
It	
  is	
  very	
  important	
  to	
  “hit	
  the	
  ground”	
  running	
  with	
  a	
  well	
  planned	
  out	
  schedule	
  	
  at	
  
the	
  beginning	
  of	
  each	
  year	
  so	
  that	
  bad	
  habits	
  aren’t	
  formed	
  and	
  rou;nes	
  are	
  
established.	
  	
  Scheduling	
  everyone	
  can	
  be	
  a	
  daun;ng	
  task	
  especially	
  since	
  we	
  don’t	
  
always	
  have	
  control	
  over	
  changes	
  to	
  the	
  master	
  schedule.	
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Knowledge	
  
Method	
  
Purpose	
  
Form	
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Obtain	
  a	
  copy	
  of	
  the	
  school’s	
  master	
  schedule	
  from	
  the	
  principal	
  to	
  get	
  needed	
  
informa;on	
  for	
  scheduling	
  
Step	
  1:	
  	
  Develop	
  overall	
  classroom	
  schedule-­‐is	
  based	
  on	
  the	
  School’s	
  Master	
  
schedule….	
  
	
  Step	
  2:	
  	
  Develop	
  individual	
  student	
  schedules	
  (Don’t	
  forget	
  to	
  include	
  resource	
  room	
  
;me,	
  general	
  ed.	
  ;me,	
  and	
  related	
  services)	
  
Step	
  3:	
  	
  Develop	
  individual	
  adult	
  schedules	
  explicitly	
  sta;ng	
  where/when/what	
  is	
  
expected	
  for	
  consistency	
  of	
  implementa;on	
  	
  
Step	
  4:	
  	
  Develop	
  individual	
  visual	
  schedules	
  for	
  students	
  following	
  assessment	
  	
  
	
  

3 



4	
  



5	
  



More	
  about	
  adult	
  schedules	
  is	
  covered	
  in	
  the	
  module	
  about	
  working	
  with	
  
paraprofessionals.	
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Handout:	
  	
  
This	
  is	
  an	
  elementary	
  example	
  of	
  an	
  overall	
  classroom	
  schedule	
  which	
  is	
  the	
  first	
  step	
  
to	
  scheduling	
  your	
  classroom.	
  	
  When	
  developing	
  this	
  overall	
  schedule,	
  you	
  must	
  
consider	
  what	
  content	
  must	
  be	
  covered	
  across	
  domains	
  with	
  access	
  to	
  modified	
  	
  grade	
  
level	
  instruc;on	
  and	
  age	
  appropriate	
  ac;vi;es.	
  	
  	
  
This	
  requires	
  priori;za;on	
  of	
  material,	
  skills	
  and	
  ac;vi;es	
  based	
  on	
  the	
  individual	
  
needs	
  of	
  your	
  students.	
  	
  	
  
THIS	
  MAY	
  CHANGE	
  FROM	
  YEAR	
  TO	
  YEAR..	
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Page	
  2	
  of	
  Sample	
  Overall	
  Classroom	
  Schedule	
  

9 



Things	
  to	
  Consider	
  for	
  Daily	
  Schedules	
  
Meaningful	
  contexts	
  (natural	
  se2ngs,	
  and	
  sequences)-­‐determine	
  schedule	
  to	
  be	
  
implemented	
  in	
  as	
  many	
  natural	
  seangs	
  as	
  possible	
  to	
  encourage	
  development	
  of	
  
learning	
  sequences	
  and	
  generaliza;on	
  and	
  maintenance	
  of	
  skills.	
  
Balance	
  of	
  teaching/supervising-­‐We	
  aren’t	
  a	
  babysiang	
  service	
  so	
  be	
  careful	
  that	
  
your	
  schedule	
  maximizes	
  instruc;onal	
  opportuni;es	
  rather	
  than	
  geang	
  caught	
  in	
  just	
  
supervising	
  students.	
  	
  Consider	
  dividing	
  the	
  hours	
  of	
  programming	
  into	
  short	
  blocks	
  of	
  
;me	
  (15	
  mins….)	
  
Balance	
  of	
  preferred/non-­‐preferred-­‐a	
  well	
  planned	
  schedule	
  can	
  be	
  mo;va;ng	
  and	
  
reinforcing	
  to	
  students	
  so	
  consider	
  placement	
  of	
  preferred	
  and	
  non-­‐preferred	
  
ac;vi;es.	
  Block	
  out	
  “non-­‐nego;able”	
  segments	
  (lunch,	
  transporta;on,	
  etc.),	
  Pencil	
  in	
  
“Nego;ables”	
  with	
  other	
  people	
  (SL,	
  OT,	
  CBI,	
  integra;on	
  ac;vi;es,	
  etc.	
  )	
  
Balance	
  of	
  in	
  seat/movement-­‐	
  make	
  sure	
  you	
  balance	
  in	
  seat	
  with	
  out	
  of	
  seat	
  
ac;vi;es	
  to	
  assist	
  students	
  in	
  maintaining	
  op;mal	
  level	
  of	
  arousal.	
  	
  This	
  is	
  helpful	
  at	
  all	
  
ages	
  even	
  high	
  school.	
  	
  	
  
Length	
  of	
  ac@vi@es-­‐make	
  sure	
  the	
  length	
  of	
  the	
  ac;vity	
  is	
  appropriate	
  to	
  task,	
  student	
  
aeen;on	
  and	
  engagement	
  levels.	
  	
  	
  
Produc@ve	
  use	
  of	
  free	
  @me-­‐make	
  free	
  ;me	
  func;onal….reinforce	
  skills	
  at	
  that	
  ;me.	
  	
  
Make	
  sure	
  you	
  u;lize	
  this	
  ;me	
  as	
  instruc;onal	
  ;me	
  as	
  well.	
  	
  	
  
Produc@ve	
  us	
  of	
  transi@ons-­‐use	
  transi;ons	
  to	
  teach,	
  reinforce	
  basic	
  skills	
  (i.e.	
  posi;on	
  
first,	
  middle,	
  last	
  as	
  you	
  line	
  up,	
  etc.)	
  
Par@al	
  par@cipa@on-­‐plan	
  for	
  par;al	
  par;cipa;on	
  of	
  various	
  students	
  in	
  case	
  behavior	
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  Handout:	
  Blank	
  Overall	
  Classroom	
  Schedule	
  Planning	
  Matrix	
  
	
  Ac;vity	
  1:	
  	
  15	
  min.	
  	
  Follow	
  direc;ons	
  on	
  the	
  slide	
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Handout:The	
  second	
  step	
  in	
  scheduling	
  is	
  developing	
  student	
  schedules	
  based	
  on	
  
individual	
  needs	
  of	
  students	
  as	
  described	
  in	
  the	
  IEP.	
  	
  The	
  following	
  is	
  an	
  excerpt	
  from	
  a	
  
sample	
  schedule	
  for	
  Jamie.	
  	
  No;ce	
  that	
  supports	
  he	
  will	
  need	
  to	
  be	
  successful,	
  as	
  well	
  
as,	
  the	
  level	
  of	
  supervision	
  he	
  requires	
  in	
  each	
  ac;vity	
  is	
  specified.	
  	
  In	
  addi;on,	
  the	
  
comment	
  sec;on	
  allows	
  for	
  other	
  important	
  informa;on	
  to	
  be	
  considered.	
  	
  This	
  
informa;on	
  is	
  per;nent	
  when	
  developing	
  adult	
  schedules	
  so	
  that	
  the	
  	
  adults	
  can	
  be	
  
placed	
  with	
  the	
  priori;zed	
  student(s)	
  needs.	
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Handout:	
  	
  Blank	
  Daily	
  Individual	
  Student	
  Schedule	
  Implementa;on	
  Plan	
  (DISSIP	
  )	
  
Follow	
  direc;ons	
  on	
  slide	
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Some;mes	
  managing	
  the	
  adults	
  in	
  our	
  classroom	
  is	
  more	
  challenging	
  than	
  providing	
  
services	
  to	
  our	
  students.	
  	
  Ul;mately,	
  we	
  must	
  “land	
  all	
  of	
  our	
  planes”	
  safely	
  which	
  is	
  
done	
  by	
  being	
  prepared	
  with	
  a	
  schedule	
  ready	
  to	
  run	
  on	
  the	
  first	
  day	
  and	
  every	
  day	
  
aier	
  that.	
  	
  	
  9	
  out	
  of	
  10	
  ;mes	
  I’m	
  called	
  in	
  to	
  coach	
  or	
  consult	
  relates	
  to	
  a	
  teacher	
  not	
  
being	
  able	
  to	
  run	
  an	
  effec;ve	
  schedule	
  due	
  to	
  various	
  factors.	
  	
  
	
  With	
  your	
  coach	
  discuss	
  briefly	
  	
  some	
  barriers	
  to	
  being	
  able	
  to	
  run	
  an	
  effec;ve	
  
schedule….	
  	
  
REMEMBER:	
  	
  YOU	
  ARE	
  THE	
  CAPTAIN	
  OF	
  YOUR	
  CLASSROOM…..DON’T	
  BE	
  AFRAID	
  TO	
  
TAKE	
  CONTROL….IF	
  YOU	
  KEEP	
  THE	
  FOCUS	
  ON	
  THE	
  NEEDS	
  OF	
  THE	
  STUDENTS	
  RATHER	
  
THAN	
  THE	
  ADULTS	
  YOU	
  WON’T	
  FAIL	
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Handout:	
  	
  sample	
  adult	
  schedule	
  planning	
  matrix	
  
	
  
No	
  doubt	
  about	
  it….this	
  is	
  the	
  toughest	
  part	
  of	
  scheduling	
  because	
  you	
  have	
  so	
  many	
  
needs,	
  and	
  oien	
  too	
  liele	
  staff.	
  	
  However,	
  that	
  is	
  where	
  good	
  priori;za;on	
  of	
  student	
  
needs	
  across	
  the	
  day	
  is	
  vital.	
  	
  (Remember:	
  	
  Individual	
  Student	
  Schedule	
  informa;on)	
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Pg.	
  2	
  Sample	
  Adult	
  Schedule	
  Planning	
  Matrix	
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Pg.	
  3	
  Sample	
  Adult	
  Schedule	
  Planning	
  Matrix	
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Once	
  the	
  adult	
  planning	
  matrix	
  is	
  completed	
  you	
  can	
  simply	
  copy	
  and	
  past	
  each	
  
column	
  into	
  an	
  individual	
  adult	
  schedule.	
  
	
  
Ac;vity:	
  	
  Take	
  3	
  min.	
  with	
  your	
  coach	
  to	
  discuss	
  organiza;on	
  systems	
  for	
  adult	
  
schedules	
  in	
  your	
  classroom	
  for	
  fidelity	
  of	
  implementa;on.	
  	
  	
  
NOTE:	
  	
  Adults	
  in	
  my	
  class	
  carried	
  the	
  schedule	
  and	
  progress	
  monitoring	
  on	
  a	
  clipboard	
  
for	
  quick	
  reference.	
  	
  
	
  

19 



Handout:	
  Blank	
  adult	
  schedule	
  planning	
  matrix	
  
	
  
Follow	
  the	
  direc;ons	
  on	
  the	
  slide.	
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You’re	
  almost	
  finished…..Let’s	
  recap	
  what	
  we’ve	
  learned	
  
	
  We	
  have	
  developed	
  the	
  overall	
  classroom	
  schedule,	
  determined	
  individual	
  student	
  
schedules,	
  and	
  adult	
  schedules.	
  	
  We	
  know	
  where	
  everyone	
  needs	
  to	
  be,	
  when	
  and	
  
with	
  whom….	
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Oien	
  we	
  make	
  dangerous	
  assump;ons	
  regarding	
  a	
  student’s	
  need	
  for	
  visual	
  schedule	
  
or	
  other	
  visual	
  support	
  based	
  on	
  “good	
  days”	
  without	
  considering	
  those	
  “not	
  so	
  good	
  
days”.	
  	
  	
  
For	
  example,	
  I	
  hear	
  very	
  oien	
  “she	
  changes	
  ac;vi;es	
  when	
  we	
  lead	
  her	
  there”,	
  “	
  He	
  
changes	
  ac;vi;es	
  when	
  we	
  tell	
  him	
  to	
  do	
  so”,	
  or	
  my	
  personal	
  favorite	
  “	
  he	
  doesn’t	
  
need	
  a	
  visual	
  schedule	
  because	
  he	
  knows	
  his	
  schedule”.	
  	
  
All	
  of	
  these	
  may	
  be	
  true	
  on	
  any	
  given	
  day.	
  	
  However,	
  if	
  transi;ons	
  are	
  truly	
  not	
  an	
  
issue	
  then	
  behavioral	
  data	
  will	
  show	
  that.	
  	
  	
  
In	
  my	
  experience,	
  more	
  oien	
  than	
  not	
  students	
  on	
  the	
  spectrum	
  require	
  some	
  level	
  of	
  
visual	
  schedule	
  in	
  order	
  to	
  clarify	
  their	
  expecta;on	
  and	
  increase	
  their	
  independence.	
  	
  	
  
Visual	
  schedules	
  are	
  not	
  just	
  a	
  behavior	
  management,	
  or	
  transi;on	
  tool,	
  but	
  rather	
  a	
  
prosthe;c	
  device	
  for	
  independence	
  and	
  making	
  our	
  students	
  as	
  independent	
  as	
  
possible	
  is	
  our	
  goal.	
  	
  	
  
	
  
So,	
  let’s	
  make	
  the	
  Least	
  Dangerous	
  Assump;on	
  and	
  learn	
  to	
  develop,	
  and	
  implement	
  
visual	
  schedules	
  with	
  fidelity.	
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MISCONCEPTION:	
  	
  ONLY	
  STUDENTS	
  WITH	
  ASD	
  NEED	
  VISUAL	
  SCHEDULES.	
  	
  Students	
  
who	
  have	
  difficulty	
  organizing	
  themselves	
  independently	
  or	
  who	
  have	
  execu;ve	
  
func;oning	
  issues	
  	
  may	
  benefit	
  from	
  a	
  visual	
  schedule.	
  	
  
	
  
execu@ve	
  func@ons	
  are	
  the	
  essen;al	
  self-­‐regula;ng	
  skills	
  that	
  we	
  all	
  use	
  every	
  day	
  to	
  
accomplish	
  just	
  about	
  everything.	
  They	
  help	
  us	
  plan,	
  organize,	
  make	
  decisions,	
  shii	
  
between	
  situa;ons	
  or	
  thoughts,	
  control	
  our	
  emo;ons	
  and	
  impulsivity,	
  and	
  learn	
  from	
  
past	
  mistakes.	
  Kids	
  rely	
  on	
  their	
  execu;ve	
  func;ons	
  for	
  everything	
  from	
  taking	
  a	
  
shower	
  to	
  packing	
  a	
  backpack	
  and	
  picking	
  priori;es.	
  
Children	
  who	
  have	
  poor	
  execu;ve	
  func;oning,	
  including	
  many	
  with	
  ADHD,	
  are	
  more	
  
disorganized	
  than	
  other	
  kids.	
  They	
  might	
  take	
  an	
  extraordinarily	
  long	
  ;me	
  to	
  get	
  
dressed	
  or	
  become	
  overwhelmed	
  while	
  doing	
  simple	
  chores	
  around	
  the	
  house.	
  
Schoolwork	
  can	
  become	
  a	
  nightmare	
  because	
  they	
  regularly	
  loose	
  papers	
  or	
  start	
  
weeklong	
  assignments	
  the	
  night	
  before	
  they	
  are	
  due.	
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It	
  is	
  necessary	
  to	
  conduct	
  an	
  individual	
  (informal)	
  baseline	
  assessment	
  of	
  student’s	
  
comprehension	
  level,	
  aeen;on	
  span,	
  and	
  sequencing	
  abili;es	
  to	
  select:	
  	
  The	
  handout	
  
on	
  the	
  next	
  slide	
  is	
  in	
  your	
  toolkit	
  to	
  assist	
  you	
  with	
  understanding	
  the	
  components	
  
and	
  natural	
  progression	
  	
  of	
  visual	
  schedule	
  development.	
  
	
  

form	
  of	
  representa;on	
  
schedule	
  length	
  and	
  presenta;on	
  format	
  
method	
  of	
  manipula;ng	
  the	
  schedule	
  
loca;on	
  of	
  the	
  schedule	
  
method	
  to	
  ini;ate	
  schedule	
  use	
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Handout:	
  TEACCH	
  Checklist	
  for	
  Individualiza;on	
  of	
  Visual	
  Schedules	
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According	
  to	
  TEACCH	
  guidelines	
  there	
  are	
  8	
  forms	
  of	
  representa;on	
  for	
  schedules.	
  
Once	
  the	
  student’s	
  form	
  has	
  been	
  determined	
  instruc;on	
  will	
  con;nue	
  over	
  ;me	
  to	
  
allow	
  progression	
  to	
  the	
  highest	
  form	
  possible.	
  	
  	
  Ini;ally,	
  the	
  form	
  of	
  schedule	
  
designed	
  for	
  the	
  student	
  should	
  be	
  based	
  on	
  what	
  form	
  the	
  he/she	
  needs	
  on	
  a	
  difficult	
  
day.	
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In	
  order	
  to	
  move	
  a	
  student	
  from	
  one	
  level	
  of	
  a	
  schedule	
  to	
  another	
  you	
  must	
  pair	
  
current	
  level	
  they	
  are	
  on	
  with	
  the	
  next	
  level	
  	
  (i.e.	
  object	
  with	
  photograph,	
  icon	
  with	
  
picture,	
  etc.)	
  and	
  systema;cally	
  teach	
  the	
  rela;onship	
  for	
  generaliza;on.	
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The	
  schedule	
  length	
  or	
  and	
  presenta;on	
  format	
  is	
  again	
  based	
  on	
  the	
  assessment	
  that	
  
has	
  been	
  completed.	
  	
  	
  
Considera;on	
  should	
  be	
  given	
  to	
  student’s	
  level	
  of	
  communica;on	
  Pre-­‐symbolic/
Symbolic,	
  cogni;ve	
  ability,	
  and	
  developmental	
  level,	
  and	
  aeen;on.	
  
REMEMBER:	
  	
  At	
  ;mes,	
  it	
  may	
  be	
  necessary	
  to	
  make	
  changes	
  to	
  the	
  length	
  or	
  
presenta;on	
  of	
  schedule	
  to	
  accommodate	
  	
  student’s	
  behavior.	
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When	
  you	
  are	
  determining	
  the	
  length	
  of	
  the	
  schedule,	
  you	
  must	
  know	
  that	
  the	
  
student	
  understands	
  sequence,	
  and	
  order	
  if	
  not,	
  they	
  will	
  likely	
  use	
  format	
  as	
  a	
  choice	
  
board	
  rather	
  than	
  a	
  sequen;al	
  schedule.	
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In	
  order	
  for	
  students	
  to	
  develop	
  independence	
  with	
  use	
  of	
  a	
  visual	
  schedule	
  and	
  
advance	
  to	
  other	
  levels	
  of	
  schedules	
  as	
  appropriate	
  students	
  must	
  be	
  taught	
  to	
  
manipulate	
  the	
  schedule	
  in	
  some	
  way.	
  	
  Otherwise,	
  it	
  never	
  becomes	
  meaningful	
  to	
  
them	
  as	
  a	
  prosthe;c	
  device	
  for	
  independence.	
  	
  For	
  example,	
  if	
  your	
  assistant	
  or	
  family	
  
member	
  always	
  managed	
  your	
  schedule,	
  you	
  wouldn’t	
  know	
  how	
  to	
  use	
  it	
  and	
  would	
  
likely	
  be	
  disconnected	
  from	
  it.	
  	
  	
  

31 



32	
  



33	
  



You	
  must	
  consider	
  the	
  loca;on	
  of	
  the	
  schedule	
  based	
  on	
  student’s	
  schedule	
  and	
  IEP.	
  	
  
If	
  the	
  student	
  is	
  out	
  of	
  the	
  resource	
  classroom	
  and	
  doesn’t	
  always	
  return	
  to	
  resource	
  
seang	
  between	
  transi;ons	
  then	
  a	
  portable	
  schedule	
  may	
  be	
  the	
  best.	
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The	
  schedule	
  on	
  the	
  right	
  is	
  an	
  “organiza;onal	
  binder”	
  worksystem/schedule	
  which	
  is	
  
usually	
  recommended	
  for	
  higher	
  func;oning	
  more	
  inclusive	
  students.	
  	
  The	
  schedule	
  on	
  
the	
  lei	
  is	
  a	
  sta;onary	
  top/boeom,	
  full	
  day	
  schedule	
  with	
  transi;on	
  card	
  and	
  finished	
  
pocket.	
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In	
  order	
  for	
  a	
  student	
  to	
  learn	
  to	
  ini;ate	
  a	
  visual	
  schedule	
  it	
  must	
  be	
  systema;cally	
  
taught	
  with	
  considera;on	
  given	
  to	
  how	
  student	
  will	
  ini;ate	
  independently.	
  	
  
Remember	
  considera;on	
  should	
  be	
  given	
  to	
  what	
  supports	
  a	
  student	
  needs	
  on	
  a	
  
“difficult	
  day”	
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The	
  example	
  on	
  the	
  lei	
  is	
  a	
  “highly	
  preferred”	
  transi;on	
  object	
  that	
  directs	
  the	
  
student	
  to	
  the	
  next	
  ac;vity	
  on	
  the	
  schedule	
  as	
  part	
  of	
  an	
  object	
  level	
  schedule	
  used	
  
with	
  the	
  ac;vity.	
  	
  The	
  teacher	
  takes	
  the	
  schedule	
  info	
  t	
  the	
  student.	
  	
  	
  
	
  
The	
  example	
  on	
  the	
  right	
  is	
  an	
  example	
  of	
  a	
  transi;on	
  card	
  with	
  child’s	
  highly	
  
mo;va;ng	
  special	
  interest	
  represented.	
  	
  This	
  photo	
  is	
  used	
  to	
  gain	
  the	
  student’s	
  
aeen;on	
  to	
  the	
  task	
  demand	
  of	
  checking	
  his	
  schedule.	
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As	
  a	
  group,	
  using	
  the	
  Handout	
  TEACCH	
  Checklist	
  for	
  Individualiza;on	
  of	
  Visual	
  
Schedules	
  Determine	
  the	
  Form,	
  Length,	
  Presenta;on	
  and	
  manipula;on	
  of	
  each	
  
schedule	
  in	
  handout	
  on	
  your	
  table.	
  	
  Be	
  prepared	
  to	
  share	
  out	
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The	
  visual	
  schedule	
  is	
  developed….now	
  what?	
  	
  	
  
Other	
  op;ons	
  to	
  consider	
  when	
  developing	
  the	
  visual	
  schedule	
  so	
  that	
  it	
  is	
  highly	
  
individualized	
  for	
  the	
  student.	
  	
  	
  

Color	
  coding	
  
Times-­‐	
  Be	
  cau;ous-­‐if	
  a	
  student	
  is	
  bound	
  to	
  ;me	
  and	
  perseverates	
  on	
  ;me	
  you	
  
may	
  consider	
  not	
  including	
  it	
  on	
  the	
  schedule	
  without	
  some	
  social	
  skills	
  
training	
  in	
  being	
  flexible	
  about	
  ;me.	
  	
  	
  
Alignment	
  with	
  school	
  bells	
  
Mo;va;onal	
  components	
  (e.g.,	
  pictures	
  of	
  favorite	
  characters)	
  or	
  	
  
Behavior	
  cues	
  (reminders	
  about	
  specific	
  expecta;ons)	
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Make	
  sure	
  that	
  each	
  day	
  the	
  scheduling	
  components	
  are	
  in	
  place	
  prior	
  to	
  the	
  student	
  
needing	
  them.	
  	
  DO	
  NOT	
  build	
  the	
  schedule	
  as	
  you	
  are	
  implemen;ng	
  it.	
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Ways	
  to	
  teach	
  the	
  learner:	
  
Stand	
  behind	
  learner	
  when	
  promp;ng	
  	
  
Place	
  schedule	
  informa;on	
  in	
  the	
  learner’s	
  hand	
  
Use	
  only	
  relevant	
  language,	
  iden;fy	
  the	
  loca;on	
  where	
  the	
  learner	
  is	
  going	
  
Assist	
  the	
  learner	
  in	
  geang	
  to	
  designated	
  ac;vity/loca;on	
  and	
  prompt	
  learner	
  to	
  
place	
  schedule	
  materials	
  in	
  appropriate	
  loca;on	
  
Ensure	
  that	
  learner	
  remains	
  in	
  scheduled	
  ac;vity/loca;on	
  un;l	
  next	
  transi;on	
  cue	
  is	
  
given	
  
Repeat	
  steps	
  above	
  un;l	
  learner	
  is	
  able	
  to	
  complete	
  this	
  sequence	
  independentlhy	
  
across	
  ac;vi;es/loca;ons;	
  and	
  
Fading	
  prompts	
  as	
  quickly	
  as	
  possible.	
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Consistent	
  implementa;on	
  of	
  the	
  visual	
  schedule	
  is	
  the	
  most	
  cri;cal	
  and	
  difficult	
  step	
  
of	
  the	
  process.	
  	
  	
  
	
  
****Discuss	
  with	
  your	
  coach	
  why	
  this	
  may	
  be	
  the	
  most	
  difficult	
  step?	
  	
  Be	
  prepared	
  to	
  
share	
  your	
  thoughts.	
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The	
  following	
  slides	
  offer	
  some	
  addi;onal	
  examples	
  of	
  schedules	
  with	
  
recommenda;ons	
  for	
  whom	
  might	
  benefit	
  from	
  this	
  type	
  of	
  schedule.	
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Handout:	
  	
  TEACCH	
  Data	
  Sheet	
  Schedule	
  
There	
  are	
  a	
  variety	
  of	
  data	
  collec;on	
  sheets	
  for	
  schedules-­‐This	
  is	
  just	
  one.	
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