which	  are	  based	  upon	  age-‐appropriate	  transi9on	  
assessments).	  	  	  
	  
In	  Kentucky,	  we	  will	  use	  the	  IEP	  and	  the	  ILP	  in	  documen9ng	  this	  summary	  of	  
performance.	  	  
	  
Use	  “Summary	  of	  Performance”	  form/handout.	  
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These	  are	  some	  of	  the	  cri9cal	  ques9ons	  that	  must	  be	  asked	  when	  discussing	  
transi9on	  for	  our	  students.	  
	  
Some	  ways	  that	  we	  can	  use	  to	  gather	  this	  informa9on:	  
Get	  A	  Life	  pages	  
Assessments	  
Person-‐Centered	  Planning	  
Student	  and	  Parent	  Surveys	  
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So	  what	  are	  factors	  that	  affect	  our	  transi9on:	  At	  risk	  for	  dropping	  out	  –	  WE	  have	  got	  to	  focus	  on	  drop	  
out	  preven9on	  strategies.	  	  Remember….	  For	  students	  with	  disabili9es,	  transi9on	  can	  begin	  at	  any	  age	  
although	  required	  at	  age	  14.	  	  At	  risk	  for	  dropping	  out	  would	  be	  a	  reason	  to	  begin	  earlier.	  
	  
We	  also	  need	  to	  look	  at	  how	  many	  years	  the	  student	  has	  leB	  in	  school.	  That	  will	  definitely	  affect	  our	  
planning.	  
	  
We	  know	  that	  it	  takes	  longer	  for	  some	  students	  to	  acquire,	  maintain,	  generalize	  skills.	  	  This	  needs	  to	  
be	  considered	  on	  an	  individual	  basis	  in	  making	  decision	  related	  to	  course,	  etc.	  
	  
	  Some	  students	  have	  a	  need	  for	  targeted	  instruc9on	  on	  skills	  typical	  student	  may	  learn	  simply	  through	  
observa9on.	  	  	  
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Transi9on	  Planning	  includes:	  
	  -‐Iden9fying	  interests,	  preferences	  and	  needs.	  	  How	  do	  we	  glean	  this	  informa9on?	  (surveys,	  interview,	  etc)	  
	  
Iden9fying	  possible	  post-‐school	  outcomes	  (e.g.	  career,	  educa9on	  or	  training,	  independent	  living)-‐	  What	  are	  the	  
sources	  for	  this	  informa9on?	  (same	  and	  others)	  
	  
Developing	  a	  coordinated	  set	  of	  ac9vi9es	  that	  will	  help	  each	  student	  reach	  these	  outcomes.	  	  These	  can	  include	  
career	  fairs,	  career	  explora9on,	  job	  shadowing,	  job	  coach	  or	  voca9onal	  school,	  etc	  –	  (refer	  back	  to	  ac9vi9es	  
earlier	  iden9fied)	  
	  
	  What	  are	  the	  tools	  that	  we	  use	  to	  achieve	  this?	  (	  ILP	  and	  IEP)	  Again…..	  The	  ILP	  set	  the	  path,	  the	  IEP	  serves	  as	  the	  
vehicle	  to	  travel	  the	  path	  to	  success.	  
Preparing	  student	  and	  parent	  to	  assume	  responsibility	  for	  accessing	  services	  and	  reques9ng	  
needed	  accommoda9ons	  in	  community	  (self	  determina9on	  and	  self	  advocacy	  for	  students	  
with	  disabili9es)	  We	  know	  that	  best	  results	  occur	  when	  the	  process	  is	  begun	  early.	  Learn	  
about	  the	  disability	  and	  begin	  to	  iden9fy	  strength	  and	  limita9ons.	  	  	  
	  
Linking	  students	  and	  parents	  with	  opportuni9es	  and	  experiences	  in	  employment/business	  
community….	  
with	  further	  educa9on	  and	  training	  op9ons	  and….	  
with	  adult	  service	  providers.	  	  This	  is	  where	  we	  get	  into	  those	  interagency	  agreements	  to	  
provide	  the	  supports	  needed	  for	  life	  aBer	  high	  school.	  	  What	  would	  some	  of	  those	  be?	  
(	  Voca9onal	  Rehab,	  Mental	  Health,	  Supported	  Living	  and	  Employment,	  etc)	  
	  
Reference	  Get	  A	  Life	  manual	  p	  73-‐74	  (“Tips	  for	  Making	  Transi9on	  Easier”)	  
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Lesson	  plan	  starter	  is	  an	  example	  of	  a	  plan	  that	  could	  be	  used	  for	  an	  IEP	  mee9ng	  
using	  the	  choice-‐maker	  self-‐directed	  IEP	  
	  
Choice-‐maker	  is	  a	  ?????????????	  
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